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Becoming a Social Media Content Curator: Using Storify in the Agricultural Communications Classroom

Introduction

With Web 2.0 and social media technologies widely available, educators should consider utilizing social media in their classrooms (Karlin, 2007). It is important to realize the way today’s students learn and retain information, and educators should be willing to adjust their teaching methods to accommodate their students (Williams & McClure, 2010). Rather than fighting against using the Internet, embracing it and balancing the use of social networks will only favor student learning (Towner, VanHorn, & Parker, 2007). There are risks involved with social media; however, these risks give educators an opportunity to properly educate students of the do’s and don’ts of online social media usage and it is agreed the benefits of utilizing new technologies outweigh the risks with positive outcomes for the students (Karlin, 2007). 

	In April 2011, a new form of social media, Storify, was launched (“About,” 2012). Storify was created as a way to find out what is being said about a topic across various social mediums and compile the information into one story. To start, a search bar allows for searching for a particular topic and then various social mediums are available to see not only what is being written, but also pictures or videos about the topic. Social mediums available through Storify include Twitter, Facebook, YouTube, Flickr, Instagram, and Google+. When something of interest is found, a simple drag and drop feature allows the particular content to become part of the story. Once the story is complied, a publicize feature allows the story to be viewable (“Welcome,” 2012).

What makes Storify unique is how it allows the user to break social media up into a more manageable portion (Mantell, 2012). Storify’s original form, was meant for journalists, but the social media tool has a place in the classroom to help students contextualize information found on social media (Fincham, 2011). Storify also helps the student recognize creditable sources since “all the images and text are directly attributable to the owner” (Fincham, 2011, p. 59). Because students are already using social media, Storify provides an avenue for student learning; it allows students to determine what is truth versus speculation (Fincham, 2011).

How it Works

	Social media is one component taught in an undergraduate agricultural communications public relations writing course at a southwestern university. Students are required to complete a social media-based assignment to help them understand how the tools can be used in a professional setting. In the fall 2012 semester, Storify was introduced during the social media lecture and students were offered bonus points to identify an agricultural issue and create a story utilizing Storify. Students were required to include at least 10 pieces of content found from Facebook, Twitter, and one other social medium whether it be text, videos or photographs. To understand student opinions about using Storify, students completed a brief online evaluation to receive the bonus points.


Results to Date

	Fourteen students in the course (56%) completed the Storify bonus. Students were asked about their level of agreement with several statements to explore their opinions of using Storify (Table 1). Of the 14 students, 93% (n = 13) strongly agreed that learning to operate Storify was easy. When asked if they would use Storify in the future, 57% (n = 8) somewhat agreed and 36% (n = 5) strongly agreed. 

	Table 1
Students’ Level of Agreement About Using Storify (n = 14)

	
	
	Strongly Agree 
	
	
	Somewhat Agree
	
	
	Somewhat Disagree
	
	
	Strongly Disagree
	

	Statement
	f
	 %
	f
	 %
	f
	 %
	f
	%

	I learned more about my selected agricultural issue through the Storify activity.
	2
	14
	11
	79
	0
	0
	1
	7

	Learning to operate Storify was easy for me.
	13
	93
	1
	7
	0
	0
	0
	0

	I found it easy to get Storify to do what I wanted it to do.
	9
	64
	4
	29
	1
	7
	0
	0

	My interaction with Storify was clear and understandable
	8
	57
	5
	36
	1
	7
	0
	0

	I found Storify to be flexible to interact with.
	[bookmark: _GoBack]9
	64
	5
	36
	1
	7
	0
	0

	I will use Storify in the future.
	5
	36
	8
	57
	1
	7
	0
	0

	I found Storify easy to use.
	11
	79
	3
	21
	0
	0
	0
	0

	Storify is appropriate as a learning tool.
	6
	43
	8
	57
	0
	0
	0
	0

	Storify should be a required assignment for this class.
	5
	36
	8
	57
	0
	0
	1
	7

	I enjoyed using Storify
	8
	57
	5
	36
	1
	7
	0
	0



	None of the students had used Storify before this assignment, but 93% (n = 13) said Storify should be used in the classroom as a learning tool.

Future Plans/Advice to Others

	Almost all the students reported that using Storify was a beneficial learning tool that was easy to use. Therefore, in future classes, Storify will be integrated into the curriculum and as an assignment. Students in this course work with clients so Storify can be used to research what is being said about their clients on Facebook, Twitter, and other social mediums. Students can then create a story for their client based on social media coverage. This would help students, and their clients, understand the role social media can and should have in their communication efforts.

Costs

	Storify is a free social medium so no financial costs are associated with its use. However, instructors should allow time to learn how to use Storify and to demonstrate it to their students. 
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