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The Professional Development Needs of Agricultural Education Faculty in Nigeria
Introduction / Need for Research
Teacher quality and functional education systems are pivotal to the growth and development of any nation. Globally, effective teachers are needed for the implementation of authentic learning opportunities which assist pupils in mastering the foundations they will need as productive adults.  This realization has cultivated an international project designed to construct collaborate connections with agricultural educators in Nigeria.  The international project was implemented to foster the development and dissemination of customized professional development workshops and resource materials for agricultural education faculty in Nigeria.

Conceptual Framework

Contextual learning theory postulates that learning occurs only when learners process and connect novel information or knowledge to their own established frames of reference (Owens & Smith, 2000).  When knowledge and experiences are contextualized learners do not need to construct artificial connections between what they are learning and how it fits into their reality (Gredler, 2001).  Contextual learning creates platforms for learning experiences that explicitly illustrate the relevance of the content and skills to be practiced and internalized (Karweit, 1993).  The professional develop workshops and materials utilized within the current project must be grounded in the realities of agricultural education faculty in Nigeria.  Further, it is imperative that the project value the knowledge and views of the participating agricultural education faculty in order to facilitate the creation of customized learning experiences and resources.  
Methodology
In order to attain the project’s overall purpose the following four initial activities have been undertaken: 1) fact finding; 2) consensus building and consultations with major stakeholders; 3) program-based needs analysis; and 4) development of customized up-skilling programs.  The central focus of the initial four steps of the project was the development of information regarding the overall professional development needs of agricultural education faculty in Nigeria.  These steps allowed the project implementers to gain a baseline understanding of the content that was most useful to incorporate within the structure of the first stage of collaborative instructional experiences to be provided to master trainers in Nigeria.  Following extensive consultations with agricultural education experts in Nigeria data was collected by utilizing an online survey composed of summative rating scale and open ended items.  Survey items were developed by the project implementers and all items were reviewed for content and face validity by a panel of experts consisting of three U.S. based researchers with international development experience and four Nigerian based agricultural education experts.  
Results / Findings

The initial findings reveal that agricultural education faculty in Nigeria have the greatest need for professional collaboration in the following general areas: 1) instructional technology & media; 2) work-based & experiential learning; and 3) research & assessment.  Table 1 illustrates specific examples of competencies for which agricultural education faculty have the greatest need for professional collaboration.
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	An illustration of specific competencies for which agricultural education faculty in Nigeria have the greatest need for professional collaboration

	
	
	
	
	
	
	

	General Area
	Specific Competency

	Instructional technology & media
	Creating instruction or learning resource videos

	
	

	Instructional technology & media
	Designing and using web-based instructional materials

	
	

	work-based & experiential learning
	Developing articulation agreements between secondary and postsecondary institutions and worksites

	
	

	work-based & experiential learning
	Obtaining and sustaining active community support

	
	

	research & assessment
	Packaging research for international dissemination 

	
	

	research & assessment
	Developing a system wide research framework


Conclusions / Implications

The findings of this research illustrate two central conclusions or implications: 1)  collaborative instructional experiences should be designed to contextualize the following general areas within the Nigerian agricultural education context: a) instructional technology & media; b) work-based learning & experiential learning; and c) research & assessment; and 2) instruction and resource materials should capitalize on the interconnections between the specific competencies to be included in collaborative learning experiences.  For example, project implementers could collaborate with agricultural education faculty to create instructional videos that demonstrate the utilization of excel for data analysis.
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