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Beyond Teacher Preparation: Preparing the Next Generation of Leaders in Agriculture Teacher Education

Introduction

	According to NCATE and most state standards for teacher education programs, faculty in teacher education must have successfully completed teaching at the same level and in the discipline for which they are preparing future teachers (NCATE, 2008). Most teacher educators in agriculture, therefore, have taught at least three years in a secondary school agricultural education program, generally prior to admission to a doctoral program (AAAE, 2001; [state] DOE, 2010). Further, agriculture teacher education programs include coursework in the various components of a teacher preparation program, including general knowledge, technical content, and professional knowledge (Torres, Kitchel, & Ball, 2010). Agriculture teacher education doctoral programs identify the content of a teacher preparation program and of local agricultural education programs. However, few if any agriculture teacher education programs include the opportunity for prospective teacher educators to become well-versed in the theory and practice of teacher education, as opposed to having completed course work in each of the program content areas. Teacher preparation is inherently different from teacher education. If agriculture teacher educators are to be knowledgeable in the theory and practice related to teacher education history, philosophy, models, and standards as well as the components of a teacher preparation program, they must obtain that expertise during their graduate studies, above and beyond the content of specific courses.
	Cruickshank developed a highly successful, four-course sequence on teacher education, coinciding with his work on teacher education models (1985). However, most colleges of education, including Ohio State (Cruickshank’s employing institution), have never included or have nearly abandoned preparation in teacher education at the graduate level. The education of teacher educators has been ignored (Cruickshank, 2013). Therefore, the need for a doctoral-level course in agriculture teacher education was identified as an important need, and a course was developed to address this shortcoming.

How It Works

	A three credit graduate course was developed and implemented at the University to provide agriculture teacher education candidates with the broad-based background they would need as teacher education specialists of the future. The course is designed to prepare agricultural teacher education program graduates with the knowledge and skills needed to provide leadership in a university teacher education program. Students investigate various models of teacher education and determine the composition of a well-developed agriculture teacher education program.
	Objectives address the following: 1) the history and philosophy of teacher education in agriculture; 2) various models of teacher preparation; 3) standards related to teacher education; and 4) the general knowledge, content area and professional competencies needed in a teacher education program, with all contributing to developing an agriculture teacher education curriculum.
	This course is delivered in a lecture/discussion format. Students read the assigned readings prior to the class session and in preparation discussing what they have read. Class sessions focus on the strategies and implications of the concepts presented in the texts and course materials. A short summary paper each week helps ensure that students are current in the readings.
	Three concept papers serve as the foundation for the final assignment in the course, in addition to weekly literature summaries. The General Knowledge Concept Paper identifies the essential general knowledge competencies that should be included in an agriculture teacher education program. The Content Area/Technical Knowledge Concept Paper identifies the essential content area/technical knowledge competencies that should be included in the program. And the Professional Knowledge Concept Paper identifies the essential professional knowledge competencies that should be included. Each paper includes a description and rationale in sufficient detail for a graduate to be successful in teaching agriscience education. The final assignment, the Teacher Education Program Proposal, is a complete teacher education program, based on one model of teacher education programs (baccalaureate, post-baccalaureate, etc.).

Results to Date

	The course was first taught during the Spring Semester of 2012. Graduate students, primarily at the doctoral level, enrolled in the course and completed the assignments. The end-of-course evaluation of the course was very positive, with students rating the Overall Course at 5.0 on a scale of one-five, where five is the highest rating. Students were also encouraged to develop the Teacher Education Program Proposal into a philosophical article for journal publication.

Future Plans

	The course will continue to be taught in even-numbered years. Plans are also in the making to offer the course online for graduate students in agriculture teacher education programs at other universities

Costs and Resources

	The course was developed as a part of the faculty member’s assignment. No unusual costs above normal course development (time) were encountered.

References

AAAE (2001). National standards for teacher education in agriculture. www.aaaeonline.org.

Cruickshank, D. R. (2013) Facing teacher preparation criticism responsibly. AAAE Annual Conference, Columbus, OH.

Cruickshank, D. R. (1985). Models for the preparation of America’s teachers. Bloomington, IN: Phi Delta Kappa.

Darling-Hammond, L. (2006). Powerful teacher education. San Francisco, CA: Jossey-Bass.

Darling-Hammond, L., & Bransford, J. (eds.) (2005). Preparing teachers for a changing world. San Francisco, CA: Jossey-Bass. (Required text for the course)

NCATE (2008). Professional standards for the accreditation of teacher preparation institutions. Washington, DC: National Council for Accreditation of Teacher Education.

[state DOE]. 2010. The 2010 [state] statutes. [Location].

[bookmark: _GoBack]Torres, R. M., Kitchel, T., & Ball, A. L. (2010). Preparing and advancing teachers of agricultural education. Columbus, OH: Curriculum Materials Service, The Ohio State University. (Required text for the course)
 


