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The Status of State Curriculum Standards and Curriculum Decision Making

Introduction/Need for Research
“Schools must assume the responsibility to develop, plan, and implement curriculum that meet the needs of both students and society” (Finch, 1999).  Finch placed the responsibility solely on the school; however, as society becomes more complex, and budgets get tighter the responsibility for curriculum development, planning, and implementation is impacted by many more factors.  In the past, agricultural education teachers taught concepts and subjects based upon the needs of the communities in which they taught. With the major push for standardized evaluation and testing, more and more teachers must use a pre-determined curriculum, one that may not truly reflect all the educational needs of the community.
Increased accountability is also greatly affecting education.  The passage of numerous pieces of legislation has prompted teachers to feel pressure that all students perform at a certain level.   The four major principles of “No Child Left Behind” are: accountability, research-based reforms, parental options, and flexibility (United States Department of Education, 2003).  Teachers are held accountable for producing results comparable to other areas across the nation.  Research-based reforms refer to those methods that are guaranteed to produce certain results.  If a school does not meet the standards, parents have the option to select another school.  Flexibility does relinquish a modicum of control back to local schools to make some curriculum choices.  The primary focus of the bill, however, is that all teachers regardless of curriculum are responsible for ensuring that their students score well on a standardized test.
The purpose of this study was to determine the types of curriculum (state-wide, district, county, etc.) being used in high school agricultural education programs in the United States.  It is also beneficial to know who selects the curriculum that is implemented in the classrooms.  The information gained from this research study will allow curriculum developers to examine trends occurring in curriculum development within Agricultural Education.
Conceptual/ Theoretical Framework
Curriculum developers need to understand trends related to adopted standards and practices. Priority one of the “Six National Research Priorities” refers to the “Public and Policy Maker Understanding of Agriculture and Natural Resources” (Doerfert, 2011, p. 6).  Within this policy there is discussion of how researchers need to “increase their understanding of related message and curriculum development, delivery, method preferences and effectiveness, and the extent of change in audience knowledge, attitudes, perceptions, and behaviors after experiencing an educational program or consuming related information and messages” (p. 6).  With the shift of curriculum development moving to a national curriculum, developers need to understand what curricula and procedures states are currently using. Only after establishing the connections and relationships between what is being used nation-wide will curriculum developers be able to successfully advance a national curriculum that will be effective to such a diverse audience.  The question that arises is who, ultimately, is responsible for developing curriculum that will meet the needs of agricultural students across a country, which has previously taken pride in curricula flexible enough to meet the needs of the community.   
Methodology
An instrument was developed by the researchers and reviewed by a panel of experts in curriculum development and piloted through e-mail to five faculty in agricultural education teaching at the university level in five different states. Changes were made to the instrument as suggested by these reviewers. The instrument was distributed to Agricultural Education State Supervisors at the National FFA Convention State Supervisor meeting on October 17, 2011. Twenty four state supervisors from twenty four different states completed the instrument for a forty-eight percent response rate.
Results/Findings
Approximately ninety two percent of the respondents replied that their state has adopted state standards teachers use to guide their lessons.  Fifty percent of those surveyed indicated that their state provided some type of teaching materials to their teachers and seventy percent of states have a state supported website which allows teachers to share resources and materials.  Two thirds of the state supervisors perceived that academic integration is very important and that inquiry learning and experimentation is important.  Surprisingly four percent thought that inquiry learning and experimentation were not important. Thirty-three percent of the state supervisors indicated textbooks must first be adopted at the state level, while twenty-one percent stated textbooks are first adopted at the local school system.  Approximately thirty percent allow teachers to use their own discretion when adopting textbooks.  
Conclusions
Almost all states now have state curriculum standards and half of the states are providing instructional materials to help teachers meet these standards. However there is not a similar textbook adoption policy standard occurring at the state level. Many state supervisors made note of certain national curriculum products that are being used in their states to provide teachers with the content needed to meet state standards. A majority of states are also encouraging teachers to share resources and materials to meet content standards in their classrooms. Additionally, the trend of the academic integration of STEM through inquiry and experimentation is currently perceived by state supervisors as an important component of curriculum standards and products. 
Implications/Recommendations/Impacts
The trend of state accountability/curriculum standards continues to grow; however, most states are still allowing teachers the flexibility to adopt curriculum materials that align with state standards and are best suited for their communities. Universities should continue to instruct teachers on the basics of the curriculum development process instead of teaching them how to be facilitators of a curriculum product in order for them to be effective teachers in their communities. Curriculum developers should also continue to develop curriculum that integrates STEM and 21st Century Skills.
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