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Preparing for the transformative learning experience: Teacher candidate summative reflection presentations

Introduction
Pre-service teacher credential programs across the country have independently created and implemented their own assessment systems that include performance-based approaches, focusing not only on teaching knowledge but on the application of this knowledge in practice. (Wise, Ehrenberg, & Leibbrand, 2008; Coggshall, Max, & Bassett, 2008). These assessments are based on complex and holistic views of teaching and validated professional teaching standards, and represent authentic measurement tools that are context sensitive, longitudinal, and individualized (Darling-Hammond, 2001). Integrating reflection is a key component of this assessment.  The central goal of reflective teacher education is to develop teachers’ reasoning about why they employ certain instructional strategies and how they can improve their teaching to have a positive effect on students. Teachers’ ability to reflect on their performance precedes the likelihood that they improve their practice and see links between theory and practice (Levin & Camp, 2002).
How it Works

To fully prepare teacher candidates to have the best possible student teaching experience, teacher education faculty at [University] implemented a final presentation for the teacher candidates. The final presentation represents the final for four core teacher preparation courses conducted in the Fall semester prior to student teaching internships. The presentation was organized by three essential questions: Who do I aspire to be as a teacher? What experiential education opportunities have I engaged in to become a better agricultural educator? How am I prepared to maximize my student teaching internship opportunity?  Each essential question served as a one of the three phases of the presentation described below. The presentation has a public component where all stakeholders and future teacher candidate are invited to watch. Upon completion of the public portion of the presentation, the spectators leave the room and the teacher candidate and the teacher educators review paperwork and address any concerns. Each student teacher was captured on video during their presentation and handed a copy of the recording upon completion of their presentation to use for reflection and to document activities in their professional portfolio.  The three phases are:  Phase I – Who do I aspire to be as a teacher?  Description: The teacher candidate will present an overview of the type of teacher they aspire to be. Teacher candidate will share their fundamental beliefs and philosophy as well as evidencing their comprehension and integration of a total agricultural education program. Examples of evidence to share: Internalized Teaching Philosophy Statement; Example of a Model Program Curriculum; Example of FFA Integration; Example of SAE Integration; Comprehensive Lab Integration; Highlight Videos of Pedagogical Abilities; and Classroom Management Expectations/Consequence/Procedure Plans.  Phase II – What experiential education opportunities have I engaged in to become a better agricultural educator? Description: The teacher candidate will present relative coursework, internships, study abroad experiences, and life experiences that helped prepare them to be an agricultural educator. The key is for the candidate to draw the connections from their experiences to how it will help them succeed in the agricultural education profession. Examples of evidence could be: Identification of key courses, and or assignments in courses completed at Penn State that helped the candidate feel confident for teaching; Identifying minors, certifications, or accreditations acquired to become a better agricultural educator; Examples of curriculum or professional development workshop attended while an undergraduate student; Examples of study abroad experiences that helped prepare teacher candidate to be globally competent/multi-culturally competent; Sharing of connections between other internship and life work experiences to agricultural education; and Identifying how prepared to deal with needs of a diversity of learners in both ability and background. Phase III- How am I prepared to maximize my student teaching internship opportunity? Description The teacher candidate will show evidence of planning completed to be prepared to best serve the secondary students of the cooperating center. Examples of evidence could be: Setting the context through description of the cooperating center; Evaluation of Cooperating Center; Review of Master Calendar of Experience; Review of Course of Study for Student Teaching; Presentation of Instructional Material (lesson and unit plans) and Organization System for each class; Identification of Professional Contribution to the Community of Learners; and Identification and Reflection on focused strengths as a teacher candidate entering student teaching and identification of key areas of focused improvement during student teaching  
Results to Date
2013 was the fourth year of comprehensive final teacher candidate presentations. The primary addition from year one to year two was video recording the presentation to provide reflection opportunities to teacher candidates. The primary revision from year two to year three was the creation and implementation of the public presentation component. From year three to year four, clarity in the form the three essential questions was provided.  Thirteen teacher candidates successfully completed final presentations at the culmination of the 2013 fall semester.  Teacher candidates expressed their expressed their confidence in feeling prepared for student teaching experience and understanding of the programmatic nature of their preparation. Future cohort groups of teacher candidates have a much clearer concept of program expectations and are seeking opportunities to add to their presentation already.  A secondary benefit has resulted from the invitation to key stakeholders in the teacher preparation program that now have a better understanding of what the teacher development process is.
Future Plans/Advice to Others
Future plans are to continue the Final Presentation requirement for teacher candidates to complete the teacher preparation program.  Future plans include introduction of the three essential questions of the final presentation in all teacher preparation courses including the introductory orientation course. The final presentation represents the cumulative effort of teacher candidates to ensure that they are equipped to maximize their student teaching internship as a positive agent of change in communities across [State].
Costs/Resources Needed

The resources needed to conduct the Final Presentation is a meeting room large enough to hold an audience, time of the teacher educator panel, teacher candidate, and the materials teacher candidate will utilize during presentation. Other resources needed include a camera to capture the teacher candidates presentation. Equipment capable of recording, transferring recording to a DVD-RW disk, and microphones were acquired from [University] Media Commons services at no cost.  Light refreshments were offered to the teacher candidates and audience members which totaled $100.00.  
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