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A Descriptive Analysis of FFA Members’ Use of Social Media in [State]
Introduction/Need for Research
The culture of the United States is rapidly evolving to incorporate a more mobile network of information sharing.  According to a study by the Pew Internet and American Life Project (Purcell, Smith & Zickuhr, 2010), 73% of teens used an online social media site in 2010; a number that increased from just 55% in 2006, making social networking an exciting, new avenue of communication to secondary agricultural science students. Social media can be defined as web-based services which allow users to create a profile and connect with others within the same network through a virtual interface (Boyd & Ellison, 2007). According to Asur and Huberman (2010), social media is responsible for trendsetting in a broad range of topics and is changing the way society communicates because of its rapid speed, simplicity, and ability to reach the masses.

This change in communication is also trickling into the classroom. 

Higher education faculty have reported making considerable use of social media in their teaching, either during class sessions or posting content for students to access outside of class (Moran, Seaman, & Tinti-Kane, 2011). According to Doerfert (2011), one of the research priorities for the American Association for Agricultural Education (AAAE) is the inclusion of new technologies and practices.  By focusing on the new technologies used among FFA members in [State], specifically social media, decisions can be made regarding the platforms which are most effective for the dispersal and collection of information.This study set out to discover which social media sites were most prevalent among [State] FFA members and how frequently these students were engaged in social networking.
Theoretical Framework
This study functions within the confines of Bandura’s (2001) social cognitive theory of mass communication.  The premise of this theory is rooted in the construct that human interactions with symbolic communication influence human thoughts and actions.  A vast amount of information about human values, styles of thinking, and behavior patterns is gained from extensive modeling in the symbolic environment of the mass media (Bandura, 2001). These models help to give individuals other opportunities to acquire knowledge and skills. In this study, the specific interactions between the modeled symbolic environment, represented by social media, and high school agriculture students are examined. 
Methodology
This descriptive study was conducted in conjunction with [State] FFA Association.    Through the [State] FFA Association, a convenience sample was used of all FFA members who had registered their email address through the state FFA website (n=8293).  This single invitation to participate yielded n=632 responses for a 7.6% response rate.  Based on the population of [State] FFA Association, Krecjie and Morgan (1970) state that n=632 respondents is likely a representative sample.  Participants were asked to complete an online questionnaire related to their preferences for use of social media.  Data were collected and analyzed using IBM ® SPSS version 20.
Results/Findings
All of the secondary agriculture students completing the instrument reported being involved in the FFA.  Respondents were predominantly female (66%).  Most of the participants in this study reported living in rural communities (53%). The remaining participants reported living in suburban (32%) and urban (15%) communities.  A large majority of respondents (95%) reported using some level of social media. In regard to the type of social media being used, participants expressed their level of involvement related to Facebook, Instagram, and Twitter.  Results of these findings are reported in Table 1.

Table 1. Respondents’ frequency of social media use (n=632)

	How often do you check social media sites? 
	Facebook %
	Instagram %
	Twitter %

	I don’t have an account
	
	10.49
	
	39.60
	
	49.57

	I have and account but don’t check regularly
	
	7.38
	
	11.07
	
	12.14

	1-2 times per week
	
	12.79
	
	24.33
	
	6.84

	3-5 times per week
	
	12.46
	
	12.92
	
	6.67

	6+ times per week
	
	6.07
	
	1.68
	
	1.71

	1-2 times per day
	
	16.39
	
	5.54
	
	5.13

	3-5 times per day
	
	20.00
	
	2.01
	
	3.42

	6+ times per day
	
	14.43
	
	2.85
	
	14.53


The results found that the majority of respondents have a Facebook account (89.52%) making it the most common platform used, and more than half (50.82%) of the respondents check their account daily.  The next most common social media site used by [State] FFA members was Instagram (60.4%). Slightly more than half of participants in this study reported having a Twitter account (50.43%), and only 38.3% of respondents reported checking Twitter once a week or more.
Conclusions, Implications, Recommendations
Based on the data collected, it can be concluded that agricultural science students are prolific users of social media sites; Facebook was found to be the most common platform used.  Using these findings one can conclude that agricultural educators, FFA advisors, and state FFA organizations need to recognize the importance of this ubiquitous form of communication to the field of agricultural education. 
Recommendations for practice from this study include urging agricultural educators to utilize social media sites to disseminate information to their students within the classroom and FFA chapter. Specific examples of implementation of social media in the classroom might include having students post articles advocating for agriculture on Facebook or sharing a picture of a local farming operation on Instagram and requiring students to create discussion based on these posts. The frequency of use of social media sites determined in this study suggests that, by propagating information through these sites, students have a greater opportunity and are more likely to access materials posted by their teacher. 

Further research is recommended to determine the likelihood that students will utilize social media sites to discuss and discover agricultural education and FFA related material. Additionally, it is recommended to study the implications of adding social media components to agricultural education at the secondary and post-secondary level to the curriculum and student learning objectives.
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