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[State] 4-H Volunteer Leaders Perceived Use of Experiential Learning
Introduction/Theoretical Framework

The 4-H motto of “Learning by Doing” reflects the long history of the organization’s dedication to hands-on learning. Over the years, the National 4-H Organization has developed an experiential learning model that divides the five-step experiential learning cycle of Pfeiffer and Jones into three phases (Enfield, Schmitt-McQuitty, & Smith, 2007). These phases are commonly known as Do, Reflect, Apply within the 4-H curriculum (Enfield, 2001). The experience involves the activity in question and is responsible for the “Do” phase (Carlson & Maxa, 1998; Enfield, 2001). The share and process steps together build the “Reflect” segment. Generalize and apply work together to develop the phase of “Apply”. National 4-H adopted the five-step, three-phase model into the curriculum because the council believed that creatively engaging youth and allowing them to reflect on experiences, provided for optimal learning opportunities (Enfield, 2001). Not only is experiential learning built into project curriculums, but is also part of adult volunteer training materials (Martz, Mincemoyer, & McNeely, 2009).
To help 4-H leaders understand experiential learning, training sessions need to be utilized (McKee, Talbert & Barkman 2002). In a survey by Diem (2009), experiential learning was one of the top five categories in which volunteers wanted more information. [State] 4-H staff offered training for 4-H volunteers approximately five years ago (C. Mincemoyer, personal communication, November 11, 2010). Because of the length of time since the initial training, the [state] 4-H staff would like to capture the current use of experiential learning within 4-H clubs. [State] is not alone in offering an educational program to the volunteer leaders. A training program at the University of California had a high overall success rate of teaching 4-H leaders the principles and methodologies of experiential learning (Enfield et al, 2007). The experiential learning model is used in 4-H because it is relatable, supports different learning styles, encourages discovery of knowledge, and helps draw conclusions (University of Arkansas, n.d). Besides the skills directly related to the cycle, it also encourages teamwork, communication and self-directed learning (Enfield, 2001; University of Arkansas, n.d). 

Methods

The purpose of the current research study was to help the [state] 4-H staff gain a better understanding of the current use, effectiveness and understanding of experiential learning by 4-H volunteer leaders. The specific objective of this research poster was to determine the perceived use of experiential learning by [state] 4-H volunteer leaders within their local clubs. Data was collected through the utilization of a modified version of the Dillman Total Design Survey Method (Dillman, 2000). 
As part of a larger study looking at experiential learning within [state] 4-H, a survey instrument was developed and a field and pilot study were conducted. The survey was sent to 346 [state] 4-H volunteer leaders via Surveymonkey. The sample used in this study was selected from the e-data enrollment system using a stratified random sample. To understand the use of experiential learning, yes/no, Likert-type scale and write in questions were used. Non-response was controlled by comparing early to late respondents as reported by Miller and Smith (1983). Comparisons indicated no significant difference in early to late respondents.
Results/Findings

A total of 346 surveys were sent and a total of 103 usable instruments were returned for an overall response rate of 29.7%. Means and frequencies were completed for two of the three questions related to this research objective. The third question was a write-in question and common themes were identified among the responses. When the [state] 4-H volunteer leaders were asked if they incorporated experiential learning within club activities, 67 percent reported that they did incorporate experiential learning within club activities and 33 percent reported that they did not provide these experiential learning opportunities. 
Of the 4-H volunteer leaders, approximately 43 percent perceived themselves to frequently (75-99% of time) use experiential learning at club meetings (see Table 1). 
Table 1

Use of Experiential Learning at 4-H Club Meetings

	
	Percentage
	Frequency

	Almost Never (24-0%)
	5.7
	4

	Rarely (49-25%)
	8.6
	6

	Sometimes (74-50%)
	31.4
	22

	Frequently (99-75%)
	42.9
	30

	Always (100%)
	11.4
	8

	Total
	100
	70


Survey respondents were asked to provide an example of perceived experiential learning used within their club. Fifty survey respondents completed this question and 29 examples referenced animal care, selection or exhibition. The second most popular topic was construction or assembly of a project.
Conclusions/Implications/Recommendations
The respondents of this survey perceive that they frequently use experiential learning within 4-H club meetings. The majority of respondents provided examples of experiential learning with animal projects. With the high level of volunteer leaders perceiving that they utilize experiential learning, programmers should work to ensure that the 4-H model is being fully implemented within the club activities. Additional investigation should occur with those individuals that indicated that they did not incorporate experiential learning, or with those individuals that indicated that they “rarely” or “almost never” use experiential learning. Opportunities may exist for further training in the utilization of the experiential learning model. By collecting more information, researchers will be able to determine if volunteers understand experiential learning or only believe they incorporate the learning model. Researchers should also look for additional ways to incorporate experiential learning into non-animal 4-H projects to improve all 4-H members experience with the program. 
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