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Red Light, Green Light: Using the Start, Stop, Continue Method for Teacher Evaluations

Introduction

	Today’s college students are mainly comprised of Generation Y, defined by Oblinger & Oblinger (2005) as individuals born between 1981-1994, who desire an interactive, engaging environment of learning (Galagan, 2010). This goes along with the idea of a constructivist teaching/learning paradigm where the central focus is the student experience (Splan, Porr, & Broyles, 2011). “Students are the ones in the classroom, ASK US!” was the slogan the Boston Student Advisory Council (BSAC) used during a campaign to let student voices be heard on teacher evaluations on the secondary level (BSAC, 2012). On the post-secondary level, students do have a voice on teacher evaluations, as they are the ones evaluating the instructors for the course. The downfall to post-secondary teacher evaluations is they are given at the end of the semester. The instructors of the courses sometimes do not see the evaluations of the course until the next semester. Therefore, if instructors want to be proactive regarding their course evaluations, as Kitchel, Robinson and Jenkins (2007) and Vaughan (1981) suggests, and revise their teaching methods it may be somewhat of a challenge. Furthermore, reflection can serve as an assessment for an instructor and allows the instructor to determine what works, doesn’t work, or should be changed (Bruce & Ewing, 2012). By implementing the Start, Stop, Continue method of evaluation during the mid-point of the semester, the instructor is able to reflect on the content and pedagogy they are using in their class (Bruce & Ewing, 2012) and can make adjustments as needed before the class has concluded. 
	 
How it Works

	Around the mid-point of the semester, the instructor takes approximately 15 minutes of one class period for students to reflect on the class using the Start, Stop, Continue method. Three pieces of colored paper labeled start, stop, and continue (green for start, red for stop, and yellow for continue simulating a stoplight) are hung up in the room. Students are then handed Post-it notes similar to the colors green, red and yellow. Instructions are given to the students after the Post-it notes have been passed out. On the green Post-it, students are to write what they would like the instructor to start doing, the red is for students to write what they would like the instructor to stop doing, and the yellow is for students to write what they would like the instructor to continue doing. The students are asked to write their statements related to instructional strategies, classroom management, assignments or anything generally pertaining to the class. After the student has written their reflection, they are asked to stick the Post-it note to the respective labeled, colored paper on the wall. This is anonymous as students are asked to not put their name on the Post-it note. The instructor then collects the labeled, colored paper with the Post-it notes to read and reflect upon at their convenience. With the results, the instructor can revise things pertaining to the class based upon the reflections to better serve the students. This also gives the instructor time to reflect upon and revise their teaching before teacher evaluations are given since the students in the class change each semester and the students have varying learning styles. 
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Results to Date

	The researchers have used the Start, Stop, Continue method for the past two semesters, spring 2012 and fall 2012. The classes in which this method was used were very different in nature. One class was a communications campaigns course where students were required to create a campaign for a client and the other was a digital communications course where students learned how to utilize Adobe Illustrator and Adobe Photoshop. 
For the campaigns course, some things students suggested the instructor start doing were to remind students about outside class readings and give more detailed rubrics to more clearly state the expectations of the assignments. Students suggested the instructor stop giving daily quizzes and to not go so fast through the lessons in order to take better notes. Students suggested the instructor continue in-class workdays and provide examples in class. For the digital communications course, some things students suggested the instructor start doing were in-class tutorials to help them better understand the programs’ tools and going into a little more depth of some aspects of the programs for students to better understand what things are and why they’re used. A majority of students suggested the instructor not stop anything, but some said to stop using Pinterest as part of the class. However, several wanted the instructor to continue showing a daily infographic, holding jazz sessions (an optional, three hour outside of class review and help session) and going over major tools at the beginning of class and then letting students work through them. 
	These reflections allowed the instructor to reflect upon what could be done differently or tweaked for the betterment of the students. For example, some students did not like using Pinterest in the classroom; however, the instructor was using Pinterest in the classroom as part of a research project. Instead of completely stopping the use of Pinterest, the instructor tweaked the assignment so students were given more guidance by assigning certain topics or things for the students to pin and reducing the amount of pins students were required to pin in a given time period. Even though the instructor didn’t fully cancel the Pinterest assignment, there was a better morale about using Pinterest since the instructor revised the assignment and gave more guidance.

Future Plans/Advice to Others

	The Start, Stop, Continue method of evaluation will be continued by the instructor and encouraged for other instructors to implement. This is a great way for the instructor to allow the students to voice their opinions about the education they are receiving as well as the teaching methods which goes along with what BSAC (2012) supports. This also follows the constructivist teaching/learning paradigm which is what students want – to interact and negotiate with their learning environment in order to create understanding (Splan et al., 2011). 

Resources Needed

	The researcher used three pieces of paper – green, red and yellow – as well as three different colored Post-it notes per student. The cost the instructor incurred was approximately five cents per student for the paper and Post-it notes. Time is also needed to complete this activity. Approximately 15 minutes should be set aside each time this activity is conducted to allow adequate time for the instructor to pass out the Post-its, give instructions, allow the students to reflect on the Post-it and then stick the Post-it onto the respective pieces of paper.
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