


Research Poster






Agriculture Educations Participation in Secondary Career Academies.

[bookmark: _GoBack]Jessica M. Blythe
Graduate Assistant
jmblythe@ufl.edu

Brian E. Myers
Associate Professor
bmyers@ufl.edu

Department of Agricultural Education and Communication
University of Florida
305 Rolfs Hall
PO Box 110540
Gainesville, FL  32611-0540
352-392-0502

Amy McAllister
State Supervisor for Agriculture, Food, & Natural Recourses
Division of Career and Adult Education
Florida Department of Education
Amy.McAllister@fldoe.org



Agriculture Educations’ Participation in Secondary Career Academies

Introduction/need for research
After years of evaluation, career academies that have integrated academic core content with a career content focus have been found to improve high-school students’ performance and college and career success (Stern, 2001). Career academies are defined as being small learning communities featuring a cluster of students that share teachers and courses (Kemple & Snipes, 2000). They also combine core content areas with a career theme and involve partnerships with the aligned industries surrounding the school in which the academy exists (Kemple & Snipes, 2000). The concept of career academies align with many national academic initiatives that have occurred in recent decades, such as School to Work, No Child Left Behind and Race to the Top at the national level, and additional state level initiatives (Castiellano, Stringfield, & Stone, 2003), such as [state] Career and Professional Education Act (CAPE).
As the importance of career academies and the linking of core academics with a career focus becomes more important, it is imperative to understand how secondary agriculture education programs can adapt and function within the academy framework. Before exploring the effect that career academies has on students, one must first describe the type of involvement agricultural education has with career academies. 
Conceptual Framework
This study addresses the third priority areas of the National Research Agenda (Doerfert, 2011), calling for a “sufficient scientific and professional workforce that addresses the challenges of the 21st century” (p. 18).  As career academies are constructed with the goal of developing students for college and career readiness, it is essential to understand the role career academies play in student successes. In addition, the fourth priority area of the National Research Agenda (Doerfert, 2011), which calls for research exploring “meaningful, engaged learning in all environments” (p. 9), may also be addressed in the structuring of the purpose and objectives of career academies. 
Methodology
This descriptive study utilized a census of agriculture education teachers in [state]. A web-based questionnaire was developed to gather information on whether or not a teacher’s courses were part of a secondary academy and if they indicated it was, respondents were asked to identify funding sources, the academies purpose and what students and courses were involved with the academy. Working with the [state] Department of Education the questionnaire was sent to all teachers who were currently on the state list-serve for agriculture teachers. One hundred and fourteen responses were received, leading to a response rate of 25%. Due to the low response rate, the authors caution against generalizing the results beyond the respondents of the study.
Findings
The responses indicated that 59% of the agriculture educators who responded had courses, or a total program, that were considered part of a secondary academy. Of the respondents that indicated yes, 61% said it is part of a Race to the Top initiative. Those same respondents indicated that 78% of their programs are considered a CAPE Academy. Twelve percent of the respondents indicated there were additional/other funding sources for their academies, such as Perkins, Small Learning Communities Initiative, HELIO Grant and a SIG School Improvement Grant were identified. 
The agriculture courses identified as participating in career academies included a wide spectrum of courses ranging from the introductory Agriscience Foundations courses to the most advanced horticulture, agritechnology, biotechnology and veterinary assisting courses found in the [state] frameworks. A majority of responses (79%) indicated students participated in the academies for all four years of high school.  Responses indicated there were additional academies that did not include students in the 9th grade. 
There was a lack of consistency reported concerning the names of the academies; Each academy offered a different and unique name for their program. Some examples included ‘biomedical academy’, ‘The Environmental Agriculture & Technology Academy’, ‘STEM/AG Biotechnology’ and ‘Vet Assisting Academy’. A number of responses (42%) indicated the purpose of their academy was to provide students with an industry certification before graduating high school. While 25 % of respondents indicated their purpose was to integrate core academics with a specific career focus. 
Conclusions, Implications and Recommendations
The findings indicate that secondary career academies with a focus in agriculture are becoming a fixture in secondary schools in [state]. With the majority of the funding coming from state and federal educational initiatives it would appear that there is a need for future research examining the impacts of career academy development of secondary agriculture education programs and the student learning that occurs within each one. Further research could lead to a standardizing of the types of academies based on agriculture career content, which could assist non-academy programs in developing an academy of their own. Thus opening the availability of additional funds to the academy programs. This could also lead to consistency within the state creating the ability to build a database of resources, communication and student data, to strengthen reporting opportunities which in turn could increase support and funding. 
It would also be beneficial to understand more about what types of students are enrolling in agriculturally focused career academies and their motivations for doing so. Future research may also be needed to understand parents’ perceptions of the purpose, goal and student benefits of career academy enrollment. Gaining this understanding it would allow agriculture educators to design and market their academies to increase the benefit to the students and parent support. 
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