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Impact of Academic Advisors on College Graduates
Introduction/Need for Research
Graduate follow up studies have been conducted to assess the perceptions of alumni toward quality of academic advising (Osmond, Hoover, & Dougherty, March, 1998; Suvedi & Heyboer, 2004).  Although many studies have been done on specific majors within Colleges of Agriculture (Birkenholz, 1986; Hemp, 1974), others have been inclusive of the entire college (Mosman, 1987; Osmond, et al., March, 1998).  The majority of respondents provided positive responses to the academic advising they received from Michigan State University, but over 60% of the graduates indicated their academic advisors were of little or no assistance in finding their first job (Suvedi & Heyboer, 2004).  Academic advising rated advising fair to poor than excellent.  Advising perceptions varied by department, with agricultural mechanization and plant science graduates rated highest, and agricultural economics rated lowest (Mosman, 1987).  Understanding perceived quality of academic advising will provide Colleges of Agricultural and Life Sciences with key information to provide better services to students during their academic careers (Danielson, 2007; Kuh, Kinzie, Schuh, Whitt, & Associates, 2010) and support the National Research Priority area of Quality Post-Secondary Programs (Doerfert, 2011).

Conceptual Framework
Conceptually, the focus of education in the College of Agricultural and Life Sciences was learner centered and focused on knowledge, collaboration, diversity and creativity from the faculty, students, and staff ("2011-2015 strategic plan," 2013).  The university experience of the student was impacted by a variety of factors, including academic advising.  Student success in college was fostered by an unshakable focus on student learning (Kuh, et al., 2010).  Learner centered teaching was defined as “optimizing the opportunities for our students to learn” (Doyle, 2011).  By extension, learner centered advising, curriculum planning, and career placement support should be optimized to provide student success.

Methodology
A web-based survey was sent to all CALS graduates from 1984-2010.  Based on the confirmed viable email addresses (322), 312 responded for a 97% response rate and 81.4% (n=262) completed the survey in its entirety.  	Control for non-response was addressed by comparing early and late responders (Lindner, Murphy, & Briers, 2001).  No significant differences were found between the two groups (α = 0.05).  Therefore the results can be generalized to the total population of College of Agricultural and Life Sciences graduates. 

Results/Findings
The majority of the graduates were still absolutely sure of their decision to enroll at the university (88.6%, n=265) and in CALS (78.9%, n=236).  Respondents were still absolutely sure of their choice of major (61.9%, n=185).  Overall, respondents gave academic advising a rating of good to average with no significant differences among departments.  Most respondents were majors in the Department of Agricultural Education and 4-H Youth Development (AE4HYD, n=105) and had good to excellent (n=55, 52.4%) opinions of job placement advising provided.  Animal and Veterinary Sciences had the next most graduates respond (n=85) but only 29 (34.1%) rated the job placement advising good to excellent.  Student teaching and internship advising was good to excellent (n=149, 50.7%, x̄ = 2.52) and career advising was average and above (n = 245, 83.1%, x̄ = 2.65).  No significant differences were identified among departments for academic or career advising.  However, significant differences (α = 0.05) were noted among departments regarding job placement advising (X2 = 0.005). Graduates in AE4HYD (n=106) overwhelmingly rated student teaching and internship placement advising as good to excellent (n=77, 72.6%), while ASM majors rated internship placement as average only (n=2).

Conclusions
The largest number of respondents initially majored in AE4HYD.  The largest number of students rated internship advising and job placement advising after graduation as good to excellent, especially within AE4HYD.  Large percentages of respondents indicated good to excellent job opportunities, especially from AE4HYD, supporting previous findings (Mosman, 1987).  The general consensus of respondents was that academic advising within the college was average to good in contradiction to Suvedi and Heyboer (2004) and consistent with Osmond, et. al (1998).  The rating of above average for overall advising indicated that university advisors provided better overall career, internship, and academic advising combined than academic advising alone.  Respondents found their academic advisors to be available, knowledgeable, straightforward, reliable, professional, approachable, organized, and concerned.  Graduates most strongly agreed that their academic advisors were friendly, professional, and available.  

Implications/Recommendations/Impact on the Profession
Additional research is needed to further investigate the differences among graduates from different CALS departments.  CALS did not employ individuals exclusively as academic advisors, but instead academic advisors were also academic and research faculty and had responsibilities in all areas of the university experience.  This lack of differentiation may have contributed to the average to good rating of academic advising.  CALS should consider providing training for academic advisors to increase their knowledge of university, graduation, internship, and certification requirements.  A better informed advisor might be able to increase perception of knowledge, reliability, and organization in the academic advising arena and further the university strategic plan goals related to teaching and learning ("2011-2015 strategic plan," 2013).  Identifying strengths and weaknesses within academic and career advising within the CALS would provide areas of professional development for colleges to focus when preparing new faculty to serve as academic advisors within the college.  Alumni who are satisfied with their college experience tend to provide influence to potential students to attend their alma mater.  The long term impact of well-prepared academic advising could be additional recruitment into CALS.  Similarly, the individual departments may benefit directly from satisfied alumni through financial support as well as increased student enrollment.
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