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Introduction/Need for Research
Photos can stimulate reflection by allowing a person’s past experiences and beliefs to emerge as a conscious expression (Bessell, Deese & Medina, 2007; Harper, 2002). White, Sasser, Borgren and Morgan (2009) state that photographs can facilitate the expression of feelings, values, memories, aspirations, and ideas. Individuals can easily engage in a conversation by explaining and commenting on their photograph (Osmond & Darlington, 2005). Photographs can symbolize different meanings to different people. One person’s viewpoint can project a new story on the photograph to describe personal experiences (Bessell et al., 2007). Program facilitators can use photo journaling activities to stimulate reflection, discover program outcomes and impacts, and compile results of a program experience. Photo journaling encourages reflection which is based in experiential learning into a program (White et al., 2009).
In agricultural leadership programs, adult leaders study issues facing their industries and prepare themselves for leadership roles (Diem & Nikola, 2005).  To develop these leaders, programs have been established in 39 states, provinces and countries around the world (Lindquist, 2010) and use a variety of teaching methods (Strickland & Carter, 2007) to develop leadership abilities and raise issue awareness and understanding.  The purpose of this study was to assess the use of photo journaling as a tool of reflection within an agricultural leadership program located in the southern United States.  Roberts’s (2006) experiential learning model provides agricultural leadership programs with model for the facilitation of leadership training that can be applied to various learning environments (Strickland, 2010).  Since assessing the effectiveness of adult educational programs to encourage positive community change is part of the National Research Agenda for Agricultural Education 2011-2015 (Doerfort, 2011), a study of reflection as part of the learning process in leadership programs can provide valuable data, a description of the needs of program participants, and a direction for future research.

Theoretical Framework
Experiential learning suggests that learners construct meaning from their experiences (Roberts, 2006).  Roberts’ model of experiential learning begins with a focus on the learner and the initial experience. Following the initial experience, the learner engages in the reflective process, which is based on their observations of the experience. During this stage, information is transformed through intention, which allows the learner to internalize the experience. This reflection process allows the learner to make generalizations, which can then be tested through experimentation. 
Integrating reflection in leadership development programs allows individuals the opportunity to evaluate the significant outcomes of their experiences and gain an understanding of how to perceive and interpret their observations (Densten & Gray, 2001). Reflection can also provide potential leaders “insights into how to frame problems differently, to look at situations from multiple perspectives or to better understand followers” (p. 120).

Methodology
[bookmark: _GoBack]This study was qualitative in nature.  Participants (n = 30) in the study were participants in the [Leadership Program] and represented multiple agriculture and natural resource occupations.  The study was implemented during a travel leadership seminar in Washington DC and the southwest region of the United States.  During the seminar, individuals were instructed to take photographs of their experiences. Participants selected one photograph and provided a written reflection about that picture.  Analysis was conducted on the written reflections using Glaser’s constant comparative method (Glaser, 1965) to determine emergent themes drawn from the journals. 

Results
Participants were asked to select a photograph that stimulated their thought and allowed them to provide a rich reflection. Three main themes emerged from the participants’ reflections: group unity, learning from history to secure the future, and preparing to speak for agriculture.
The importance of group unity was discussed as coming together as an industry and leadership class.  One participant stated “we need to work together on these issues as an agriculture industry without state borders.”  Another participant reflected on group unity among their leadership class and stated “the relationships we foster along with way in addressing these issues are not interim.”
Learning from history to secure the future was the second theme that emerged.  Responses focused on historical figures and how our country has learned from the past.  One observation in this category included “we have, as a nation and society gone through great conflict, internally and externally, and we have emerged and made great progress, and generally have moved in a direction that has brought a better life for our citizens.”  Many of these themes were evoked as participants selected photographs of historic buildings and monuments and reflected on the traits of historic leaders such as “a true leader doesn’t have the plan or strategy as a means of a solution to a problem; he or she must set the example with character.”
	Another theme that emerged in the reflections was preparing to speak for agriculture.  Responses focused on the responsibility to represent the industry.  Responses included “we need to increase our presence in [state capitol] and in DC so that we are more effective in getting the truth across to our legislature.”  Responses also spoke to the preparation of individuals to lead such as “Who better knows the industry than those who live it?  We just need to get out there and tell it.”
	
Conclusions and Recommendations
	It was evident within the emergent themes that the selected photographs influenced participants’ feelings, values, memories, aspirations and ideas (White et al., 2009). A learner’s experiences, occupation, community or voluntary roles, and their personal interests and needs can influence learning outcomes (Newton, 1977).  The locations on the travel seminar gave opportunity for participants to think and reflect about our country, its leadership, and issues.  The reflections that were written and the generalizations that are formed from the reflections are influenced and based on pre-existing knowledge (Roberts, 2006).  By building on the preexisting knowledge through moving participants through the cycles of experiential learning, we build more into the knowledge base so they can create deeper conceptualizations and generalizations (Roberts, 2006).  Photo journaling can contribute and encourage this exercise in order to build stronger, more knowledgeable leaders for their respective communities and state, and the agricultural industry as a whole.
Other leadership programs can use photo journaling to facilitate reflective activities for their programs. In addition to contributing to the experiential learning process, photo journaling can provide program directors an additional tool to assess program outcomes.
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