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Introduction

Field-based experiences are designed to provide concrete experiences in the teacher preparation program (Torres, Ball, & Kitchel, 2010). Student teaching is the capstone field experience of many teacher preparation programs (Kirts & Claycomb, 1981) and is a critical component of teacher preparation programs (Juergenson, 1966; Borne & Moss, 1990); this experience influences the intern’s decision to enter the teaching profession (Roberts, 2006). 
The National Standards for Teacher Education in Agriculture (AAAE, 2002) recommended the student teaching field experience includes opportunities to  “apply principles and theories from the conceptual framework to actual practice in classrooms and schools where diverse agricultural education programs have demonstrated success in integrating instruction, Supervised Agricultural Experience, and FFA” (p.6). However, it is difficult for student teachers to understand the variety of agricultural education programs when stationed at one student teaching site. The purpose of the student teaching trip was to provide opportunity for interns to visit and reflect on an array of agricultural programs. 
How it works


Agricultural education student teaching interns at [University] were required to complete a seminar course concurrent with their student teaching experience. The final seminar assignment was a two-day trip to visit school-based agricultural education programs in a neighboring state. The seminar instructors identified five school-based agriculture programs that represented a variety of sizes, number of agriculture teachers, teachers’ years of experience, community type, and program curriculum emphasis. (i.e. aquaculture, animal science, horticulture, etc.). The instructors believed that taking interns to agriculture programs with a variety of characteristics in a different state would provide interns an opportunity to see how school-based agricultural education programs serve students in different settings. 

An agriculture teacher from each school was contacted by phone, informed about the intent of the visit, and asked for permission to bring the interns to the program on a specified date. Additionally, coordinators drafted and sent permission letters to school administrators, requesting access to the school. The course instructors used university vehicles to transport the interns to each school; each visit lasted approximately three hours. Host teachers led a tour of the school agriculture facilities, discussed challenges/benefits of their particular program’s structure, and provided practical advice to interns based upon their teaching experiences. Interns completed a reflection journal activity after each school visit; interns also participated in instructor-led group discussions following each visit. 
Results to date


Students were surprised by the size and scope of the large, multi-teacher facilities with learning laboratories. Students opined the advantages and disadvantages of these large livestock and greenhouse facilities, such as experiential learning opportunities and positive public relations (See Figure 1).  Students gained valuable insight visiting with a beginning teacher opening a new agriculture program. Interns saw their own possible future struggles they may experience; discussion shifted from curriculum and program possibilities to limitations. The final site was a small, ethnically diverse agriculture program with a focus on agri-science instruction.  This program had few facility resources, but utilized student interests and community resources to enhance learning.  Interns reflected on program size, structure, curriculum, facilities, and resources they will implement in their future teaching career. 
	Prompt
	Sample Student Response

	What perceived roadblocks do teachers place on themselves?
	“Many teachers do too much when they should be teaching kids how to do it.”

	Would you want a school farm? Why or why not?
	“Yes, because you could have so many hands-on projects and learning on a daily basis. Could be a ton of extra responsibilities.”

	Is there anything different about these programs today that makes you rethink Ag Ed?
	“The [city] school was a good example of how hard it can be starting a program.”

	What is one big issue you will face as a beginning teacher?

How will you handle it?
	“Establishing community and student confidence in you.”

“Try to do what is best for the students”

	Final Thoughts
	“This experience was awesome…Each place we went was completely different. This was a very eye-opening and thought provoking experience.”

	Figure 1. Excerpts from written student reflections. 


Future plans / advice to others

More time at each site would provide interns an opportunity to see teachers teaching, allowing interns to see “business as usual” in the school. This may require visiting fewer school, but for longer periods of time. This would allow interns to see a more authentic version of the teacher in action. Additionally, organizers should seek to involve the school administrator (principal, asst principal, CTE director) in the visit. Administrators could share their perspective on agricultural education and provide interns an opportunity to ask questions they may be uncomfortable asking a local principal. 

Costs / resources needed
a. Transportation- 2 full size vans for 2 days
Rent- $700.00

Fuel- $412.00


Transportation Total= $1,112.00
b. Hotel  
Night 1 (6 rooms @ 63.41)- $380.46

Night 2 (6 rooms @ 91.80)- $550.80


Hotel Total= $931.26
Total Cost=$2043.26
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