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Using YouTube to Record Microteaching Lessons in Preservice Teacher Preparation

Introduction

YouTube’s slogan “Broadcast Yourself” holds promise for the increasing use of self-evaluation tools used by university teacher preparation programs across the United States. Frederiksen, Sipusic, Sherin, and Wolf (1998) found that video assessment can improve teaching practices. Videotaping has become a widely used tool in the preparation of new teachers (Levis, 1987); it has long been a requirement for the [University] preservice teachers. These students must capture themselves presenting a lesson and provide a written reflection for an in-depth, self-assessment review, also known as “field recording” (Sherin, 2004). “Watching videos allows for the opportunity to develop a different kind of knowledge for teaching, knowledge not of “what to do next,” but rather, knowledge of how to interpret and reflect on classroom practices” (Sherin, 2004). By doing this, students can record and evaluate themselves, and make the appropriate, reflective observations recommended by Hatton and Smith (1995).  For over three decades videotaping for self-evaluation has been an important part of our program. With new advances in technology and videotaping capabilities, an innovative idea has been implemented in the [University] preservice program to modernize the recording and management of self-evaluation videos using YouTube.
Methodology

“As a tool, video can be used to enhance teacher candidates’ capacity to reflect and provide evidence of meeting teacher education standards” (Welsch & Delvin, 2012). In order to observe and interpret teaching, a videotaping tool has been utilized by Texas A&M student teachers to provide self-reflection and evaluation. Because this is a required piece of the student teaching experience, “great effort is put into the videotaped lessons and reflection, including financial expense, faculty time, additional planning, and technical support for students” (Welsch & Delvin, 2012). The purpose of this innovative idea was to modernize the recording and management of self-evaluation student teacher lessons videos using YouTube. 

Prior to the 2012 Fall semester, students were required to record their video on a DVD using a Sony Handicam and a Sony DVD recorder. They first had to learn how to connect all the cords between the devices, and then complete several steps to record their video. These included: inserting the disk in the disk tray, waiting for the “load” and “formatting” messages to clear from the panel display, and pressing the input select button until “DV” appeared. They then had to press a “record” button to start recording their lesson and stop recording when finished. Finally, they had to “finalize” the DVD to insure that it would play on most consumer DVD players. Disregarding the time it takes to present the lesson, 15 extra minutes was usually needed to complete the video recording process. This was a long and complicated process for student teachers.  

In 2012, recording student teacher lessons went in a new direction. Using departmental laptops, with built in webcams and Wi-Fi connections, students created their own YouTube accounts to instantly record, publish, and review video files. A free Gmail account was required, so students who did not have one had to create one. They then used that account information to create and log onto a YouTube account. In order to record a video, they just clicked the “Record From Webcam” button, and agreed that they were ready to upload. YouTube has a default limit of 15 minutes of video, and our micro lessons have to be 45 minutes long.  Students have the option to increase their YouTube upload limit to 12 hours per video.  In order to do this they needed to enter their mobile phone number, receive a verification code from Google, and enter the code. After uploading a video, the student teacher creates a title for it, applies privacy settings, and sends a link to their supervising teacher. There are three privacy options: Private (the account holder and 50 other users they invite); Unlisted (anyone provided with the unlisted link); and Public (anyone at all).  Videos are available until the student chooses to delete them. 

Implications

When using Wi-Fi, or any technologically-complicated device, the tiniest amount of randomness can create technical difficulties (Watts, 1998). One student was not able to upload her video on YouTube because no upload button appeared on her screen. However, this error was never experienced again by any student. Wi-Fi reception is vital, because if the network connection is lost, students lose the entire video.  After this initial trial, students and teacher educators want to continue to use this videotaping technique. The advantages of this process included convenient access to the video excerpts, anywhere any time.  This is particularly valuable in allowing for multiple interpretations of their actions and expressions, that they can either build on, or discontinue in their teaching (Pirie, 1996).

Future Plans

Along with continuing this innovative idea in [University’s]  preservice teacher program, an agscience channel will be set up for the [University] undergraduate methods class. This is a preparatory class designed to prepare students to teach agricultural science classes. They are required to present one lesson to their peers at the end of the semester.  In Fall 2012 these students will use a channel, a personal page where videos can be uploaded (University of Wyoming Extension, 2012), to upload their lessons. This will allow students and professors a single location to view all the vignettes. Students will be able to see their progress, and that of their peers, and embed their video into their online Google Site page; a professional portfolio of class materials designed to be viewed by cooperating teachers. The agriculture science Channel will also be used by teacher educators to view and critique students, and as a reference for future students.


Resources Needed

[bookmark: _GoBack]We have implemented two applications of this innovative YouTube recording system.  Most of the resources are free for both applications.  Student teachers need to establish a Gmail account to log in to YouTube, have a text messaging account if longer times are needed. A computer with an effective internet connection and a webcam is required to record. A departmental or program Google account, established by a teacher educator, is need to create a channel to easily organize video clips. Anyone with the log in information will be able to view the videos in this YouTube channel. Students will also need a computer and internet connection to review videos. 
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