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Introduction/Need for Innovation or Idea
Colleges must modify the undergraduate curricula in order to provide an educational experience appropriate for today’s world (National Research Council, 2009). As 21st century agriculture expands to include global agriculture, so must the curricula at the post-secondary level (NRC, 2009). According to the Longview Foundation (2008) graduates “will need extensive knowledge of the world and the skills and dispositions to engage with people from many cultures and countries” (p. 3). According to Merryfield (2000) colleges and universities have failed to prepare teachers to be globally competent. Additionally, the Longview Foundation indicated that graduates at the secondary level also need to be prepared to thrive in a global society and therefore the students need to have globally competent secondary teachers.
One way to internationalize the undergraduate curricula is to provide students with the opportunity to participate in study abroad programs (Bruening & Frick, 2004; Zhai & Scheer, 2002). In addition to academics, Bennett (2009) posited that study abroad programs provide students with exposure to cultures within the destination country.
Agricultural education preservice teachers need to be exposed to international agriculture and to multiple cultures in order to be globally competent and to produce globally competent graduates once they become secondary educators. Participation in study abroad programs focused on agriculture will help preservice teachers to gain an understanding of international agricultural practice, while being exposed to the diversity and culture of the destination country. Additionally, study abroad initiatives align with the priority four of the National Research Agenda for agricultural education by promoting engaged learning in all environments (Doerfert, 2011).
How it Works/Methodology/Program Phases/Steps
Agriculture students participated in an agricultural study abroad program that was conducted in Prague and lasted for 15 days. The participants represented multiple agricultural disciplines, including agricultural education. The agricultural education students were all seeking teacher certification and considered preservice teachers. The program combined academic learning with cultural learning by allowing students to interact with graduate students from Prague during the program. The focus of the program was agricultural practices in Prague compared to agricultural practices in the United States. Prior to departing for Prague, the faculty instructor met with the students on a weekly basis for 14 weeks. Each meeting lasted for one hour and focused on the culture of Prague and each structured learning activity that would take place during the program. 
Once in Prague, students stayed in a dorm at Czech University of Life Sciences (CULS). Faculty members from CULS met with students in a classroom setting three different times during the program and provided lecture style education to the students. During agricultural tours of fruit groves and other agricultural businesses, graduate students from CULS accompanied the group and interacted with the student participants. The interactions with the CULS graduate students allowed for the comparison of both agriculture and culture between Prague and the United States.

Results to Date/Implications
The preservice teachers that participated in the Prague study abroad program felt the program enhanced their global perspective of agriculture. The agricultural based tours increased their understanding of agricultural practices and allowed for the comparison between the practices in Prague and practices in United States. Preservice teachers reported feeling more comfortable integrating international agricultural practices into the secondary agricultural education curriculum due to their experiences abroad. Additionally preservice teachers reported feeling more comfortable interacting with people from different countries and cultures.
Future Plans/Advice to Others
In an effort to increase participation in study abroad programs by agricultural education preservice teachers, a joint study abroad program designed specifically for agricultural education preservice teachers is in the initial stages of development. The joint program will be a collaboration between two [universities] in [state]. The program will be designed to allow the preservice teachers to interact with preservice agricultural educators in the destination country and to collaborate with one another in the development and implementation of lesson plans. The preservice teachers will also visit agriculture programs in the community and use their lesson plans to teach at the local agricultural program. Interaction with college faculty, college students, agriculture teachers, and secondary students will help provide a rich cultural experience. Agricultural operations and business will also be incorporated into the study abroad program. 
When designing a study abroad program it is important to take an exploratory trip in order to make the appropriate accommodations for the students and to make sure that the area being visited is safe. If possible work with an experienced faculty member that has previously led study abroad programs. This will help ease the stress associated with taking students abroad. 
Cost/Resources Needed
The cost of the Prague study abroad program was $3000.00 per student. The airfare was approximately $1200.00 and the remainder of the program fees went to lodging, in country transportation, meals, and attractions that charged admission. 
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