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Edmodo:  Don’t Be Left in the Dust on the Digital Highway
Introduction
American high school students find themselves immersed in digital technology. Prensky (2001) referred to these technology savvy connoisseurs as digital natives. Many students find themselves in classrooms being taught by teachers who are digital immigrants, these educators are individuals who were not born into the digital world however they have adopted some technology into their practice which makes them similar to other immigrants i.e., they generally have a “digital immigrant accent” (Prensky, 2001 p. 2).  The teacher education unit at [University] serves a diverse population of pre-service teachers comprised of both digital immigrants and digital natives ([Blind source], personal communication, September 12, 2012).  Although they have been exposed to modern technology during their adult lives, digital immigrants can become fluent with information technology (FITness) if they are willing to embrace and engage new technology as it becomes available (Brown, Baker, Edwards, & Robinson, 2011). 

The appropriate use of social media in schools is an ongoing national debate with a number of school districts choosing to block or ban social networking sites entirely (Merino, 2012). The inability for some administrators and teachers to communicate with students outside the classroom has created a professional dilemma (Merino, 2012). The Amy Hestir Student Protection Act (2011), signed into law in the state of Missouri, prohibits teachers from contact with students on social networking sites. “The solution isn’t to just hide from the internet and pretend it doesn’t exist. The jobs of tomorrow are going to assume a certain baseline of Web fluency” (Merino, 2012, p. 2).    

Agricultural educators must formulate a plan to achieve educational objectives, communicate with students and parents, and speak to digital natives by means of social networking tools while maintaining a safe environment for everyone involved; one possible solution may be Edmodo.  

How it Works
Edmodo (www.edmodo.com) is a closed network for the classroom. Administrators, teachers, parents, and students can connect in an open online platform, the program is only accessible to those granted user privileges. Students are given a private invitation code for their class. As Merino (2012, p 3) aptly described, “In essence, it is like having an entire Facebook ecosystem devoted to one class at a time.” Teachers can have as many groups as they would like (e.g. FFA Chapter, Booster Club, FFA Officer Team, SAE Group, Alumni). Teachers and students can set the notification preference to email or text them if a teacher posts something new. Teachers can upload videos to enhance student learning, post assignment materials, quiz students on material taught, and alert students of upcoming assignments, extra credit opportunities, and last minute reminders. Students can upload assignments, ask questions, and collaborate with each other safely and securely.

The fall 2012 student teaching block at [University] was the pilot test group for integrating Edmodo into the student teaching experience. In an effort to maintain technology FITness and introduce new educational technology to cooperating teachers students are required to utilize different educational technologies in their practice. In addition, two lab sections for the Foundations and Philosophies of Teaching Agricultural Education (AGED 3103) are using a course home page as a place to share teaching experiences with other members of the class. The majority of students are experiencing teaching for the first time therefore Edmodo provides a forum for a community of practice to occur. 

Results to Date
Student teachers were introduced to Edmodo during the student teaching block early in the fall 2012 semester. After one round of observation, university supervisors report limited use of all educational technologies.  This could be attributed to the technology infrastructure found in some cooperating centers and the lack of time perceived by student teachers to implement technology i.e., Edmodo into their practice. It is important to note that the first observation occurs approximately three to four weeks into the student teaching experience.  Regarding the students in AGED 3103, a community of practice has formed that allows a “tangible repository for knowledge assets” (Lesser & Everest, 2001 p. 40) to occur. Students are interacting in a professional setting and building the social capital needed to be a successful student and ultimately teacher.  

Future Plans
“The use of technology within and outside the classroom cannot be ignored” (Murphrey, Miller, Roberts, 2009a, p.110) Student teachers at [University] will continue to be introduced to Edmodo during the four week student teaching block. If pre-service teachers are not introduced to a variety of instructional technologies during their pre-service education, we cannot expect them to implement those during in-service teaching (Murphrey, et al., 2009b). “Many who currently use information technology have only a limited understanding of the tools they use and a (probably correct) belief that they are underutilizing them” (National Research Council, 1999, p.1).  Teacher educators have a professional responsibility to prepare pre-service teachers for success in the teaching profession upon graduation.   


Costs/Resources Needed
Costs for the implementation of Edmodo is minimal as it is free to educators, parents, and students.  This technology requires access to a computer, internet connection, and web browser software. The objective of this innovative idea is to improve delivery of content in the classroom, supply a safe environment for collaboration and student learning, increase communication in teacher-student and teacher-parent relationships, and improve technological “FITness” with no additional cost to an individual, school district, or instructor. 
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