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Introduction/Need for Innovation

[bookmark: _GoBack]Classroom behavior management is a challenging topic in teacher education due to the constantly changing dynamics of students and the classroom (Levin & Noaln, 2010).  Mastery of classroom behavior management is difficult to achieve without practical application experiences.  Conventional methods of teaching classroom behavior management have been criticized for lacking a real world application and transferability to the classroom.  However, classroom behavior management skills can be better learned by pre-service interns through the use of role playing in the classroom (van Ments, 1999).  “Role-play places the student in a situation, which imposes the same type of constraints, motivations and pressures that exist in the real world” (van Ments, 1999, p. 12).  Role-play is a highly effective method for increasing communication skills between teachers and students, developing skills for thinking on one’s feet in a classroom environment, and enhancing acquisition of student behavior management techniques (Alkin & Christie, 2002).  The agricultural education undergraduate teaching methods course at [University] implemented characterization roles for all pre-service agricultural education interns in an attempt to better simulate an actual secondary classroom.  The characterization roles were utilized during microteaching experiences in the laboratory section of the agricultural education teaching methods course.  

How it Works

Microteaching laboratory character roles are used to simulate a variety of student behaviors that may be experienced by the pre-service agricultural education intern upon entering a “real” classroom for the student teaching experience.  During each lesson, the pre-service intern practices classroom management strategies learned in the lecture portion of the course to correct undesirable student behaviors.  Behavior management strategies are used at the discretion of the pre-service intern and may include strategies such as giving the student(s) assigned seating, conferencing with the student about their behavior, or giving the character a detention/office referral.  Characters that can be simulated include examples such as the “know-it-all,” “shares-a-lot,” “sleepy,” “teacher’s pet,” “complainer,” or “confused” student.  

At the beginning of the course, pre-service interns are given character role assignments that designate which character they are to role-play when each of their peers are teaching.  Pre-service interns portray the same character for a certain peer throughout the semester.  This is so that teaching interns can accordingly plan teaching and learning strategies to accommodate recurring character behaviors.  Additionally, pre-service interns portray a different character for each teaching intern.  This is directed to help pre-service interns avoid the monotony of constantly portraying the same character repeatedly.  It is also intended to help interns better conceptualize why different student behaviors may occur from a student perspective.  

The lab instructor assesses the pre-service interns on their character role participation throughout the semester and provides feedback accordingly on characterizations during bi-weekly individual reflection meetings.  A checks and balances system is maintained to ensure students do not sabotage or overly simplify a fellow pre-service intern’s teaching experience.  Characters who display overly extreme behaviors lose points from their character role grade.   Those in the teacher role can lose points from their teaching score for not addressing negative character behaviors or not providing consequences that reflect the severity of character behaviors.  Students choosing not to participate in character role simulations or choosing to portray characters they are not assigned lose points from their character role portion of their overall grade in the course.   Finally, a checks-and-balances system is also built into the role play as pre-service interns who are teaching can issue “detentions” for extreme behavior; however, if the behavior is not extreme, the pre-service intern who is teaching will lose points for improper behavior management.

Results to Date/Implications

	Following two years of implementation at [University], pre-service characterization role-play during microteaching has proved to be highly successful.  Cooperating teachers at the student teaching sites often commented positively on the overall readiness of this particular group of student teachers as compared to previous student teachers.  The pre-service teachers also felt that the role-play was particularly beneficial in helping to increase intern’s level of confidence and preparedness for the secondary classroom. One student teacher remarked:

Watching the role-playing of others while someone else was teaching was helpful to me, watching how someone else handles situations.  You run in to all of those students that we had role-played.  That got me more in the mindset of when I was student teaching, “Ok, I’ve seen this before—I’ve seen how this plays out.”

Pre-service teachers described the role-playing as a basis for initiating reflection.  One of the interns stated, “The character roles let you think about how you’ll react to different situations.”

Future Plans/Advice to Others

	The success and positive (formal course and informal) feedback from graduates indicate that the use of role-play was effective. Student characterization role-play will be utilized again in the upcoming year.  Based upon feedback from the previous year’s lab instructors, the character roles and descriptions will have minor changes to ensure that a variety of “students” are being presented to the pre-service teachers.  In addition, directed reflection questions will used to hone in on choice of student behaviors and how said behaviors would have been treated if that pre-service intern was teaching.  Those who implement this learning opportunity are encouraged to utilize a system of accountability and checks-and-balances to ensure all pre-service interns have a positive experience.

Cost/Resources Needed

	Costs are minimal and mainly fall into the time category for implementing character role-play during microteaching.  Laboratory students need to be appropriately trained during the first laboratory session to fulfill their roles throughout the semester.  The laboratory instructors’ time was used in individual reflection sessions to discuss how classroom behavior management tactics were used effectively and/or ineffectively.  Following summation of the course, the laboratory and lecture instructors met to evaluate the experience and make adjustments the upcoming year.
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