[bookmark: OLE_LINK1][bookmark: OLE_LINK2]Cover Page
Southern Region AAAE Innovative Idea Poster Proposal—2014




[bookmark: _GoBack]Title: Aspirations and expectations: Narrowing the rural education gap through reflection


Kim Alexander
Roscoe Collegiate ISD | P. O. Box 10 | Roscoe, Texas 79545
Phone 325-766-3327 | e-mail <kda@roscoe.esc14.net>

Kellie Seals
Roscoe Collegiate ISD | P. O. Box 10 | Roscoe, Texas 79545
Phone 325-766-3327 | e-mail <kseals@roscoe.esc14.net>

Jacob Tiemann
Roscoe Collegiate ISD | P. O. Box 10 | Roscoe, Texas 79545
Phone 325-766-3327 | e-mail <jtiemann@roscoe.esc14.net>

Glen Shinn
Department of ALEC | Texas A&M University | MS 2116 | College Station TX 77843-2116
Phone 979.862.3012 | e-mail <g-shinn@tamu.edu>

Gary Briers
Department of ALEC | Texas A&M University | MS 2116 | College Station TX 77843-2116
Phone 979.862.3000 | e-mail <g-briers@tamu.edu>



Aspirations and expectations–Narrowing the rural-urban education gap through reflection
Introduction/Need for innovation
Like continental tectonic drift, there is an ever-widening gap between rural and urban schools with regard to the scope and quality of and access to education. Rural schools are challenged by out-migration, lower socioeconomic indexes, demographics, low teacher retention, and a shift to increased local tax obligations. Without a critical mass of skilled and knowledgeable people, no community can hope to achieve or sustain self-development, self-sufficiency, or self-direction.
McCracken and Barcinas (1991) reported “urban and rural schools differed, as expected, in size, cost per pupil, size of staff, and breadth of curricular and extra-curricular offerings. Urban and rural students differed on the background characteristics of ethnicity, grade-point average, curriculum of enrollment, SES, and educational level of parents. They also differed in aspirations as measured by plans for advanced education, occupational choice, and income expectations” (p. 29). Yang (1981) reported decisions of youth to enter college were strongly influenced by the expectations of parents. Three decades later, Zhang, Haddad, Torres and Chen (2011) reported “a reciprocal relationship between parents’ expectations and adolescents’ expectations (i.e., they had mutual influence on each other). Moreover, there was a reciprocal relationship between expectations (both parents’ and adolescents’) and adolescents’ academic achievement” (¶ 2).
In 2009, [School Name], recognizing the challenges of rural education, became the first rural Early College High School in [State Name]. Since that time, the Early College High School concept has experienced consistent growth in the district. Completion rates for the associate degree have grown from one student in 2010 to 58% of the 2012 graduating class and 74% of the 2013 class with projections of 90% associate degreed graduates by 2015.
In 2011, the [State] Department of Education began to merge Early College High School and STEM programs. As a new STEM designation applicant, [School Name] is currently entering the second year of a two-year investigative process, with assistance from a STEM Advisory Committee. The intent behind the [School Name] model is for each student to complete the associate degree as an indicator of college readiness, while simultaneously earning a STEM field endorsement as an indicator of workforce readiness. The challenge is to break the poverty cycle through integrated K-16 education. Although multifaceted, one innovative strategy is to foster high aspirations and expectations among parents and students by identifying those aspirations and expectations and then encouraging reflection about them among participants.
How it works/methodology/program phases/steps
On August 19 and again on September 4, 2013, individual letters and questionnaires were sent to parents/guardians of students in grades 7–12 (N=185). An English/Spanish instrument was available online and as a paper form asking parents three questions: Q1. Is your child a better student-learner today than yesterday? What is the reason for your answer? Q2. Do you have long-range goals for whom and what you want your child to become? Describe your long-range educational goals for your child. Q3. Is there a person who helps your child with homework or understanding a lesson assignment? What is the relationship of this person to your child?
On September 2, students in grades 7 through 12 (N=191) began a daily reflection of their personal success. Six questions were posed: Q1. Over the past 24 hours, what contributed most to your success? Q2. Over the past 24 hours, other than yourself, who contributed most to your success? Over the past 24 hours, when did you experience the most success? Q4. Over the past 24 hours, where did you experience the most success? Q5. Over the past 24 hours, how satisfied are you about your accomplishments? Q6. What most closely defines your success?
On October 8, 2013, all eighth-grade students participated in one of two focus groups to describe their working definitions of the six questions and their personal aspirations and expectations.
Results to date/implications
Ninety-three percent of parents returned the questionnaire. Q1. Is your child a better student-learner today than yesterday? 94%, yes; 6%, no. What is the reason for your answer? (Insert written statements). Q2. Do you have long-range goals for whom and what you want your child to become? 96%, yes; 4%, no. Briefly describe your long-range educational goals for your child. (Insert written statements). Q3. Is there a person who helps your child with homework or understanding a lesson assignment? 83%, yes; 17%, no. What is the relationship of this person to your child? 68%, a parent or adult family member; 5%, their sibling, brother or sister; 3%, a friend; 3%, another individual; 2%, a tutor or coach.
All students (N=191) in grades 7 through 12 completed daily reflections during the AVID (Advancement Via Individual Determination) class period in September. Q1. Over the past 24 hours, what contributed most to your success? 29%, my expectations; 27%, my aspirations; 26%, my academics; 5%, my culture and community; 12%, other. Q2. Over the past 24 hours, other than yourself, who contributed most to your success? 35%, my peers or friends; 32%, my teacher-tutor-coach; 24%, my parent-adult; 1%, my school administrators; 1%, other. Q3. Over the past 24 hours, when did you experience the most success? 57%, in [specific] subject; 19 %, after school; 14%, before school. Q4. Over the past 24 hours, where did you experience the most success? 36%, in classrooms; 34%, home; 12%, in school facilities; 5%, in community; 12%, other. Q5. Over the past 24 hours, how satisfied are you about your accomplishments? 48%, satisfied; 36%, very satisfied; 11%, unsure; 4%, very dissatisfied; 2%, dissatisfied. Q6. What most closely defines your success? 25%. I completed a task or finished my work; 20%, I understood something; I had a realization or epiphany; 15%, I gave my best effort; 13%, I built, designed, or created something; 9%, I overcame an obstacle or solved a problem; 6%, I made a good grade; 5%, I helped someone or made a contribution to the community; 1%, other personal achievement; 7%, none of these. 
Through focus group discussions, eighth-grade students were able to describe the response boundaries and to visualize and verbalize their personal success in 2020 and 2027. 
Future plans/advice to others
This reflective experience will become part of the dialogue among parents and students. The response by parents/guardians will be shared with counselors and teachers as insight to aspirations and expectations. Each grade-reporting period, each student will receive a personalized letter that summarizes their responses to the six questions and encourages each of them to “review your personal and professional goals and timelines. Discuss these goals with [identified mentor] and write a short analysis, including any adjustments you plan to make.” Because we know that high aspirations and high expectations are related to higher academic achievement, we must exploit those affective traits, with reflection about them a way to do so.
Costs/resources needed
Student daily reflection and analysis—($100/electronic entry into database)
Parent survey and analysis—($400/printing, postage, and electronic entry into database)
Student reporting costs—($250/electronic reporting in/out from database)
Parent reporting costs—($100/electronic entry into database)
Consulting services—($500/research and development of instruments)
Community engagement—PRICELESS!
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