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Examining the Factors Associated with Continued Motivation to be an Effective Teacher Regarding Classroom Instruction and Supervised Agricultural Experiences

Introduction/theoretical framework


The motivation that inspires someone to become an agriculture teacher varies among individuals. In a review of literature concerning agricultural education students, Stewart (1950) quoted students saying: “I am interested in becoming a good teacher in whatever field I decide to work. I have seen enough mediocre teachers, uninteresting teachers, teachers who were merely ‘keeping school’. I want to be a good teacher”(p. 1).  It appears that there are individuals that enter into teaching fields that were inspired by their prior teachers’ hard work and dedication, and those who were inspired by the sub-standard absence of teaching that they experienced while they were in high school.

The role of an agricultural education teacher is more complex than merely distributing information to students in the classroom.  A proficient teacher must ensure that the students are engaged in the classroom, the laboratory, in their supervised agricultural experiences (SAEs) and also that the students are active participants in the National FFA Organization. Murray (1981) summarized the role of the agricultural teacher by stating that the teacher is a catalyst that should always provide motivation an inspiration to all students within agricultural education.
Purpose
The purpose of this study was to determine and evaluate the factors associated with continued motivation to be an effective teacher in agricultural education classrooms in [State]. The objectives of the study were reflected in the following research questions:
· What factors influence agricultural teachers to remain motivated to continue to promote student learning?

· What factors contribute to the diminishing motivation to continue to promote student learning?  

· What factors influence agricultural teachers to continue to have high expectations for student growth with SAE’s?
· What factors contribute to agricultural teachers diminishing expectations for student growth with SAE’s?

Procedures
A descriptive method was used to determine factors associated with continued motivation to be an  effective teacher in agricultural education classrooms in [State].  The population consisted of 90 teachers employed in [State] during the 20010-2011 school year. A modified Delphi technique was used to develop the questionnaire.  The instrument was presented to a panel of experts consisting of agricultural education faculty at [University] to confirm content and validity.  Reliability of the instrument was conducted.  An overall alpha level of .90 was calculated for the total number of items within the instrument. A chi-square test of independence was used to determine whether there was a significant difference between early and late respondents.  The chi-square values were not significant (α > .05).  A conclusion that non-respondents were similar to respondents was drawn (Ary et al., 2006); hence, generalizations could be made to the entire population.
Results
· Thirty-six respondents (40%) returned completed questionnaires.  
· Respondents strongly agreed that motivated students (M = 3.56, SD = .56), good working conditions (M = 3.56, SD = .56), and students’ successes and achievements (M = 3.53, SD = .56) had an influence on them remaining  motivated to promote student learning.  The respondents agreed that administrative support (M = 3.44, SD = .65) and taking continuing education classes (M = 2.92. SD = .84) also helped to influence on them remaining  motivated to promote student learning. 
· Respondents agreed that a lack of student motivation (M = 3.14, SD = .60), discipline problems (M = 2.94, SD = .72), administrative policy decisions (M = 2.78, SD = .76), and a disproportionate number of special needs students being placed into the program (M = 2.64, SD = .80) contribute to their diminished motivation to be  effective to promote student learning.  
· Respondents agreed that having students in classes for multiple years (M = 3.39, SD = .73), student success (M = 3.33, SD = .63), preparing students for future careers (M = 3.17, SD = .61), parent participation (M = 3.06, SD = .67), and community involvement (M = 3.00, SD = .72) were all factors that influence teachers to continue to have high expectations for student growth with his/her SAE.  
· Respondents agreed that not having an extended contract (M = 3.11, SD = .92), a lack of work ethic from students (M = 2.97, SD = .81), a lack of student interest’s (M = 2.97, SD = .74), a lack of time (M = 2.83, SD = .74), parental support (M = 2.69, SD = .69), and difficulty finding enough quality SAE opportunities (M = 2.61, SD = .90) were all factors that contribute to diminishing expectations for student growth with his/her SAE.
Recommendations/Implications

Agricultural education teachers have to educate students, school counselors, school administration, and the community on the benefits and importance of agricultural education.  One of the reoccurring responses throughout this study was that administrative and community support was required to help teachers remain  motivated and effective.  Teachers have to educate students, parents and his/her administration of the role that agricultural education plays in America and the opportunities that agriculture presents to students.
Understanding the factors that increase and diminish educators’ motivation to remain  effective can have a large impact on the agricultural education field.  If factors are identified that increases motivation, teacher retention and success rates may increase and teacher burnout could possibly decrease.  Teacher motivation affects many facades of the total program of agricultural education.  A decrease in the effectiveness of the teacher can directly correlate with the motivation and success of the students that encompasses agricultural education classrooms.
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