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Introduction/Need for Innovation or Idea
	Addressing complex scientific issues requires academics to work closely with peers in other disciplines (Ewel, 2001; National Academy of Sciences et al., 2005). As such, universities increasingly encourage multidisciplinary interaction and research (Rhoten, 2004; Sillitoe, 2004; Zarin, Kainer, Putz, Schmink, & Jacobson, 2003).This not only improves faculty capacity but also helps prepare graduate students to become successful professionals (Klein, 2004). Faculty are thus encouraged to incorporate multidisciplinary opportunities into students’ programs (Morse, Nielsen-Pincus, Force, & Wulfhorst, 2007).
	Furthermore, positive interactions between faculty and graduate students are central to student success (Barrick, Clark, & Blaschek, 2006). Ideally, faculty mentors not only support student research but help broaden perspectives and facilitate academic careers (Curtin, Stewart, & Ostrove, 2012; Gill, Russell, & Rayfield, 2012). Creating these opportunities can include exposing graduate students to the discipline outside of the classroom. International study is one strategy for learning field research, developing global competencies, and increasing marketable skills (Green, Luu, & Burris, 2008; Lewis & Niesenbaum, 2005; Platt, 2004). Working with a multidisciplinary cohort further enhances students’ experience (Morse et al., 2007).
	The intent of this innovative idea is to demonstrate how a multidisciplinary and mixed faculty-graduate student cohort can facilitate professional development, faculty-to-student mentoring, and exposure to new perspectives through a short-term international experience. 

How it Works/Methodology/Program Phases/Steps
	Seven faculty participants were selected for the project. Each faculty member then partnered with a doctoral student partner. The partners were expected to create reusable learning objects (RLOs) about climate change in Belize for undergraduate classes at [University]. The multidisciplinary cohort included members from the School of Forest Resources and Conservation (2), Wildlife Ecology and Conservation (2), Fisheries and Aquatic Sciences (2), Agricultural Education and Communication (4), and Agronomy (4). The final cohort was diverse in terms of age, race, ethnicity, and faculty rank.
	Prior to the trip, the cohort met monthly for orientation, instruction in RLO creation, education on Belize, and to build a learning community amongst participants. The 10-day international experience took place in March 2013 and integrated large group, small group, individual, structured, and non-structured experiences. Cohort members were also given freedom to explore on their own when possible. During the trip, partners worked together to gather data and audio/visual materials for their RLOs. However, partners did not room together to encourage interaction with cohort members not known well prior to the project.
	The international experience included structured times for group reflection. The project team facilitated and recorded three reflection sessions during the experience. The second reflection session began with the entire cohort and then split into faculty and student groups for separate reflection. A final reflection session was held and recorded one month after the trip.

Results to Date/Implications
	Three themes emerged from the reflection data: (a) the value of the multidisciplinary cohort, (b) faculty-graduate student dynamics, and (c) the learning experience itself.
	Respondents overwhelmingly supported the use of a multidisciplinary cohort, described the benefits of including experts from many fields to address a complex issue, and cited learning from each other. Respondents also felt the experience helped create future opportunities for cross-disciplinary collaboration and research at the [University].
	Faculty and students were supportive of the mixed cohort method. They cited learning partnerships whereby both partners benefitted. Faculty in particular described being impressed with the observations and thoughtfulness of their student partners. Respondents felt the group dynamic also allowed beneficial learning experiences outside of individual partnerships. Faculty and students cited specific conversations and learning experiences shared with cohort members outside of their partnership and discipline as further enhancing the learning community. Faculty reported the experience was an excellent means for developing talented future faculty and professionals. Graduate students cited the unique opportunity to interact with faculty as partners rather than advisors, which allowed them to understand more deeply faculty roles.
	Finally, all cohort members cited the importance of international experiences to their professional development. The topic of climate change, the cultural context of Belize, and the use of perspectives from multiple stakeholders during the experience were described favorably for providing a level of complexity that required collaboration with other cohort members to study and understand. The cohort also described the need for less structure and more freedom for self-discovery. The role of time and reflective opportunities were also cited. Respondents described how thoughts on the experience continued to change and evolve, and cited the need for adequate time to make meaning of these experiences. The cohort also felt the group reflection sessions, and particularly the post-trip session, were useful in stimulating this process.

Future Plans/Advice to Others
	This successful model will be repeated by [University] and other universities are encouraged to use similar programs. However, efforts to create a coherent learning community are essential. Here, the project team prioritized everyone having equal voices throughout the project. Careful selection of participants is also necessary for positive collaboration.
	Partnerships were an important feature of the project, and effectiveness often varied from pair to pair. Of the six pairs, four were comprised of advisor/advisee and two were comprised of a faculty member and a graduate student from his/her department. While it appeared that the better working relationships occurred in the advisor/advisee pairs, all partnerships were successful. Also, opportunities to work outside of these partnerships provided added benefit.
	Providing a range of experiences is required for multidisciplinary cohorts with varied interests and research objectives. In this case, the diversity of expertise within the cohort created opportunities to examine multiple viewpoints and perspectives. Others planning similar experiences should carefully consider creating opportunities to learn about issues that lend themselves to a rich, multidisciplinary examination.

Cost/Resources Needed
	Project funding was provided by a USDA/NIFA Higher Education Challenge grant that covered trip planning, subsidized faculty and student participation, and paid for other costs associated with the project. Project directors conducted on-site trip planning several months before the actual study abroad ($7500 total). The costs to the 14 cohort members were distributed between the grant ($2005 per person) and personal contributions ($1000 per person). Human resources were used for the planning, coordination, and implementation of the trip and RLOs.
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