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The Act of Effective College Teaching

Introduction/Need for Research
	“Certainly the concept of effective teaching is not new among teachers, administrators, and those involved in teacher education” (McKim, Enns, Smith, & Aschenbrener, 2013, p. 3).  It has been suggested that in order for colleges of agriculture to meet the needs of society and increase the critical thinking skills of undergraduates, effective instruction in colleges of agriculture must incorporate pedagogical approaches that create an open and welcoming educational climates accompany diverse learning practices (Estepp, Stripling, Conner, Aaron, & Roberts, 2013).
Students in a college of agriculture are being primed for a vigorously changing workplace. In order to learn the skills needed to succeed in such an environment, students must be cognitively engaged in the college classroom (Estepp & Roberts, Teaching Behaviors Contributing to Student Content Engagement: A Socially Constructed Consenus of Undergraduate Students in a College of Agriculture, 2013).  We are entering a time, now more than ever, that our instructors must be able to teach content to students which are more learner-centered with engaging instructional methods. They must be able to think critically, be actively engaged in discussion, and connecting content learned in the classroom to relevant factors.
Faculty instructors who are recognized for their teaching are performing at highly effective levels in the classroom. As a result, it is important that the phenomena of effective teaching be understood from the viewpoint of these award winning instructors to provide direction to current and future faculty as to how they might improve their teaching effectiveness (Maxwell, Vincent, & Ball, 2011).

Conceptual/Theoretical Framework
	This study was guided by the Framework for Effective College Teaching model by Maxwell, Vincent, and Ball, 2011. In their study, award winning instructors were interviewed to seek what characteristics made them effective. After analysis, two major themes emerged with five sub-themes identified. The model is categorized by two broad categories dealing first with act of effective teaching and the second, the act of becoming and evolving as an effective teacher (Maxwell, Vincent, & Ball, 2011).  In this study, the researches selected to examine the first construct, The Act of Effective Teaching. The three sub-themes which fall under this construct are: Dialogue & Relevance, Student Focus, and Thinking & Progressive. The researchers in the study felt there were limitations in the original study, since it only interviewed the instructors and did observe them in the act of teaching. Through the lens of these three sub-themes and the construct model, the researchers are seeking to determine if and how often these themes exists with award winning faculty in the College of Agriculture at the University of Kentucky by observing them in the classroom.

Methodology
	To assess how often and to what extent the three sub-themes within the Act of Effective Teaching theme, the researchers chose to evaluate an award-winning faculty member. The participants 50 minute class was videotaped and then analyzed. The footage was analyzed by each five minute segment. Within every five minute segment, the observer coded the lesson observed by each of the three sub-themes within the selected conceptual model. The information collected was recorded in a database with totals of each five minute segment and the amount of times each theme was prevalent. In addition to the recording of the three sub-themes, the amount of dead-time was also recorded to examine amount of missed instruction time during the lesson. Dead-time is this research was defined as any amount of time instruction was not taking place.

Results/Findings
[image: ]	From the analysis, of the three sub-themes with the major theme of the Act of Effective Teaching, Thought & Progression was observed the most (f= 49; 45%) followed by Student Focus (f= 30; 28%), and the least observed was Dialogue & Relevance (f= 29; 27%). The total amount of dead-time had an average of 13.1 seconds, and a total of 2.63%. Figure 1 below illustrates the number of occurrences; a sub-theme emerged by five minute intervals. 














Conclusions, Implications, and Recommendations
[bookmark: _GoBack]	This is an evaluation of one instructor and it was evident all sub-themes were prevalent in the 50 minute instruction. Figure 1 above indicates the increase and decrease of sub-themes over the timespan of the lesson. It shows that both Student Focus and Dialogue & Relevance gradually peaked at 20 minutes in to the lesson. After 20 minutes, the two sub-themes began to drop and level out. However, Thinking & Progression rises and falls throughout the lesson and is more apparent.  It was concluded, based on the findings, that the three sub-themes are indeed prevalent in award-winning instructors, but the results  from the award-winning instructor does not hold consistent throughout the lesson and tends to be stronger in Thinking & Progression. It would be recommended to the instructor to increase the consistency of their instruction to strengthen the two weaker sub-themes.  Further evaluation is recommended in order to see if the trends are consistent. The Framework for Effective College Teaching model by Maxwell, Vincent, and Ball, 2011 appears to be a quality model for evaluating effective college teaching. It is recommended further evaluation of various experience levels of instructors..  The information will be a valuable tool in better preparing current and future faculty to ensure their instruction time is utilized to provide an engaging, student focused, and thought-provoking educational experience.
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Figure 1. Acts of Effective Teaching





