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Relevance of Student Teaching Skills and Activities from the 
Perspective of the Student Teacher

Introduction/Theoretical/Conceptual Framework
Student teaching has been described as the capstone experience of the pre-service teacher education program and is critical to the process of preparing future teachers (Edgar, Roberts, & Murphy, 2011; Edwards & Briers, 2001; Kasperbauer & Roberts, 2007). The experiences acquired by the pre-service candidate during student teaching are “probably the most crucial activities involved in the development of prospective…agriculture teachers” (Schumann, 1969, p. 156).  Experiential learning activities associated the student teaching experience were identified as an important component of teacher preparation programs (McLean & Camp, 2000) yet little is known about these activities. Harlin, Edwards, and Briers (2002) recommended that current practices in student teaching be examined to determine their relevance in the teacher development process. This study is grounded in experiential learning theory (Kolb, 1984) and framed conceptually by the model for developing and researching early field experiences (Smalley & Retallick, 2011) and aligns with Priority 4 of the National Research Agenda which identifies the challenge of “preparing and developing teachers as adaptive experts in all learning contexts” (Doerfert, 2011, p. 22). The purpose of this study was to determine the extent to which student teachers deem traditional student teaching skills and activities relevant as part of the capstone student teaching experience. 

Methods
The population for this descriptive survey study consisted of all (N=140) fall 2012 and spring 2013 agricultural education student teachers in the North Central Region as identified by the teacher education coordinator at each institution that prepares agricultural education teachers. Student teaching skills and activities were identified and organized into seven constructs.  Respondents were asked to evaluate each skill or activity within each construct on a three point Likert-type scale (1 = not at all relevant, 2 = somewhat relevant, 3= very relevant).  Dillman’s (2007) tailored design method was used to develop the electronic survey instrument and collect data, which were analyzed using descriptive statistics.  The usable response rate was 47.14% (n = 66).

Results/Findings
Planning instruction activities associated with the student teaching experience focus on collecting/reviewing documents, and reviewing agricultural education classroom procedures. According to agricultural student teachers, the most relevant planning instruction activity was to review and demonstrate proper safety procedures in the school agriscience or agricultural mechanics lab. The least relevant activity was to inventory and evaluate references and instructional aids in the school and community.

Teaching activities associated with student teaching experience focus on successful classroom teaching in a variety of settings. The most relevant teaching activity was to conduct a class discussion (M=2.89). The least relevant teaching activity was to prepare a bulletin board (traditional or electronic) for teaching/learning or motivation (M=1.96).

The evaluation of student performance activities focus on the methods of student evaluation used during student teaching. The skills identified as most relevant were to develop and communicate methods for evaluating student performance (M=2.88) and construct tests to assess student understanding, growth, and development (M=2.88). The least relevant activity was to review tests and other evaluation instruments with the cooperating teacher (M=2.71). 

The activities associated with SAE are meant to gain a better understanding of the supervised agricultural experience. The most relevant activity was to discuss SAE with the cooperating 
teacher and/or administrator (M=2.79). The least relevant SAE experience was to teach two lessons integrating personal financial literacy into SAEs (M=2.32).

FFA activities are a way to provide students with leadership development and these student teaching activities are meant to gain a better understanding of FFA activities. Supervise one FFA activity other than a regular meeting was the most relevant activity (M=2.87). The least relevant FFA activity was to assist in organizing the local FFA test plot (M=2.07).

Developing good school/community relations provide visibility of an agricultural education program. The most relevant school-community relations activity was to participate in parent-teacher and/or IEP conferences (M=2.91). The least relevant school-community relations activity was to exchange responsibilities with a student teacher in another school for one day (M=1.98).

Providing education for adult learners is a way to promote agricultural education beyond the classroom. The most relevant adult education activities were to list procedures used by the cooperating teacher in planning, conducting, and evaluating adult education (M=2.11) and participate in adult education activities (M=2.11). The least relevant activity in adult education was to meet with an advisory committee to plan adult education activities (M=2.06). 

Becoming involved in the teaching profession provides many opportunities. Activities in the teaching profession vary greatly from being part of organizations to excelling at teaching in the classroom. The most relevant activity in the teaching profession construct was to discuss with the cooperating teacher the appropriate balance between personal and professional responsibilities (M=2.75). The least relevant activity was to serve on a faculty/staff committee (M=1.98). 

Conclusions/Implications/Recommendations
The findings of this study shed some light on student teacher perspective of the relevance of the student teaching activities and skills. When analyzing the seven constructs, student teachers indicated the construct of most importance during student teaching was planning instruction. The least important construct during student teaching was adult education. 

The results identify the activities and skills that student teachers believe are most relevant.  These results should be compared to the literature to determine the actual relevancy of the skill set.  Those skills deemed not relevant should be no longer required. Those skills that are relevant in the literature should be included and stakeholders should be educated in the value and rationale for the relevancy.  This study has implications for teacher education programs planning to evaluate their current programs or preparing to revamp their student teaching experience. The results from this study can be used as a benchmark for agricultural education programs across the country. 
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