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Introduction/Need for the Research
Today, agricultural education provides training for all students, including those who will not be farming or entering the agricultural industry (Talbert et al., 2005).  In 1999, the National FFA Organization organized the first career development event (CDE) for agricultural communications.  Since the incorporation of the agricultural communications CDE and the development of The Guidebook for Agricultural Communications in the Classroom, [State] has yet to develop an educational framework in agricultural communications.  Yet, the most recent National Research Agenda notes priority areas important to visual communications curriculum and training in secondary education programs (Doerfert, 2011).  A need exists for secondary agricultural education students to gain practical skills and exposure to visual communications in order to obtain career relevant experiences due to this gap in the frameworks.
The Visual Communication on the Road in [state]: Video and Creative Projects to Promote Agriculture (Visual Communications) program was launched in 2010 creating curriculum for secondary agriculture programs.  Curriculum covering photography, writing basics, and videography were designed by [University] staff.  This curriculum included lesson plans, PowerPoint presentations, worksheets, activities, and assessments.  Upon completion of the program, teachers, with state education staff, will be able to decide if the curriculum will be implemented into the frameworks for agricultural education.  Congruently, Rogers (2003) outlined the five stage model of the innovation decision process: (a) Knowledge, (b) Persuasion, (c) Decision, (d) Implementation, and (e) Confirmation as the steps to finalizing an innovation.  Therefore, the purpose of this study was to assess student perceptions of the Visual Communications program (curriculum and the experiential learning activity) to assist in developing future goals for the project.

Methodology
The population of the study consisted of a snowball sample of students enrolled in agricultural sciences courses in [state].  Upon completion of the curriculum by secondary teachers and students, faculty and staff from the [university] visited schools with the mobile classroom and helped student groups capture photos and video footage, and then compile a three to five minute video promoting an agricultural topic or story.  Each participating school created two to five videos which were rendered and posted to YouTube.  The pilot group was strategically targeted based on school location throughout [state] (n = 27 students) in the fall of 2010, while spring 2011 participating schools were self-selected based on teacher willingness to incorporate the curriculum into one of their agricultural science courses (n = 45 students).  No significant difference was found between student data from the different semesters.  Therefore, all data were compressed and reported together (n = 72 students). 
Prior to curriculum being taught, students completed a questionnaire regarding previous knowledge and activity in agricultural communications.  Upon completion of each specific curriculum unit, students completed additional instruments.  Each curriculum questionnaire referenced the topic and assessed the participants’ knowledge of the specific visual communications area, how/if they enjoyed learning about it, its value to their education, and if they found it to be practical.  Students also completed an instrument regarding the mobile classroom (video creation) experience.  The research followed Dillman’s Total Tailored Design
method (2007) to reduce instrumentation bias in question wording.
One pilot school was removed due to incomplete data sets being gathered (n = 13) and this group of students was not reported in the population numbers of this study.  Twenty-six female students and 46 male students (N = 72) participating in the Visual Communications program had useable/completed responses for the perceptions instrument.  Data were analyzed using descriptive (means, standard deviations, and percentages) and non-parametric (Fisher’s exact test) and parametric (one-way analysis of variance and bivariate correlation) inferential statistics.  The level of significance for all inferential statistical tests was established at .05 a priori.

Results and Findings
Student perceptions were assessed via a series of twenty questions based on a 1 to 7 Likert-type scale (1 = “strongly disagree” to 7 = “strongly agree”) regarding their enjoyment, interest, and the practicality of the lessons taught.  For the curriculum unit, students were agreeable in each category but not highly agreeable in any specific area.  The enjoyment category overall indicated a mean of 5.56 (SD = 0.80), while practicality held a mean of 5.52 (SD = 1.03), and interest had a mean of 5.51 (SD = 0.93).  Overall students were agreeable with statements regarding the mobile classroom, experiential learning experience.  On a seven point scale (7 being “strongly agree”), students rated their enjoyment of the video production project with a mean equaling 5.69 (SD = 0.85), and their interest in the projects at 5.83 (SD = 0.96).  Students agreed that the projects were practical rating practicality with a mean of 5.70 (SD = 1.02).  

Conclusions and Recommendations
Students consistently agreed with their overall level of enjoyment, interest in the curriculum, and identified the practicality of incorporating agricultural communications curriculum into their coursework.  Enjoyment of the curriculum as describe by participants resulted in a mean score of 5.56 (SD = .80).  Participants held similar beliefs towards practicality (M = 5.52; SD = 1.03) and interest (M = 5.51; SD = .95).  Therefore, respondents perceive the curriculum to have value towards use in this program and their learning.  Because of the reflected perceptions through analysis, the researchers believe that respondents perceived the value of the curriculum and it is meeting their needs for the outlined program.  Therefore, students’ collaboration may have led them to have more positive perceptions; resulting in further understanding which agrees with Edgar (2007) and constructivist approaches to learning.  It can be further postulated that the positive perceptions may have resulted in the basis for curriculum development which is aligned with PBL where it can be helpful for students to apply new concepts and ideas (USC-CET, 2006).  Combined with the curriculum presented, this experiential activity may have elevated student perceptions through experiential learning (Kolb, 1984) and PBL (USC-CET, 2006).  The authors agree that concrete experiences and active experimentation represented in the mobile classroom visit allowed students to take reflective observations and abstract conceptualizations occurring during the presentation of curriculum and positively impact perceptions of the participants. 
The Visual Communications program student perceptions assessments will continue via a longitudinal study.  Through discussion of topics and competencies covered in this program, agricultural communications curriculum could be added to the agricultural education frameworks in [state].
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