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Student Motivation for Early Supervised Agricultural Experiences 

Introduction

The purpose of this study was to examine student motivation for supervised agricultural experiences (SAEs) through the lens of the motivational behavior theory.  Existing research on SAE focused on teacher’s motivation for implementing SAEs in their program.  Wilson and Moore (2007) reported that teachers motivate students to participate in SAEs because of FFA awards.  Retallick (2010) reported that teachers implemented SAEs for the value of teaching life-skills, FFA awards, and fulfillment of the three circle agricultural education model.  Limited research exists to analyze student motivation for participating in SAEs. The researchers chose to conduct a review of historical SAE literature to better understand how student motivation to participate existed during the early twentieth century. 

Theoretical Framework

	Modern motivational theories generally suggest a continuum on which human behaviors fluctuate. On one end of the continuum is intrinsic motivation (internally important) and on the other end is extrinsic motivation (external influences) (Schunk, Pintrich, & Meece, 2008). Self-determination theory proposes that human beings are more genuinely motivated when driven by internal factors as opposed to external factors (Deci & Ryan, 1985). Some human behaviors can be created by external motivators while at the same time being inherently important to an individual (Deci & Ryan, 2000). These behaviors can be classified by two categories: (a) regulatory styles that classify behaviors as internally motivated, externally motivated, or amotivated and (b) perceived locus of causality describing internal or external importance of an action to an individual (Deci & Ryan, 2000). Simply put, regulatory styles are the internal or external reasons for beginning an action, while locus of causality is the internal or external reason for continuing the action. Understanding the historical relationship between intrinsic and extrinsic motivating factors could improve understanding of current trends regarding student motivation to participate in SAEs. 

Methods

The researchers used meta-synthesis research methods to develop an interpretation of the motivation of early SAEs.  Meta-study research attempts to uncover significant assumptions underlying specific activities.  Meta-study research also searches for explanations of paradoxes and contradictions within a given field (Peterson, Thorne, Canam, & Jillings, 2001).  The authors examined historical magazines and textbooks for detailed cases of SAE participation from 1917-1934.  The synthesis of research included Agricultural Education Magazine from 1929-1934 and 33 textbooks and pamphlets of agricultural education from 1917-1934.  Cases were selected for interpretation because they represented a variety of SAE dimensions of participation. Trustworthiness was maintained by developing a consensus of theory interpretation with a researcher of motivational theory and used rich, thick descriptions. The researchers conducted peer debriefing to assure the accuracy of the motivational interpretations (Ary, Jacobs, Razavieh, & Sorensen, 2006).

Findings

Interpretive Analysis of SAE Motivators in the Early Years of Ag Ed 1917 to 1934
	SAE Dimension Described by Literature
	Categories of Motivation

	
	Regulatory Style
	Locus of Causality

	Mandated
	

	The requirement for all students to have a SAE was quickly adapted as 79% of all agriculture students across the nation had a SAE in 1921-22 (True, 1929) and this arose to about 90% by 1930 (Maltby, 1931)
	Extrinsic Motivation
	External

	The SAE was regarded as something that must be done and likened a six-month sentence to hard work to be served as a result of enrolling in vocational agriculture (Schmidt, 1928).
	Amotivational
	Impersonal
(Not Motivated)

	Student Interest/ Student Owned

	Martin Rand of Madison, Ohio wanted to raise a poultry flock of a 1,000 hens on his farm, despite his father’s reluctance. Martin built the brooder houses, started a flock, and by the first year made almost $1,000.  Martin’s father was so impressed that he bought into his son’s poultry business and together they raised 2,400 baby chicks by the third year (Schmidt, 1930).
	Intrinsic Motivation
	Internal

	Collaborative Projects
	

	Lebanon, Kansas had a class poultry operation for seventeen students in an animal husbandry course who did not live on a farm.  The students built the poultry house, cared for the laying hens, and conducted experiments.  The teacher reported, “A contest spirit prevails among the boys. Such questions as ‘Whose pullets laid the most eggs this week?’ How many eggs today?’ and ‘How are the birds doing?’ are often heard” (Blauer, p. 54, 1930).
	Extrinsic Motivation
	Somewhat Internal

	Awards

	The first awards established for FFA were derived partially from the students’ SAEs.  The degree system was designed for the local chapters, state associations, and national organization to recognize outstanding students at each level. Nomination for an American farmer degree was a privilege that went to the top students in each state (Groseclose, 1929).  
	Extrinsic Motivation
	Internal



Conclusions/Implications/Recommendations

	It can be concluded that the majority of cases in this synthesis initiated participation in SAEs by means of externally motivating factors. However, the majority of cases developed an internal desire to continue participation in their SAEs.  This demonstrated that student motivation to participate could be established by external motivators and later sustained by internal stimulus (Deci & Ryan, 2000). In cases when SAEs were deemed as only a requirement for the course, negative motivating forces were developed according to self-determination theory (Deci & Ryan, 2000). This study implies the use of external rewards, such as FFA awards for SAEs (Retallick, 2010; Wilson & Moore, 2007), can be a positive means to introduce SAE participation opportunities. However, reaching a point of intrinsic motivation is ideal according to self-determination theory (Deci & Ryan, 1985). The researchers acknowledge the limitations of transferability of the findings because of the historical cases studied. The researchers recommend that agricultural education teachers find new and innovative external rewards to introduce the benefits of SAE participation. It is also recommended that teachers strive to help students find internally meaningful components of their SAE project once started. 
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