Research









Effective Teaching Behaviors Demonstrated by College Instructors


Rebecca A. Bezold 
University of Missouri

Jon C. Simonsen
University of Missouri














Rebecca A. Bezold
124 Gentry Hall
Columbia, MO  65211
(859-240-5996)
rabkb3@missouri.edu



Effective Teaching Behaviors Demonstrated by College Instructors

Introduction
The level of excellence in college and university teaching is now a worldwide concern. Based upon that concern, universities are paying increased attention to the quality of the pedagogy practiced in classrooms and assessing how effectively professors are teaching (Ovando, 1989). With this reinvented focus on excellence in teaching at the university level, it is increasingly important that effective and credible measures of teaching effectiveness be developed and used to make informed teaching decisions. Student ratings of teaching are the dominant mechanism employed to evaluate teaching in the university setting (Feldman, 1976; 1977). After nearly seven decades of research on the use of student evaluations of teaching effectiveness, it can safely be stated that the majority of researchers believe that student ratings are a valid, reliable, and worthwhile means of evaluating teaching (Centra, 1993; Marsh, 1987; Marsh & Dunkin, 1992; McKeachie, 1990; Watchel, 1998). This study adds to the knowledge base surrounding the effectiveness of teaching by college instructors and aligns with the National Research Agenda: Priority 4, meaningful, engaged learning in all environments.

Conceptual Framework
	Darling-Hammond purports the seven teaching behaviors for powerful learning that should be demonstrated in the classroom to ensure quality instruction and learning occurs (Darling-Hammond, 2008). To adhere to these effective teaching behaviors, teachers need to be purposeful in their creation of the learning environment. They should also consider being more explicit in explaining and making students aware of why certain events are occurring in the classroom. Many times students may not comprehend why teachers are utilizing certain behaviors or learning tasks in their classes. In order to be able to create a meaningful learning environment, teachers must become more diligent in making students aware of the effective behaviors that are displayed in the classroom. In summarizing the research between teacher practices and student achievement, Brophy and Good (1986), concluded that active teaching in which teachers emphasize academic instruction leads to higher achievement levels.  

Methodology
	The design used for this study was descriptive survey research that explores and describes student perceptions of effective teaching in the classroom. A researcher designed questionnaire was used for data collection in this study. The instrument was reviewed by a panel of experts for validity, was pilot tested (N=39), and reliabilities of the constructs were found to be reliable. The questionnaire was distributed by the researcher in a mid-level agricultural communications course (N=103). The questionnaire consisted of two sections containing 56 total items which were designed to assess Darling-Hammond’s Teaching Behaviors for Powerful Learning (2008). The subjects were asked on a five-point Liker-type scale to rate the items on the level of importance the teaching behavior has on their learning and the frequency that they encountered the teaching behaviors. The items were then summated to calculate construct values.

Results
Research objective one sought to determine what teaching behaviors the students perceived were most important to them. Table 1 describes those teaching behaviors in regards to student learning. Provides clear standards and constant feedback (M=4.24; SD=.594) was found to have the highest level of importance to the respondents.

Table 1 
Importance of the Teaching Behavior to Student Learning
	Effective Teaching Behaviors
	M
	SD

	Provides clear standards and constants feedback
	4.24
	.594

	Scaffolding the learning process
	4.16
	.485

	Connections to students’ prior knowledge
	3.97
	.581

	Encouraging strategic and metacognitive thinking
	3.92
	.713

	Creating ambitious and meaningful tasks
	3.90
	.630

	Engaging students in active learning
	3.81
	.702

	Assessing student learning continuously
	3.79
	.622


Note. 1= Not Important, 2= Slightly Important, 3= Fairly Important, 4= Important, 5= Very Important
 
Research objective two identified what teaching behaviors are being demonstrated by college instructors in classes in which students felt they learned a lot. Table 2 indicates the means and standards deviations of how often the effective teaching behaviors were encountered. Scaffolding the learning process (M=4.08; SD=.632) was determined to be the most frequently demonstrated effective teaching behavior by college instructors as perceived by the respondents.

Table 2
Teaching behaviors demonstrated by college instructors
	Effective Teaching Behaviors
	M
	SD

	Scaffolding the learning process
	4.08
	.632

	Provides clear standards and feedback
	3.88
	.785

	Connections to students’ prior knowledge
	3.84
	.692

	Engaging students in active learning
	3.69
	.792

	Creating ambitious and meaningful tasks
	3.68
	.806

	Assessing student learning continuously
	3.68
	.814

	Encouraging strategic and metacognitive thinking
	3.45
	.870


Note. 1=Not at All, 2=Only a Few Times, 3=Several Times, 4=Every Couple of Weeks, 5=On a Weekly Basis 

Conclusions and Recommendations
	Student confirmed that all the teaching behaviors purported by Darling-Hammond are important to their learning process. Scaffolding and constant feedback were deemed as the most important teaching behaviors as perceived by the respondents. Students find it very important that instructors pose questions and review the information to further their understanding of the content being taught. It is also of high importance that the instructors provide clear procedures for the course and give continual feedback on assignments. Consequently, students perceived that scaffolding and constant feedback are taking place in the classes where they are learning a lot. College instructors should continue to demonstrate the effective teaching behaviors. However, students responded that encouraging strategic and metacognitive thinking is important but they do not perceive it being demonstrated to the extent of the other behaviors. This may constitute that college instructors need to be more explicit to students when incorporating strategic and metacognitive thinking to aid in learning effectiveness. 
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