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Listen to Me: Using Voiceboard Technology to Energize Peer Critique

Introduction and Need for Innovation
	Students who want to be the next generation of agricultural teachers, communicators and leaders must learn how to engage all types of audiences. Post-college success requires more than mastery of technical knowledge; all graduates must know how to clearly share information and ideas in order to make an impact and enact change. To prepare students for these challenges, many departments include an oral communication course, or unit within a course, in which students in majors related to agriculture, food, and natural resources practice verbal communication skills. These courses provide hands-on opportunities for students to practice creating and delivering messages for professional situations encountered in the applied sciences.

	Peer review and assessment can strengthen the message preparation process in these courses (Brown & Dove, 1991). Giving and receiving peer feedback improves confidence, performance, and the quality of oral presentations (Williams, 1995; Topper, 1998; Mitchell & Bakewell, 1995). Despite their high value, instructors are often challenged to include effective peer workshops in courses. Instruction time is very limited, especially in courses with speech components, as speech delivery takes up much in-person course time. Students also do not always fully participate in peer workshops, which decreases their usefulness.

	The purpose of this poster is to describe experience using a voiceboard as an instructional tool to make peer critique more effective, efficient, and to energize student participation in workshops.

How it Works
	In our agricultural communication course, students are required to prepare informational and persuasive speeches. The week before students deliver their speech to the class, they are required to use our Wimba voiceboard to record a practice delivery of their speech. After recording themselves, students post their audio recording to our course page on Moodle, where the entire class can listen to the speech.  After recording themselves, students are required to log back into Moodle, listen to two peer speeches, and use the Wimba voiceboard to record two “response comments” that provide feedback to peers. 

	Voiceboards work just like threaded, asynchronous, online discussion boards in which audio comments are posted as messages in a forum.  Students scroll through the list of audio postings, click on a link to play, and then hit “reply” to record their response and comments.  The voiceboard tools are user-friendly and intuitive; in addition, detailed user guides can be found on the web (see Blackboard Inc. reference for resource link).

Implications
	Voiceboards save valuable class time for instructors. Our class was able to time-shift the assessment exercise, so students could complete their recording and give peer feedback outside of class. It also simplified the process of matching participants and arranging contact between them; students simply logged into our course webpage and browsed the postings on the voiceboard to find speech titles of interest to them and in need of peer feedback comments.  The voiceboard also made the peer critique process more transparent, as the instructor could easily listen to both speeches and feedback to assess quality of participation.

	Students report that using the voiceboard made them more confident and the process more interesting.  On a questionnaire requesting feedback on the voiceboard tool, one student wrote, “I found the voiceboard helpful with rehearsing because I was able to hear what I sound like when speaking. I was able to analyze when I paused and when I said words like um, like, uh, which was actually really helpful.” Another said, “I was able to hear my tone and mistakes. I most likely would not have practiced my speech out loud if I didn't have to record it. The recording also gave me a little more confidence in my speaking ability and allowed me to hear what the audience would hear.” 

Although students were only required to listen to two peer speeches, students reported listening to 6 on average. As the ability to give constructive criticism to others in a verbal format is required of managers in many professions, recording feedback also gave students another opportunity to practice important verbal communication skills. Students also reported that they are more comfortable sharing audio recordings than video clips of practice speeches. For example, one student said, “I thought the voiceboard was super cool and clever. I'm glad we didn't have to do a video because I feel like that would have been uncomfortable. With the voice board tool, classmates are able to just listen to the speech with no distractions. I also liked it because it made me practice more and I was able to listen to things that I do in the speech while not knowing.” 

	Voiceboards also help students to locate their performance in relation to the performance of their peers; this can improve the accuracy of their own self-assessment, and in turn the quality of their presentation, before they deliver their speech to the class.

Future Plans and Advice to Others
	Based on feedback from students, voiceboards will continue to be a valuable tool for self-reflection and peer critique in our class. We recommend that instructors give students a demonstration of the tool in class and encourage students to practice using the audio tool in advance of deadlines. 

Resources Needed
 	A voiceboard is part of the Wimba Voice Tool suite, which is included with most learning management systems, including Moodle, WebCt, and Blackboard. Other valuable free tools exist, including Flipgrid, which instructors could leverage to simulate a voiceboard.




References
[bookmark: _GoBack]
Blackboard Inc. Wimba Voice Version 6 User Guide. Retrieved from http://www.wimba.com/assets/resources/WV_60_User_Guide.pdf

Brown, S., & Dove, P. (1991). Self and peer assessment. Birmingham, England: 
Standing Conference on Educational Development.

Mitchell, V. W., & Bakewell, C. (1995). Learning without doing—Enhancing oral 
presentation skills through peer-review. Management Learning, 26, 353-366.

Topping, K.J. (1998). Peer assessment between students in college and university. Review of Educational Research, 65(3): 249–76.

Williams, J. (1995). Using peer assessment to enhance professional capability. In M.Yorke (Ed.), Assessing capability in degree and diploma programmes (Vol. 1, pp. 59-67). Liverpool, England: Centre for Higher Education Development.




e e s Vocbond Tehmlees B e Clbae

s Rowm



