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Introduction/Need for Research
	Researchers, policy makers, and educational leaders have focused on school scheduling as a means for educational reform. According to Andrews (2003), approximately 50% of schools in the U.S. once operated on some form of block scheduling. The rise in popularity for a chance in scheduling has been attributed to multiple benefits such as more time to focus individually on student needs, less class preparations, increased number of electives, and lower school budgets (Traverso, 1996; Zepeda & Mayers, 2006). A variety of options in secondary school schedules has increased because there is a lack of research to support block scheduling actually improves student academic achievement (Stanley, Spradlin, & Plucker, 2007). Even with the diversity of schedules there is no concise answer as to what is the best schedule for high schools (Baker, Joireman, Clay, & Abott, 2006). 
	Within agriculture education research, Moore, Kirby, and Becton (1997) concluded that block scheduling allowed for increased enrollment in courses but FFA membership did not increase. In addition, teachers perceived that block scheduling had a negative impact on the overall program. A study with various secondary animal science courses found students on a 4x4 block schedule were significantly outperformed by students on a modified A/B block schedule (Edwards & Briers, 2000). Currently, a lack of research exists comparing multiple schedules within agriculture education. 
	The purpose of this research is to explore the types of secondary school schedules which exist in (STATE) and to describe school schedules in relation to Agricultural Education classroom instruction, FFA, and SAE.
Methodology
	This study used a descriptive survey research design. A researcher-designed instrument was developed to explore which type of school schedule works best for agricultural education programs. The instrument consisted of open-ended and short answer options. The instrument was evaluated by a panel of experts (n = 6) for face and content validity consisting of faculty, administrators, and graduate students at the University of (STATE). 
	The population of the study consisted of secondary agricultural educators across the state of (STATE). During regional break-out meetings, at the annual summer teacher’s conference, the questionnaire was distributed to each teacher in attendance. It should be noted as a limitation of this study, this sample may not be representative of all secondary agricultural education programs in (STATE). This convenient population produced 136 usable responses from agricultural programs in (STATE). 
Results/Findings
	A wide variety of schedules were reported. Of the school schedules, 30.1% of agricultural educators reported being on seven period day schedule, 18.4% on a trimester, 14.7 % on traditional six period days, 8.1 % on block schedule and 5.9% on A/B block schedule. Twenty-two percent of agricultural programs reported being on a differing type of schedule referred to as “other”. These schedules ranged from five period days to six period days with a fourth period block for lunch. 
	Planning and discipline greatly affect classroom instruction. All teachers reported spending more than 8 hours per week in planning and preparation for class no matter the type of schedule. Discipline referrals differed greatly among the various schedules. The largest average number of discipline referrals occurred in A/B block with 30.1 referrals each year, while the lowest average was reported in a 4x4 block with an average of only 4.9 referrals.
	The difference in school schedules regarding FFA participation was determined by the average number of members, Career Development Events (CDEs), and community service projects. Agricultural education programs on an A/B block reported the highest number of FFA Members with an average of 136.3 members. Agricultural education programs on a seven period day reported the lowest average with 110.2 members. Agricultural educators with programs in schools on an A/B block schedule reported the lowest number of community service projects with an average of 3.6 per year. However, the educators with schedules considered “other” had the highest amount of community service projects with an average of 7.5 a year.  Agricultural educators with programs in schools on the schedules considered “other” reported the greatest involvement in regional and state CDEs with an average of 19.1. The trimester schedule reflected the lowest amount of regional and state CDE participation with an average of 8.4 events out of a possible 45 each year.
	The difference in school schedules regarding SAE participation was determined by the average number of students having an SAE project and the number of visits made by the agricultural educator. Agricultural educators on a trimester schedule reported the greatest average number of students with an SAE project at 116 and the highest average number of SAE visits per year with 43.7. 
Conclusions
While a variety of known and widely used school schedules are in use in (STATE), many schools have determined other schedules which are effective for their needs. These schools may or may not take the agricultural education program into account when determining the schedule. Agricultural educators, on the average, spent more hours preparing for a seven period day. It should be noted that agricultural educators averaged more than 8 hours spent weekly in preparation no matter what schedule was followed. There was a large difference in the number of discipline referrals reported between school schedules. While having only 8% of the population of (STATE) on an A/B Block schedule, agricultural educators reported an average of 30.1 discipline referrals throughout the year. This was almost triple the highest average amount reported by teachers on all other schedules with an average of 11.5 referrals per year. The lowest average number of referrals was 4x4 Block schedule with only an average of 4.9 discipline referrals. Agricultural education programs with the largest amount of students each year, like trimesters, will of course have the largest number of members with an SAE Project and teachers should make the most SAE visits. However, it should be noted that school schedules with the lowest number of actual student interaction each year, such as block scheduling, had the highest averages of FFA membership participation in community service projects.
Implications/Recommendations
	School administrators, site based decision councils, and educators should consider the various types of school schedules when planning. The time allowed by each schedule can have differences in time allowed for key components of an agricultural education program such as classroom instruction, FFA participation, and SAE.  

References
Allen, N. M. (2009). Perceptions of students and teachers on block scheduling versus traditional 
	scheduling in high school mathematics classes (Master’s thesis). Available from ProQuest 	Dissertations and Theses database. (UMI No. 1466683)

Andrews, S. (2003). The effect of block scheduling on student achievement on standardizedtests. 	Dissertation Abstracts International, 64(01), 100.
Baker, D. B., Joireman, J., Clay, J., Abott, M. L. (2006). Schedule Matters: The relationship 
	between high school schedules and student academic achievement (Research Report No. 
	9). Retrieved from Washington School Research Center website: 	http://www.spu.edu/orgs/research/WSR C-HS-Scheduling-Research-Report_FINAL-10-03-	06.pdf

Edwards, M. C. & Briers, G. E. (2000). Higher-order and lower-order thinking skills 
	achievement in secondary-level animal science: Does block scheduling pattern influence end-of-	course learner performance? Journal of Agricultural Education, 41(4), 2000, 2-14

Moore, G., Kirby, B., & Becton, L.K. (1997). Block scheduling's impact on instruction, FFA, 
	and SAE in agricultural education. Journal of Agricultural Education. 38(4), 1-10.

Smith, L. O. (2010). A longitudinal study of block scheduling versus traditional scheduling in 
	Mississippi schools: Utilizing the Mississippi student assessment system and administrators’ 	perceptions (Doctoral Dissertation, The University of Southern Mississippi). Retrieved from 	http://gradworks.umi.com/34/16/3416306.html

Stanley, K. R., Spradlin, T. E. & Plucker, J. A. (2007). The daily schedule: A look at the
	relationship between time and academic achievement. Education Policy Brief, 5, 1-7.
	Bloomington, IN: Center for Evaluation & Education Policy.

Traverso, H. (2000). Secondary Schools Scheduling. In W. G. Wraga, P. S. Hlebowitsh, & D. 
	Tanner (Eds.), Research Review for School Leaders (pp. 331-346). Mahwah, NJ: Lawrence 	Erlbaum Associates, Inc. 

Williamson, R. (2011). Research brief: Trimester schedule. Retrieved from Education 
	Partnerships, Inc. website: http://www.educationpartnerships.org/pdfs/Trimest 	er%20Schedule.pdf

Zepeda, S. J., & Mayer, R. S. (2006). An analysis of research on block scheduling. Review of 
	Educational Research, 76, 143-163.

