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Introduction/Need for Research
	Reinventing Agricultural Education for the Year 2020 outlined a vision where students in all schools have access to high quality Agricultural Education programs (NCAE, 2012).  If this is to be realized, Agricultural Education must expand into new communities. However, both school administration and the community must choose to support an agriculture program if it is to be successful.  Israel and Hoover (1996) asserted “community involvement and support are cornerstones of a successful agriculture program” (p.1). Student and community development is a dyadic relationship, as both are simultaneously improved through youth community engagement (Hastings, Barrett, Barbuto, & Bell, 2011). Kalme and Dyer (2000) found Iowa principals agreed agricultural education programs were positive influences in the community; however, Boone & Boone (2007) identified teachers faced issues with administrative support, facilities and equipment, community support, and budgets. Why would a community support an agriculture program? Little is known about perceived stakeholder benefits of a new agricultural program. Researchers were guided by the framework of rural school-community partnerships as described by Kilpatrick, Mulford, Falk, & Prescott (2002). This research aligns with the National Research Agenda: Priority 6, examine the aspects of vibrant, resilient communities encouraging youth and adults to become future members and leaders of the community (Doerfert, 2011). 
Methodology
	This qualitative inquiry utilized a single bounded case study methodology (Stake, 1995) to investigate the unique community context of a new agriculture program in an established rural community. Researchers conducted semi-structured interviews with the teacher and a maximum variation sample of eight additional key stakeholders. Researchers also analyzed newspaper articles, Program of Activities (POA), and calendar of events. The initial central question used to guide data collection was, “What does it mean for a community to have a new secondary agriculture program?” The openness of the initial research question allowed for participants to reveal the emic case issues (Stake, 1995). The issue, or purpose statement, revealed was “How does the introduction of a new agricultural program impact a rural community?” 
	Data analysis was driven by the participants’ responses (Crotty, 1998; Guba & Lincoln, 2005). Researchers recorded, transcribed and individually coded interviews, then peer debriefed and combined codes into broader themes (Stake, 1995). Credibility of the findings was built through data triangulation and member check by the teacher (Guba & Lincoln, 2005). Dependability and confirmability (Ary, Jacobs, & Razavieh, 2002) were facilitated through triangulation, comparing the emerging themes of each researcher, conducting peer reviewing, and maintaining an audit trail of coding. Although findings of this study cannot be generalized beyond the case, transferability was facilitated through the use of thick, rich descriptions.  
[bookmark: _GoBack]	The agricultural education program studied was located in a small, rural community in a Mid-Western state. The teacher hired to establish this new agriculture program had 20 years of experience. Currently in its fourth year, the FFA chapter received its charter in November 2008. Forty-four high school students are were enrolled in courses and the FFA chapter, representing approximately 45% of total high school enrollment. Prior to the establishment of the agricultural education program, the only extracurricular student activities available within the district were athletics, National Honors Society, and student government. Agriculture students previously attended the area technical school for coursework, but were only allowed this opportunity the final two years of high school. Funded entirely by community support, the program completed construction on a new agricultural education facility in November 2011.
Results/Findings
Stakeholders identified establishment of the Agricultural Education program strengthened relationships between the school district and community members. The teacher prioritized community service activities for the program through students working with local civic organizations. This collaboration fostered an emotional attachment to the program by citizens and led to financial support for the program. In this cycle of service, the community funded the construction of the new facility at no cost to the school district. In turn, the program continues to support and serve local civic organizations with student labor and community use of the new facilities. Additionally, the program created and re-established connections to the school district among community members who had been previously disconnected. The establishment of the program improved the school district’s image among community members. 
	Community members recognized agricultural education played a unique and necessary role in building better citizens. Community members, administrators, and students viewed citizenship education as a reason for establishing the program and motivation for continued stakeholder contribution; the program has offered new opportunities for students to interact with the community which did not previously exist. Prior to the Agricultural Education program, students in the school district had limited school-directed interaction with community. A majority of graduates eventually return to this small community, and the teacher recognized citizenship education was highly important to community members.  
	Despite many successes, students, administration, and parents raised concerns over challenges the program now faces. First, administration, school board members, and parents identified the financial burden the agriculture program placed on the school district and community. Thus far, the school district has incurred minimal expense for the program because of aggressive community fundraising efforts. The superintendent expressed concern over funding the program and reducing the financial burden on community supporters. The second challenge identified by stakeholders was a lack of previous experience with agricultural education within the community. Students, parents, and administration recognized some opposition to the program still existed; although a lack of understanding was cited as the primary reason for this opposition. 
Conclusions, Implications and Recommendations 
	This program is successful, to a large extent, because the teacher intentionally prioritized community service and engaged stakeholders head-on. The chapter POA includes multiple community events and city clean-up projects. This finding is consistent with Kilpatrick et al. (2002), that “rural schools build individual and community capacity by facilitating interactions” (p.10). The building serves as a hub of community activity and represents buy-in of all major community organizations and businesses; it even serves as the high school football concession stand, which is the other major school activity. An implication of this finding suggests new program success starts with administrators and teachers identifying and engaging key community stakeholders. Perhaps teacher educators and state staff should emphasize the importance of community service activities as a way to establish immediate support for new programs. 
	Program perception is important for success, and marketing in this new program was key to community buy-in. Despite dedicated supporters, some resistance to the new program within the community remains. A discrepancy exists between reported resistance among the instructor and stakeholders; the instructor believes little resistance exists following the building project, but stakeholders report more pockets of disapproval. An implication of this conclusion is teachers should recognize they may have “blind spots” in assessing community support. In a small town with limited resources, the teacher should seek opportunities to engage in mutually beneficial cooperative activities with community organizations to further educate the community. 
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