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Agricultural Education Teachers’ Perceived Levels of Consideration by State Agricultural Education Staff in the Decision Making Process

Introduction
Agricultural education teachers continue to be exposed to demands within and outside the classroom that contribute to their stress and potential burnout (Chenevey, Ewing, & Whittington, 2008).  Furthermore, stress can be caused by personal interactions with stakeholders such as administrators, colleagues, students, and parents (Klassen & Chiu, 2010). Hoy defines consideration as expressed behavior by administration that is friendly, supportive, open, collegial, and representative of authentic concern by the administration for teachers and their welfare (Hoy, Kotchkamp, & Tartar, 1991).  A state administration that expresses consideration to their agricultural education teachers is likely contributing to the growth and development of those teachers by addressing their higher needs levels (Foor & Cano, 2011).  In addition to contributing to the growth of individual teachers, consideration is a construct identified in creating healthy schools and organizations (Hoy, Kotchkamp, & Tartar, 1991).
Organizations often give satisfaction surveys to determine the strengths and weaknesses in an effort to bring about proper change and growth through new policies and practice (Guramatunhu-Mudiwa & Bolt, 2012).  North Carolina was the first state to initiate such a survey for its teachers in 2001 (Maddock, 2009).  Satisfaction surveys are considered important in educational settings because it is believed that teacher working conditions are positively related to student learning conditions (Hirsh, Emerick, Church, & Fuller, 2006).  Previous studies show that agricultural education teacher’s perceived needs are often not aligned with what the state staff and administration perceives their needs to be (Garton & Chung, 1996). 
Theoretical Framework
Parsons expresses that every organization consists of three levels of responsibility and control.  Those levels are Institutional, Managerial, and Technical (Parsons, 1964).  Hoy expanded on Parsons’ work on social systems by identifying constructs within the three levels that applied to schools.  Hoy identified institutional integrity, principal influence, consideration, initiating structure, resource support, morale, and academic emphasis as constructs within Parsons’ three levels of responsibility and control for social systems (1991).  If all three levels operate harmoniously, and the organization is meeting its expressive and instrumental needs while coping with potentially disruptive external forces, an organization is deemed healthy (Parsons, 1964).  
The consideration construct, along with initiating structure, resource support, and principal influence, falls under Parsons’ managerial level.  “The managerial level controls the internal administrative function of the organization” (Hoy, Kotchkamp, & Tartar, 1991).  In the organizational structure of agricultural education in [state], there are three regions, each consisting of Regional Coordinators and Area Teachers that make up internal administration.  According to Hoy, administration of an educational organization is charged with developing teacher loyalty, trust, and commitment while also being able to motivate their teachers (1991).
Purpose and Objectives
The purpose of this study is to identify how middle and high school agricultural education teachers in [state] perceive how much state agricultural education staff considers them when making decisions.  This study looked at consideration expressed by two levels of administration: Region Coordinators and Region Area Teachers.  Specific research objectives for this study are as follows: 1) Determine levels of perceived consideration by agricultural education teachers for Regional Coordinators and Region Area Teachers; and 2) Determine if demographic factors contribute to the level of perceived consideration by agricultural education teachers.  
Procedures
This research focuses on one construct from a larger study that was conducted with all middle and high school agricultural education teachers in the state of [state] that attended the 2012 [state] Vocational Agricultural Teachers Association conference. First year teachers with no experience were excluded from the study due to their lack of interaction with state staff, as were the teachers who participated in the pilot study. This gave the researcher a sampling population of 345 teachers.  
The questionnaire was modified from previous research on healthy schools by Hoy to fit the dynamics of an agricultural education region and its state staff, which is similar in structure to that of a school, its teachers, principal and assistant principals (1991).  The questionnaire identifies perceived levels of Consideration and provides the respondent a four point Likert scale (1 = rarely occurs; 4 = very frequently occurs).  Reliability of the instrument occurred through an analysis of results of a pilot study using a small group (n=17) of teachers that taught agricultural education the previous year in [state].  
This research takes an in depth look at the Consideration construct, which consists of ten items.  Five items were duplicated in an effort to differentiate the perceived level of consideration given to agricultural education teachers by the Regional Coordinators and the Area Teachers.  Of the 345 eligible middle and high school agricultural education teachers, 196 completed the questionnaire during the conference, thus producing a 57% response rate. There was no attempt to collected additional questionnaires from the non-respondents. 
Results
	Agricultural education teachers’ perceived level of Consideration for Regional Coordinators scored a 3.32 on a 4-point Likert scale and showed no significant difference to the 3.30 score for Region Area Teachers.  Males have a perceived level of Consideration score of 3.29 while females scored 3.35, having no significant difference.  Beginning teachers that have taught five or less years have a perceived level of Consideration score of 3.36 while more experienced teachers score 3.29, having no significant difference.  
Conclusions and Recommendations
	Agricultural education teachers in [state] perceive that their Region Coordinators and Region Area Teachers often consider them in the decision making process as it relates to secondary education.  It is recommended that this study be done in other states with varying state administration structures.  With no significant differences in gender or levels of experience in teachers, it is recommended that other states examine the policies and practices of [state] agricultural education in an effort to eliminate or prevent potential biases that may exist in their program.  
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