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Introduction/Need for Innovative Idea
	Internationalizing higher education has never been more important, especially among agricultural programs of land grant institutions (Green, Luu, & Burris, 2008). One in six jobs are now tied to international trade (Bruening & Shao, 2005), and graduates require global and cultural competencies for the modern workforce (Platt, 2004). Although several methods are used (internationally-focused courses, faculty/graduate research, visiting faculty/students, etc.), study abroad is cited as the most effective (Brooks, Frick, & Bruening, 2006; Bruening & Shao, 2005). Study abroad improves language capacity, increases cross-cultural skills, and enhances understanding of different cultures (Green et al., 2008; Bruening & Shao, 2005).
	However, while virtually all land grant institutions offer study abroad (Brooks et al., 2006), fewer than 1% of students participate each year (National Association of International Educators, 2003). Agriculture students are by far the least represented, with estimates ranging from only 1.5% to 5% of total participants (Institute of Food and Agricultural Sciences, 2002; Institute of International Education, 2004). The numbers are even lower among graduate students. Short-term study abroad (STSA) represents an alternative that minimizes cost and disruption to a student’s academic program. In one STSA model, students travel abroad for 1-3 weeks, are linked with in-country partners, conduct community-based research, and gain interdisciplinary context to their academic programs (Lewis & Niesenbaum, 2005).

How it Works/Methodology/Program Phases/Steps
	Following the STSA model, agricultural graduate students were recruited from across multiple disciplines to explore human capacity development systems in the agricultural sector through a study trip. [University] and [University] partnered to create a course and field experience in collaboration with [University]. The objectives were to explore the nation’s agriculture, to develop field data collection and analysis skills, and to examine cultural components of agriculture. Emphasis was placed on extension and formal education systems.
	The semester long course included four pre-trip meetings, a 10-day field experience in Trinidad and Tobago, and two post-trip sessions. In pre-trip meetings students received cultural and agriculture-specific presentations from professors at both US-based and host institutions, as well as training in field research skills. Students formed four discipline-specific groups, each with a faculty advisor, and designed a participatory research project to benefit their discipline, the host institution, and agricultural stakeholders in Trinidad. Each group conducted background research, prepared research instruments, and obtained IRB approval for proposed activities.
	Once in country, students attended an orientation at the host institution to learn about Trinidadian agricultural issues and the formal education sector, meet agricultural faculty, and form collaborations with [University] students. The next nine days involved activities and field visits that explored agriculture in both Trinidad and Tobago from several perspectives. Field visits were conducted to public schools, farmer field schools, agricultural cooperatives, progressive farmers, permaculture and ecotourism retreats, farmers’ markets, and extension facilities. Throughout these field experiences students used semi-structured interviews and observation to conduct research and gather data according to their group’s research topic. This culminated in discipline-specific presentations delivered to students and faculty of [University] on the final day of the field experience, which included PowerPoint presentations, dramas, and question-and-answer sessions. Participants also kept a daily journal to discuss their experiences relative to cultural insights, personal/professional development, and learning/attitudinal changes, which will be used for future research of student experiences on this study abroad program.
	Following the trip, a debriefing meeting was held and a poster session was conducted to share experiences, learning, and personal growth with [University] faculty and students. This session was also used as a recruiting tool for future iterations of the program.

Results to Date/Implications
	Two main results emerged from this program. First, a sizeable amount of research was conducted and data collected by students. In addition to those made in Trinidad, research presentations are anticipated at several agricultural research conferences. Many of the abstracts prepared for these conferences will be modified for publication in appropriate journals. Also, the data gathered from students’ reflection journals will be analyzed and reported.
	Second, this program can serve as a model for other study abroad programs to enhance graduate students’ cross-cultural capacity and develop research skills. Finally, this program’s emphasis on participant-driven research and developing institutional partnerships can benefit both academic institutions and other key stakeholders. A potential long-term outcome could be that this group of students, many of whom wish to become university faculty, will have greater motivation to be involved in future international activities.

Future Plans/Advice to Others
	Future STSA programs with agriculture students at [University] are planned, which may include investigating different topics in Trinidad and Tobago or exploring capacity development systems in the agricultural sector of other countries. Future iterations may also elicit research topics from in-country stakeholders to address more pertinent agricultural needs or issues. Additionally, program foci may be expanded to include agricultural leadership and communication, rather than just agricultural education and extension. Future iterations could also recruit undergraduates to pair with graduate students during the trip.
	If other universities adopted a similar program, the following advice is offered. First, participants must be chosen carefully and purposefully, and program goals must be conveyed and understood by all participants. Goals and expectations must also be clearly communicated between collaborating universities to ensure consistency. Second, programs must plan for unanticipated changes and remain flexible in modifying activities, meetings, and times throughout the trip. Third, guided reflection is necessary before, during, and after the trip to manage student expectations and increase comfort. Increasing comfort levels gives students better opportunities to learn and observe their host country.

Cost/Resources Needed
	The costs of planning a STSA vary depending on the country selected and the funding available. Costs to STSA participants include airfare, in-country travel, food, lodging, and activities. Often this will be paid through a program fee, which may also include tuition and a university fee. In this case, the cost to students was approximately $2,000. A planning trip to the host country to develop contacts, build partnerships, and select activities and accommodations is an additional expense. Organizing faculty must also contribute time and resources to logistics meetings, collaboration-building, and other planning functions.
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