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Phases of Beginning Teacher Development and the Relationship to Concerns Expressed by Agricultural Education Student Teachers
Introduction and Theoretical Framework
Student teaching has been described as having “a significant impact on prospective teachers” (Ronfeldt & Reininger, 2012, p 1103) where many student teachers develop concerns for themselves and for their students (Edgar, Roberts, & Murphy 2011). Communicating these concerns with peers can help to alleviate problems that student teachers may face. A form of communication popular among college aged students is the social media application Twitter, a microblogging service which allows users to send 140 character messages called tweets (McFedries, 2009). Understanding the concerns of student teachers is important, but knowing how the concerns change over time will allow “teacher educators [to] address concerns more appropriately during coursework and teacher in-service to retain students in the agricultural education program” (Stair, Warner, & Moore, 2012, p. 2). This study was developed upon previous work by Fuller (1969) and Fuller and Brown (1975) that describes shifts in concerns of teachers during their teaching experience. 

Moir (1990) identified five phases of teachers’ attitudes toward teaching during the first year which include: anticipation, survival, disillusionment, rejuvenation, reflection. Anticipation is the first phase where teachers look forward to the upcoming year and elicit excitement about working with students and the impact that can be made (Joerger, 2002). The second phase, survival, is where perceived difficulties dominate teacher’s attitudes (Joerger, 2002). The third phase, disillusionment, is marked with several weeks of non-stop work when teachers first realize that things may not be going as planned (Moir, 1990).  Rejuvenation occurs towards the end of the experience when the teacher’s attitudes toward teaching become more positive (Moir, 1990). The next phase, reflection, is a process of personal debriefing where teachers consider areas of improvement to be implemented in the future. This phase transitions into the last phase of anticipation where teachers reflect upon the upcoming year. The purpose and objective of this study was to determine if the concerns expressed by student teachers aligned with the phases of a first year teacher. 
Methods
The population consisted of agricultural education student teachers from [University] (N=26) who participated in an electronic community of practice using Twitter. A Twitter group was specifically created for the participants of this study. The teaching concerns tweeted by student teachers were coded upon completion of the student teaching experience following the protocol developed by Fuller (1969) and modified by Fritz and Miller (2003) and then aligned with the phases of a first year teacher by organizing the concerns by date and week.  The five phases included anticipation, survival, disillusionment, rejuvenation, and reflection. Intrarater reliability code was established at α=.95 level by coding the postings twice at a four week interval (Wier, 2005). An intrarater reliability code of zero indicated no reliability while a code of 1.0 indicates a perfect reliability (Wier, 2005). Frequencies and percentages were calculated and analyzed using Microsoft Excel.
Results/Findings
The concerns of student teachers are aligned with the phases of a first year teacher and are shown in Table 1.


	Table 1

Student Teacher Tweets Aligned with the Phases of a First Year Teacher (N=2070)

	
	Anticipation Phase
(n=298)
	Survival Phase
(n=551)
	Disillusionment Phase
(n=448)
	Rejuvenation Phase
(n=369)
	Reflection Phase
(n=404)

	Tweets
	f
	%
	F
	%
	F
	%
	f
	%
	f
	%

	Anticipation 
	279
	93.6
	94
	17.1
	22
	4.9
	21
	5.7
	24
	6.0

	Survival 
	19
	6.4
	274
	49.7
	48
	10.7
	21
	5.7
	19
	4.7

	Disillusionment
	0
	0
	173
	31.4
	293
	65.4
	31
	8.4
	11
	2.7

	Rejuvenation
	0
	0
	8
	1.4
	85
	19.0
	285
	77.2
	125
	31.0

	Reflection
	0
	0
	2
	0.3
	0
	0
	11
	2.9
	225
	55.7


Note: Anticipation phase aligned with week zero through two. The survival phase aligned with weeks three through five. The disillusionment phase aligned with weeks six through nine, the rejuvenation phase weeks ten through twelve, and reflection phase consisted of weeks thirteen through fourteen. 

The concerns tweeted by student teachers follow the progression of phases of a first year teacher.  This can be seen in all the phases as illustrated in Table 1.  In the anticipation phase, pre-service students anticipate the new year as student teachers. Student teachers had more anticipation tweets in the pre teaching week (week 0) than any other week (f=279, 93.6%).  This is followed by the survival phase; many teachers are overwhelmed the first week as they are learning at a rapid pace and struggle to keep themselves from ‘drowning’ (Moir, 1999). Student teachers survival concerns were at the highest of any week during weeks one, two and three (f=274, 49.7%). The next phase disillusionment is marked with student teachers having the highest amount of tweets regarding disillusionment, or feeling overwhelmed (f=293, 65.4%). The fourth phase rejuvenation, teachers’ show an improvement in their attitudes towards teaching. Week ten and 11 display the greatest number of tweets related to rejuvenation, (f=285, 77.2%). The last phase, reflection, student teachers tweeted more on reflection than any other phase as teachers think about changes they plan to make in the following year. Weeks 13, and 14 had the highest amount of tweets regarding reflection (f=225, 55.7%).
Conclusions and Implications
By having student teacher participate in an electronic community of practice, teacher educators can better understand the apprehension faced by pre-service teachers and can design instructional content to lessen these anxieties (Stair, Warner, & Moore, 2012).  This study elucidates that student teachers go through the same phases as first year teachers. Moir (1999) posited that it is necessary to assist new teachers as they transition into full time professionals. Moir (1990) posited that beginning teachers need guidance as they are inducted into the profession. Student teachers are no different. In recognizing the phases that new teachers go through, teacher educators can adjust the curriculum to fit the needs of pre-service teachers prior to their student teaching experience. Understanding the phases of a first year teachers’ attitude toward teaching has implications for teacher mentoring and induction programs as well.  If “beginning teachers’ initial beliefs and teaching practices play an important role in shaping, impeding, or facilitating what and how they learn in induction contexts” (Wang, Odell, & Schwille, 2008, p. 147) then it is critically important that mentors understand the phases through which beginning teachers progress.
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