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Introduction/need for innovation or idea:
“ Seek to Understand, Then Be Understood” (Covey, 1989).
Educators who first seek to understand are able to demonstrate their desire for deep understanding by creating learning environments in which learners’ unique qualities and characteristics are integrated into the classroom. Since the United States is continuously changing in demographics, educators need to be prepared to understand unique learning characteristics that are prevalent among learners from those demographics. 

It was during a pre-service educator workshop on diversity, that it was realized that all of the pre-service educators, communicators and leaders in a department at a large Midwestern land grant university needed more exposure to, awareness of, and strategies for recognizing their own potential biases, and how those biases might unknowingly lead to potential exclusion rather than inclusion of all learners in their learning environments. In order to fulfill the need, an innovative idea for a course was created to help students progress along their cultural proficiency continuum. The course was initially designed for pre-service educators in Agricultural Science Education. However, the need was more than department-wide. 

After the College-wide Diversity Catalyst Team conducted a climate survey, they implemented the following goal for the college: “to create a supportive environment that is welcoming to all individuals and to recruit and retain greater numbers of … students from segments of the population currently underrepresented” (http://extensionhr.osu.edu/diversity/cas/climatesurveysum.pdf). To accomplish the goal, preservice educators, communicators and leaders must be able to create inclusive environments. 

One approach to preparing educators to understand learners from various demographics is to incorporate cultural proficiency education into the university-wide general education curriculum  (http://didyouknowpublishing.com/woventraditions.html). 

How it works/methodology/program phases/steps 
 To achieve the goal of becoming an inclusive society, a cultural proficiency course, Agricultural and Extension Education 594 was written to use assignments as a means toward the goal. Many assignments were adopted from the Woven Traditions Toolkit, and are based on development in the affective, rather than cognitive domain. The assignments move learners through six domains in the Woven Traditions Toolkit. The domains are designed to guide learners through grasping and understanding culture and its effects on human development. In addition, standards and benchmarks listed in the Toolkit were used to provide evidence of changes in behavior. 

The first assignment was assessing learners’ Pre-Confidence using a questionnaire.  In addition, learners wrote  journal entries once per week that reflected on ideas and questions that they encountered each week. Learners used “critical thinking stems” to begin their entries each week. There were also Daily Reflections at the beginning of every class; learners were presented with a prompt, selected by their peers, in which they reflected and wrote for 8-12 minutes. 

Culture is closely tied to music, so to explore different cultures, learners participated in a Behind the Music project. Learners researched a genre of music and the culture associated with the music, and presented a PowerPoint to the rest of the class showing what they learned. This same concept was applied to books during Book Club. The learners read a book and presented it to the rest of the class discussing its significance. In addition, pop culture was explored when each learner nominated a movie that they believed could teach something about culture. One movie, from the nominees, was watched and reflected upon. 

Two assignments, the I am From Poem and the Racial Autobiography were used for learners to become aware of their own cultural identify. The I am From Poem was a creative and expressive way to discover ones background and unique characteristics that make up ones individual culture. The Racial Autobiography explored how and why one acts certain ways in certain cultural settings. 

Since the course was about real world experiences, the learners were responsible for participating in three Dialogues/Discussions presented by The Ohio State Multicultural Center. The participants took notes and wrote brief papers summarizing the discussion. Learners also joined an OSU Indian student at a local Indian restaurant to be exposed to traditions of cultures other than their own. 

The biggest assignment of the course was the Service Learning Project. The pre-service educators were responsible for creating a project in which they taught others about culture and its affect on society. The final exam was a reflective and expressive exam. Lastly, the Post-Confidence questionnaire was completed. 

Results to date/implications:
Students enrolled in the course earned a Certificate in Intercultural Awareness and Community Engagement Learners from the OSU Multicultural Center, a first for the College. Second, students implemented service learning projects. Their sphere of influence, through their projects, reached: Greene County Future Educators of Tomorrow members, Logan County Junior Fair Board members, OSU Collegiate 4-H members, Pre-service teacher educators (Ph.D.) enrolled in Ed P&L 928, River View High School freshman through senior Agricultural Science students, OSU Phi Gamma Delta Fraternity, Canal Winchester High School senior health classes, and Metro High School students. The eight students enrolled in the course had an impact to approximately 160 other people, thus creating a ripple effect of their cultural proficiency education. Third, the instruments used to determine the students’ progress along the cultural proficiency continuum are being analyzed to report at a later date.

Future Plans/Advice to Others
The first goal for the course is to make the course a requirement for all majors in the department; extension, education, and communication. The second goal, in progress, is approval as a general education course. 

Cost
The usual costs associated with designing, planning and implementing a college course. For students, the Woven Traditions Toolkit, which is the curriculum and resource manual for the course, was $200 per student (purchased by the student).
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