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Introduction

Each year, fewer and fewer undergraduate agricultural education students enter teacher education programs with prior knowledge of the agricultural education or an agriculture background (Shelley-Tolbert, Conroy, & Dailey, 2000). As students entering undergraduate agricultural education programs change, so too must the curriculum. As scholars, teacher educators must constantly reflect upon and critique their own work, including the curriculum used to prepare pre-service teachers (Knobloch, 2010). Knobloch stated that collaboration is key to solving complex problems, and cooperatively faculty can more effectively evaluate courses and course content. To help foster collaboration and continuous improvement, faculty at the [university] in agricultural education created the Teacher Education Learning Community (TELC). Together, members of the TELC worked to identify possible points of improvement in the undergraduate curriculum, and to modify course content to better meet the needs of the pre-service teachers. 

Methodology

The TELC met once a week for an hour. This group included faculty and graduate students in agricultural education. Collectively, this group had more than 100 years experience in agricultural education. Members ranged from a professor with over 30 years experience to a first semester master’s student who had just completed an undergraduate teacher education program. Additionally, this diverse group had agricultural education experience from seven states. 

To begin the first meeting, the organizer explained the purpose of the meetings and determined the focus of the rest of the year’s gatherings. The first half of the scheduled meetings were guided by a scholarly reading that explored issues pertaining to teacher education. The second half of the meetings were used to examine how well the current undergraduate curricula was meeting the needs of pre-service teachers. The organizer outlined how each meeting would be conducted and presented guidelines for choosing articles. It was determined that a different person would be responsible for identifying the article for each week and then would be responsible for leading the discussion of that article. Individual members of the learning community were given the latitude to select articles that reflected a personal interest in agricultural teacher education. 
Results to Date/Implications

To date, the TELC has carefully examined the requirements of the undergraduate agricultural education program at [university]. Based on the National Standards for Teacher Education in Agriculture (AAAE, 2001), the group has addressed the main question of: what does a graduate of our program need to know? Using this question as a framework, the TELC reviewed the total undergraduate curricula to determine how well pre-service teachers’ needs were being met. Specific course content was adjusted to better meet students’ needs as determined by the TELC. When discussing the courses and outcomes, the TELC often referred to the most recent graduates of the program to ensure that the perception of the outcome of the course is the same from both the instructor and student sides.

The climate for teacher education is not static. Students are constantly changing. University graduation requirements are evolving and state teacher certification requirements may also adjust. To stay on top of this situation, teacher educators must continuously examine their programs and make appropriate adjustments. The methodology implemented by the TELC at [university] can serve as a model for continuous improvement. Teacher educators at other universities should consider adopting a similar approach.

Future Plans/Advice to Others

Future plans are to continue the weekly TELC meetings. At the beginning of each semester the group will collectively identify a topic related to teacher education for examination. Weekly meetings with the group members will continue to use scholarly articles to guide the conversation around the newly selected topic. 

If a similar approach were adopted at another university, the following advice is offered:

· Take time to truly establish a community of scholars where every opinion is respected and appreciated. Although a teacher educator with over 30 years of experience may offer a longitudinal perspective, a recent graduate of a teacher education program can offer a unique and valuable perspective not held by other members.

· Do not underestimate the value of teacher education experiences in other states. Each state and university have unique strengths and weaknesses. Developing a learning community with a breadth of experiences will enrich the discussion and perspective. 
Costs
The costs of establishing a learning community are minimal. Articles need to be printed, but over 15 meetings with 13 participants and an average of 8 pages per article, copy costs add up to only around $30. A more significant cost is time. Over the roughly 15 meetings held each semester, the department loses approximately 195 work hours to discussion time.
References
American Association for Agricultural Education. (2001).  National standards for teacher education in agriculture. Retrieved from http://aaaeonline.org/files/ncatestds.pdf
Knobloch, N. A. (2010). Becoming a scholar as a teacher educator. In R, Torres, T. Kitchel, & A. Ball, Preparing and advancing teachers in agricultural education (pp. 43-85). Columbus, Ohio: Curriculum Materials Science The Ohio State University
Shelley-Tolbert, C. A., Conroy, C. A., & Dailey, A. L. (2000). The move to agriscience and its impact on teacher education in agriculture. Journal of Agricultural Education, 41(4), 51-61. doi: 10.5032/jae.2000.04051

2

