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The Impact of Work-Related Stress on the Job Performance of [STATE] Agriculture Teachers
Introduction
Stress is a growing concern in today’s society (Torres, Lawver, & Lambert, 2009). While school-based agriculture teachers are not in a state of overall distress, on average, they are approaching the threshold of bad stress, and no doubt some teachers have already reached that threshold (Torres, Lambert & Lawver, 2010). According to Olpin and Hesson (2009), stress can be dichotomized into good and bad stress, where bad stress may lean to physical and mental exhaustion, illness, and ultimately breakdown or complete state of job burnout (Torres, Lambert & Lawver, 2010). Agriculture education teachers work well beyond a regular 40-hour work week (Torres, Lambert & Lawver, 2010). Furthermore, job stress can be attributed to several factors including excessive paperwork, classroom management, meeting deadlines, and Supervised Agricultural Experiences (SAEs) (Torres, Lawver & Lambert, 2009; Lambert, Lawver & Torres, 2010). In addition, Myers, Washburn, and Dryer (2005) stated over 81% of panel members agreed organizing an effective advisory committee, organizing and planning FFA chapter events and activities, management of student discipline in the classroom, and recruiting alumni members were major problems facing beginning teachers. Therefore, time management techniques such as delegating tasks to school volunteers or prioritizing could assist teachers in their use of time and possibly reduce stress (Torres, Lambert, & Lawver, 2010). Furthermore, Chenevey, Ewing, and Whittington (2008), found that 51.6% of agriculture education teachers experienced high levels of burnout. By adequately preparing teachers, at the pre-service and entry levels, to handle the potential problems of agriculture education teachers, the profession can increase job satisfaction and reduce teacher attrition (Boone & Boone, 2007; Boone & Boone, 2009). To ensure long term sustainability for agricultural education programs, it is imperative for teacher educators to develop creative and effective methods for educating new and existing teachers about stress management (Roberts & Dyer, 2004). The National Research Agenda, Research Priority Area 3, found that professionals in the agriculture industry, i.e., school-based teachers, should be “well prepared for discovery science, teaching and learning, STEM integration, and application of innovation for…academic settings” (Doerfert, 2011, p. 19). To better prepare teachers to handle the work-related stress of careers in public education, knowledge about the needs of teachers in regards to stress management are paramount. These needs can then be focused to provide teachers with adequate pre-service and continuing education opportunities (Hubert & Leising, 2000).
Theoretical Framework
To guide this non-experimental, quantitative study, the researchers utilized Bandura’s (1997) social cognitive theory. According to Bandura (1997), “social cognitive theory views stress reactions primarily in terms of a low sense of efficacy to exercise control over aversive threats and taxing environmental demands” (p. 262). Stress indicators can take different forms and react negatively to humans physical and psychological actions. Evidence indicates exposure to uncontrollable stressors is correlated with illness and can impair immune function, whereas a positive mood can enhance it. By understanding stress levels, or a person’ social cognitive views, researchers can better develop continuing education methods to address and prevent negative health symptoms.
Methodology
[STATE] agricultural educators 2011-2012 academic school year (N=1,708) served as the population for this study. A random sample size of 314 teachers was determined to be appropriate to represent the population (Krejcie & Morgan, 1970) and were selected using a random number generator. To collect data, the researchers used a web-based instrument that contained 41 competencies on a six point summated rating scale developed by the researchers. To ensure face and content validity, a panel of experts (n = 7) was used to review the instrument. Concluding the implementation of suggestions from the panel of experts, a pilot test (n = 30) was conducted to ensure the reliability of the instrument. Acceptable levels of reliability were established for each scale of measurement (Cronbach’s α >.80).
Data collection was guided by Dillman’s Tailored Design Method (2009). After five points of contact (Dillman, 2009), 106 responses (33.75%) were received. Non-response error was a relevant concern; therefore, procedures for handling non-respondents were followed as outlined as Method 3 in Lindner, Murphy, and Biers (2001). Non-respondents (n = 30) were contacted and usable data was collected. When results from non-respondents were compared to the respondent population, external validity did not threaten the generalizability of the findings (Lindner et al.). The final response rate for the study was 43.31%. Data was interpreted and analyzed using suggestions from Field (2009).
Results
As a result of the study, respondents indicated that they experienced high levels of work related stress from managing paperwork (M = 4.70; SD = 1.21), motivating students (M = 4.57; SD = 1.17), and from excessive paperwork (M = 4.49; SD = 1.32). The least indicated levels of work related stress from teaching agricultural science courses were from increasing community support (M = 3.35; SD = 1.37), making on the spot decisions (M = 3.36; SD = 1.21), and from developing a new course of instruction (M = 3.44; SD = 1.34).
Additionally, the study indicated that teachers experienced high levels of stress from FFA activities such as: managing county livestock shows (M = 4.68; SD = 1.18), FFA fundraising (M = 4.59; SD = 1.14), and from advising an FFA chapter (M = 4.40; SD = 1.10). Teachers experienced the least amount of FFA related stress was from attending National FFA Convention (M = 2.91; SD = 1.44), supervising research projects (SAE) (M = 3.28; SD = 1.39), and from organizing an effective alumni chapter (M = 3.35; SD = 1.60).
Conclusions/Implications/Recommendations
[bookmark: _GoBack]Teachers indicated that they experience some degree of stress throughout each work and FFA related activity. However, the highest level of stress came from managing county livestock shows. Based on the results of the study, implicative questions arose concerning the preparation of new teachers and the continuing education of existing teachers within the state concerning work-related stress management. The curriculum taught in the multiple teacher preparation programs in [STATE] should be examined to ensure that the appropriate emphasis is placed on managing work-related stressors (teaching & FFA) during pre-service teacher preparation. Furthermore, professional development opportunities should be developed and offered to existing teachers in work friendly methods (on-line webinars) and during area and state professional development conferences. 
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