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Creating an Authentic and Experiential Learning Activity to Increase Pre-service Agricultural Education Teachers’ Knowledge and Awareness of Supervised Agricultural Experience Program Conceptualization, Design, Implementation, and Supervision

Introduction & Need for Innovation

	 Agricultural education is rooted, philosophically, in experiential learning theory (Baker, Robinson, & Kolb, 2012). As a portion of the comprehensive agricultural education model addresses Supervised Agricultural Experience (SAEs) programs (Phipps, Osborne, Dyer, & Ball, 2008), secondary agricultural education students are able to receive an abundant amount of practical, real-world learning within the context of hands-on, minds-on learning outside of the classroom (Phipps et al., 2008). Further, as the ideal goals of SAE programs are “enhanced learning and career exploration” (Bird, Martin, & Simonsen, 2013, p. 31), agricultural education teachers must be prepared to properly implement relevant and rigorous activities that challenge students to achieve in various ways (Edwards, 2004). 

	Recent evidence (Retallick, 2010) has indicated that agricultural education teachers philosophically value SAEs and emphasize them for a wide variety of reasons. However, actual emphasis on SAE design and implementation within secondary agricultural education program can be problematic, as reported by Retallick (2010). Perhaps these issues have resulted from systematic lack of experience with SAE programs. The researchers posit that previous experience plays a role in agricultural education teachers’ decisions to implement SAE programs within comprehensive agricultural education programs. What is more, perhaps experiences gained during teacher preparation curricula may affect future intentions to work with secondary students in implementing high-quality SAE programs.

How it Works

	 Recently, a pilot program was developed at [UNIVERSITY] to provide pre-service teachers experience in designing, implementing, and supervising SAE programs. The intent of this program was to allow pre-service teachers to have a semester-long “simulation experience” in framing an out-of-class experiential learning activity. To provide a framework for further implementation of the authentic activity, one pre-service teacher participated in the pilot program. This practice was designed to be congruent with how a secondary agricultural education student would be expected to work with his or her agricultural education teacher to identify adequate SAE opportunities. The pre-service teacher was required to document his experiences through evidence of progress that included weekly journal entries and a final paper detailing SAE’s place in the comprehensive secondary agricultural education program. In this case, the pre-service teacher’s paper described the link between academic integration in agricultural education and SAEs. To provide additional insight into the documentation process, the pre-service teacher was also mandated to complete a [STATE] Proficiency Award in the Agricultural Education Placement area.

To provide for an appropriate simulation of a secondary student’s SAE program, a requirement of this program was the use of an “SAE supervisor” who, much like how a secondary agricultural education teacher would be expected, worked with the pre-service teacher to identify a suitable SAE experience. The role of the SAE supervisor was played by an agricultural education teacher educator with a significant background in experiential learning theory and SAE supervision. The teacher educator worked with the pre-service teacher to identify expectations for the program. Because this experiential exercise was utilized as content for a “Special Topics” course and was thus used to satisfy credit requirements for the pre-service teacher’s degree program, a learning contract was established that detailed course expectations and the pertinent student evaluation techniques.

Results to Date & Implications

	This pilot program provided an interesting method through which to immerse a pre-service teacher in the full frame of a simulated SAE. This program was meant to replicate the process through which a secondary student would work with his or her high school agricultural education teacher to conceptualize, design, implement, and supervise an SAE program. The pre-service teacher, with the guidance and permission of the university supervisor, participated in an Agricultural Education placement-style SAE, working with the Agricultural Marketing Resource Center (AgMRC) to develop lesson worksheets that could be used by agricultural education teachers in classrooms across the United States. The pre-service teacher was, in this case, compensated by the AgMRC for his efforts.

	 The pre-service teacher reported, anecdotally, that “This experience helped me to realize just how much work goes into a proper SAE experience. It’s no wonder that many agricultural education teachers have a hard time with it.” These revelations were not lost on this pre-service teacher. As Retallick (2010) indicated, “factors… limited SAE programming” (p. 66). Perhaps some enhanced experiential learning during the pre-service phase could help to ease the transition. 

Future Plans & Advice to Others

[bookmark: _GoBack]	The relationship between the pre-service teacher and university supervisor that emerged and as further cemented during this “SAE simulation” semester was quite interesting to observe. As the pre-service teacher reported, “I think that this type of program is needed for all pre-service teachers.” Teacher educators at [UNIVERSITY] have expressed support for this type of program and would like to see additional pre-service teachers participate in a similar experience, as anecdotally indicated in conversations between various teacher educators and the pre-service teacher at [UNIVERSITY].

Costs

	Minimal costs were incurred through conceptualizing, designing, implementing, and supervising the pre-service teacher’s SAE simulation experience. These costs primarily dealt with documenting the SAE experience, such as photographing various portions of the SAE experience and printing any necessary documentation (i.e., the final Agricultural Education Placement Proficiency Award application). All supporting documentation was sent to the university supervisor via e-mail communication, thus avoiding postage fees.
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