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Examining the Principals Role in Continued Growth and Success of High School Agricultural Education Teachers
Introduction/theoretical framework

The relationship between an agricultural education teacher and their administration is extremely important.  In order to have an effective program, the students will need to go on field trips, facilities will have to be updated, and the support of the entire school, especially from the principal, is important for the agricultural student’s and teacher’s morale.  [Author] [(Date)] found that in viewing vocational agriculture programs, administrators were more concerned with those activities bringing recognition to the student and the school than with other aspects of the program.  There was also evidence that some teachers and administrators believe that too much emphasis is placed on FFA and contests.  Administrators were also concerned that insufficient attention is given to agricultural subject matter.  


The rapport that exists between teacher and principal can have a direct effect on teacher stress and job satisfaction.  In a study by Thompson, et al. (1986), agricultural teachers noted that one of the reasons for teachers quitting vocational agriculture teaching was ‘difficulty with school administration’. Similarly, Moore and Camp (1979) cited ‘inadequate administrative support and backing’ as a perception by former teachers as to why they left vocational agriculture teaching. Mattox (1974) identified factors that we given for agricultural teacher leaving the field.  Those reasons are: (1) personality conflicts with administration; (2) lack of administrative support and backing on decisions; and (3) lack of administrative trust and support. 

Purpose

The purpose of this study was to determine and evaluate the roles that principals play in the continued growth and success of high school agricultural teachers in [State]. The objectives of the study were reflected in the following research questions:
· What roles do administrators play in the continued growth and success of a teacher’s job performance?

· What roles do administrators play in the diminishing growth and success of a teacher’s job performance?

Procedures
A descriptive method was used to determine factors associated with continued motivation to be a highly effective teacher in agricultural education classrooms in [State].  The population consisted of 90 teachers employed in [State] during the 20010-2011 school year. A modified Delphi technique was used to develop the questionnaire.  The instrument was presented to a panel of experts consisting of agricultural education faculty at West Virginia University to confirm content and validity.  Reliability of the instrument was conducted.  An overall alpha level of .90 was calculated for the total number of items within the instrument. A chi-square test of independence was used to determine whether there was a significant difference between early and late respondents on gender and years of teaching experience.  The chi-square values were not significant (α > .05).  A conclusion that non-respondents were similar to respondents was drawn (Ary et al., 2006); hence, generalizations could be made to the entire population.
Results
· Thirty-six respondents (40%) returned completed questionnaires.  
· Respondents strongly agreed that allowing time for teacher workshops, travel, and competitions (M = 3.56, SD = .56) was a role that administrators play in the continued growth and success of a teacher’s job performance.  Respondents agreed that a supportive administrations makes new ideas and programs possible (M = 3.47, SD = .56).  Respondents also agreed that providing students with flexibility in their schedules (M = 3.33, SD = .72), providing funding and facilities (M = 3.25, SD = .84), the administration having high expectations of the teacher (M = 3.22, SD = .68), understanding and support of the total program (M =  3.17, SD = .85), recognition of program accomplishment (M = 3.14, SD = .76), and having a genuine interest in the agricultural program (M = 3.03, SD = .88) were all roles that administrators play in the continued growth and success of a teacher’s job performance.
· Respondents agree that using agricultural education classrooms as a dumping ground for low performing and/or behavioral problem students (M = 2.89, SD = .92), and a lack of cooperation or support (M =2.83, SD = .78) are roles that administrators play in diminishing the growth and success of a teacher’s job performance.  Respondents agreed that administration plays a large role in determining the success of the agricultural program (M = 2.72, SD = .85).  Respondents also agreed that a lack of understanding the benefits of the program (M = 2.69, SD = .71), the paperwork that is required by the administration (M = 2.67, SD = .76), and a lack of appreciation for career/technical education (M = 2.61, SD = .80) were also roles that administrators play in diminishing the growth and success of a teacher’s job performance.
Recommendations/Conclusions

The relationship that exists between an administrator and the agricultural education teacher can have a direct correlation with program success.  It is essential that a clear line of dialog exist between the two parties.  The agricultural education teacher needs to express the importance and components of a total agricultural program to the schools administration and work together to ensure that the students of the program have an opportunity to succeed.  

 More research needs to be conducted on the relationship between school administrators and job satisfaction of agricultural teachers. Agricultural education is the corner stone of many communities throughout the United States and both teachers and administrators have to work together for the advancement of the students.  A motivated teacher is able to motivate students and having a healthy working relationship with the school principal will help to make better teachers.
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