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Creating a Lasting ENGAGEment between Entering Students and the University

Faculty – Friend Not Foe 
Introduction
The National Research Agenda priority four, states research is needed to actively and emotionally engage agriculture students in learning to promote career readiness and professional success (Doerfert, 2011). According to the National Center of Educational Statistics (2011), the enrollment rate for universities in the United States has steadily increased and is projected to reach 30.8 million students by 2021. On the flip side, the likelihood of an undergraduate student who has enrolled in a four-year university, being retained and graduated within six years still remains relatively low at 59 percent (NCES, 2011). ***faculty?
	
Tinto’s (1993) Departure Theory describes student departure over a longitudinal period and the decision process involved for those individuals. There are three key factors Tinto (1993) uses in his model - : academic performance, faculty/staff interactions and peer group interactions – to . help indicate students who are at risk These factors are part of the decision making process in Tinto’s (1993) model and can possibly indicate students who are at risk of not being retained by the university. Retaining students is becoming increasingly important as states begin to look at changing university funding models to performance-based funding, incorporate retention and graduation rates (NCSL, 2013).. 
Historically, universities used standardized achievement and high school GPA to predict a student’s first-year college success but many students are ill-prepared to meet the demands and expectations that college requires. Le et al., (2005) and Peterson et al., (2006) found there is growing evidence that academic success behaviors should be modeled with additional relevant attributes, including psychosocial factors. ENGAGE (formerly Student Readiness Inventory or SRI) was developed by the American College Testing (ACT) organization in order to better predict factors influencing performance and retention based on based on three general areas, motivation and skills, social engagement, and self-regulation. These three areas are broken up into 10 different scales: academic discipline, academic self-confidence, commitment to college, general determination, goal striving, social activity, social connection, steadiness, and study skills.
Tinto (1993) addresses several ways in which universities can assist students in their quest of persistence through their time in school. In order for a student to be retained; involvement is a primary factor, both academically and socially (Tinto, 1998). Stage (1989) found that students are more likely to be retained if they are involved either academically or socially and even more likely when integrated in both forms. At the same time, their affect upon learning tends to be asymmetrical (Stage 1989), meaning involvement academically produces a greater measure of learning. These academic and social interactions have the largest affect during the student’s first interactions with the university, orientation, and typically their freshman year (Tinto, 1998). 
[bookmark: citation]To integrate this information into the university, Tinto (1998) suggests developing a community model of academic organization that promotes involvement through the use of shared, connected learning experiences. Because faculty members have direct contact with their students on a daily basis, they have the most access to target students during their first year in order to promote integration in both the classroom and outside of the classroom. According to Richard Light, author of Making the Most of College: Students Speak Their Minds, good advising may be the single most underestimated characteristic of a successful college experience (2000, p. 81). 

How It Works
ENGAGE helps to assess where students fit on the spectrum of inclination for success at the collegiate level (ACT, 2010). The student score report consists of their ENGAGE scale scores, as well as individual feedback and recommendations for each scale. The advisor score report contains the same information as the student as well as retention and academic success guides (ACT, 2008). 

Based on the results, faculty and staff have the ability to identify at-risk students, as well as the opportunity to do something about it. If faculty were trained and had access to their advisee’s ENGAGE results, they could utilize the information to better assist their students during the transition from high school to college. Faculty advisors have the unique opportunity to get to know their students on a personal, individual basis. Multiple studies have shown that ongoing interactions with faculty members have a huge impact on collegiate success (Bean, 1980; Pascarella and Terenzini, 2005; Spady, 1970). 

Results To Date
Universities and colleges across the nation have used ENGAGE results to implement retention programs such as freshman seminar courses, learning communities, mentoring programs and college-wide events. Over the past five years we have utilized this information to implement several programs into CASNR at Texas Tech University. We are currently still seeking to find the most effective ways to assist our students to be successful in college. Since implementation of these type programs, there has been a consistent rise in CASNR retention rates at 85 with the most recent 85 percent retained versus the overall university retention rate of 81 percent in 2012 (TTU, 2012).  

Advice to Others
The following ideas are ways in which faculty advisors could possibly utilize the Advisor Score Reports in order to help set up their students for success.
· The primary area in which faculty advisors could utilize ENGAGE results is in their advising sessions to be aware of at-risk students and make decisions accordingly.
· Tinto (1993) suggests having students actively involved with others in learning has a more positive effect on student’s persistence. Faculty advisorsProfessors have the opportunity to could utilize the ENGAGE results when grouping students together in their classes.
· When advisingng groups of students, faculty could ‘team up’ groups of students who take a similar class schedule during their freshman year in order to integrate themselves socially, as well as academically, raising their chances of success.
· Often time’s social interaction leads to academic integration, which leads to learning (Kennett et. al., 2009). Faculty advisorsProfessors have the opportunitycould to offer mandatory or extra credit opportunities for their freshman students if they attend events and meetings for clubs and organizations within the college in order to get involved.  
· According to recent findings, students have relatively positive relationships with faculty but desire more interactions (Dunn et. al., 2013). Faculty advisorsFaculty and staff could participate in activities outside the classroom more outside the classroom activities that would provide another outlet in which to interact with students.

Costs/Resources Needed
Time is a precious resource to most faculty advisors. In order to effectively meet the needs of each student on an individual basis, faculty advisors need to be a part of the process. Decisions about student retention efforts, such as utilizing the ENGAGE results to improve student persistence, should be a coordinated effort between student services, staff and faculty..
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