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Public School Partnerships to Train Beginning Hispanic Farmers and Ranchers


Need for the Innovation


Changing demographics, rapidly developing technologies, and expanding global markets are a source of new challenges but also present extension programs with opportunities to contribute to improve economic, environmental, and social conditions in the U.S. This includes the spreading of valuable information to provide communities with tools on how to face these changes (Crosby and Hamernik, 2002).

The role of extension programs is to provide training to people who are interested in improving their level of knowledge about topics that will help them to solve problems in their communities (Warner et al., 1998). One strategy to respond to the decreasing in human resources and financial capital available for extension services has been the establishment of partnerships with other federal agencies, private industry, non-profit organization, and other educational institutes. The main objective of these partnerships is to serve non-traditional audiences which include various ethnic minorities such as Hispanics (Crosby and Hamernik, 2002). Partnerships with external organizations allow extension programs to optimize resources and enhance program outcomes (White and Burnham, 1995). Furthermore, the institutions involved in the partnership can benefit from the strengthening of their commitment the communities served (Kennedy, 1999).

In the case of extension and outreach programs targeting the Hispanic community, it is important to establish partnerships with institutions that are already trusted by its members. Organizations that do not have a history of immigration raids including schools, social service organizations, churches, and markets are key to targeting the Hispanic community (Olsen and Skogrand, 2009). Among the possible options, the use of public schools facilities after regular school hours improves the use of the resources and at the same time allows the school to get involved with community outreach. 

These partnerships consist of using school facilities, equipment, sharing resources, volunteer assistance, mentoring information sharing, networking, recognition and public relations thus creating a greater sense of community. By implementing this kind of partnership the impact of extension and outreach programs in reaching their target population has greater potential than working alone (Mitrofanova, 2004).  The key advantage to this type of partnership is that it helps to establish stronger relationships between the Hispanic community and the public school, especially the high school agriculture teacher program and teachers.  Such a relationship will hopefully lead to positive increases in Hispanic participation in secondary agriculture courses and FFA activities.

How It Works

A family-based model to provide Hispanic families with training in sustainable agricultural management practices and complementary knowledge i was developed by the Beginning Hispanic Farmer and Rancher Development Program (BHFRDP) at [University]in 2011. Two partnerships between the BHFRDP and school districts in the service area we established in 2012.

The partnership with District A involved the use of the high school’s facilities one evening a week during the Spring for four weeks to deliver a series of gardening and farm welding seminars. The gardening seminars were taught in Spanish by BHFRDP personnel and involved the use of a classroom and the greenhouse. The welding seminars were taught by the agriculture teacher at the school’s shop with translation provided by a BHFRDP employee. Additionally, since the training offered was family based, the school cafeteria was used to conduct children’s enrichment activities. Classes on gardening and welding were offered at the same time thus the family members were able to choose which class to attend.

The partnership with District B was established in the Fall and consisted of the use of two classrooms at the elementary school, one for gardening classes and one for children’s enrichment activities. The school also provided a piece of land where a community garden was established. In this partnership, the high school agriculture teacher was not involved.

Result to Date 

As a result of the partnerships between the BHFRDP and the two independent school districts, it was possible to offer training to 29 adults and enrichment to 12 children. Positive connections between Hispanic families and the schools were obvious as participation increased during each series of seminars.  Additionally, participants from these seminars have also participated in farm tours and specialized training outside of the service area.

Future Plans

	The BHFRDP is seeking additional partnerships with other schools districts that would be willing to participate. The idea would be to diversify the seminar topics and learning experiences, emphasizing livestock, forages, and fruit production as well as the continuation of workshops on gardening and farm welding with new partners.  Partnerships between providers of training for beginning farmers and socially disadvantaged farmers, including but not limited to Hispanic audiences, and public schools is a wise use of the limited resources available and should be explored in other regions.

Resources

The BHFRDP is funded by the USDA-NIFA Beginning Farmer and Rancher Development Program grant; the total budget exceeds $800,000 for a three year period. Partnership schools will receive $1000 for the use of the schools facilities, $1000 for each agriculture teacher who delivers a series of four seminars and possibly $1000 for a student organization to help with the children’s enrichment activities.  Funding is available to fund 3-4 more partnerships during the grant period.  
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