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Did That Really Just Happen? Implementing Tiered Classroom and Behavioral Management Strategies in Pre-Service Teacher Education

Introduction/Need for Innovation
Research has indicated that pre-service teachers in agricultural education have a high sense of teacher self-efficacy regarding classroom management (Stripling, Ricketts, Roberts, & Harlin, 2008).  However, classroom and behavior management is one of the most common professional development needs identified by in-service agriculture teachers (Myers, Dyer, & Washburn, 2005).	Implementing appropriate and effective classroom management strategies can be one of the toughest challenges facing teachers (Mundt & Connors, 1999). Applying effective behavior management strategies is an important component to having a successful students teaching experience.
Pre-service teachers need experience in classroom management to become successful teachers.  Currently, [State] University implements role play within the pre-service teaching methods course. Pre-service teachers are instructed to role play high school students during micro-teaching experiences. Role play is a type of modeling that provides learning experiences that are normally not available to learners (Schunk, 2008). Specifically, role playing student misbehaviors provides pre-service teachers with the opportunity to simulate real-world classroom behavior situations. This allows the pre-service teachers to have the opportunity to implement proper behavior management strategies to address student misbehavior.
How it Works
Students and lab instructors at [State] University have emulated real-world student behaviors that can occur in the classroom during their student teaching experience. During the fall 2012 student teaching block, a new technique was incorporated.  A former agricultural educator taught a mock FFA history lesson and pre-service teachers were assigned behaviors to perform.  This activity was designed to allow the pre-service teachers to vicariously experience strategies for managing student behavior (Schunk, 2008) with the goal of increasing their perceived teacher self-efficacy in the area of classroom and behavior management (Tschannen-Moran, Woolfolk Hoy, & Hoy, 1998). The pre-service teachers were assigned specific behaviors to perform at specific times during the lesson.  These behaviors included inappropriate use of cellular phones and other technologies, talking out of turn, disengaged students, attention-starved behaviors and other classroom disruptions. Pre-service teachers were highly discouraged from simulating extreme behaviors. 
Prior to the teaching experience, the pre-service teachers were instructed to observe how the teacher handled each situation. The teacher implemented strategies such as proximity control, verbal and non-verbal communication, and positive reinforcement to address each behavioral issue. Behaviors were identified using color-coded notecards that denoted the management strategy the instructor employed. A green notecard indicated minimal intervention, yellow indicated intermediate intervention, and pink behavior indicated maximum intervention given by the instructor. The lab instructor addressed the assigned behaviors and implemented an appropriate behavior management strategy. Behaviors were tiered and classified by severity and occurrence. For example, the behavior refusal to take notes was utilized at three points during the lesson by the same student. Using tiered management, each occurrence of behavior increased teacher attention and intervention.
Upon completion of the exercise, the pre-service teachers reflected both in written and verbal form. This reflection session allowed pre-service teachers to create a list of behavior management strategies and when to effectively employ each strategy.  Thieman, Martin, Bird, and Kitchel (2012) implemented a similar behavior management simulation in which students were assigned roles such as the  “know-it-all,” “shares-a-lot,” “sleepy,” “teacher’s pet,” “complainer,” or “confused” student” and were to simulate these behaviors during microteaching lessons. 
Results to Date/Implications
This experience allowed pre-service teachers to witness how an experienced agriculture teacher would address specific behaviors while teaching a lesson. After the lesson, pre-service teachers reflected on the experience allowing them to grow as professionals.  One student remarked:
I didn’t really understand what it meant to incorporate tiered classroom management strategies into my lesson. After participating in this activity, I now understand what tiered strategies are and how to effectively use them. This is something that I will definitely be able to use during my student teaching experience ([Student Teacher], personal communication, September 6, 2012).
These strategies were designed for pre-service teachers to observe the implementation of effective classroom strategies. The lab instructor stated, “Having premeditated strategies to address specific behaviors will not only allow for a better learning atmosphere, but also increase the pre-service teacher’s self-efficacy of teaching” ([Lab Instructor], personal communication, September 6, 2012). 
Future Plans/Advice to Others
[bookmark: _GoBack]The positive reactions from the pre-service teachers indicated that this lesson was effective and how an experienced teacher implemented classroom management strategies.  It is suggested that this exercise be completed at least twice per student teaching block with different scenarios. [State] University will continue to implement this classroom management exercise with pre-service teachers. Having a recent agricultural teacher implement strategies to pre-service teachers with specific behaviors and strategies proved to be a valuable asset for the pre-service teachers. 
Cost/Resources Needed
The cost for this activity is quite minimal, but requires some time. Several hours were invested to develop the misbehaviors, pair them with an appropriate strategy, and then to assign to the pre-service teachers. A pack of three by five colored notecards will be needed to assign the behaviors. 
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