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Assessing CDE Coaching Patterns for Positive Youth Development in School-Based Agricultural Education

Introduction and Conceptual Framework

[bookmark: _GoBack]Effective, high-quality and enduring adult-youth mentorships have been associated with the capacity for youth to engage in positive social relationships, experience greater academic achievement and school engagement, and view their futures optimistically (Rhodes, Spencer, Keller, Liang, & Noam, 2006). Within school-based agricultural education (SBAE), the agriculture teacher has numerous opportunities to foster the positive youth development (PYD) tenets of well-being, resilience, and hope as a mentor. While Career Development Event (CDE) outcomes have been studied extensively (Beekley & Moody, 2002; Christie, 2008: Connors & Mundt, 2001) the occurrence of PYD during CDE preparation has yet to be investigated. This study served to identify positive youth development tenets exhibited in mentorship roles by agriculture teachers during preparation for Career Development Events. By understanding how CDE coaching fosters adult-youth mentorships (Lerner, Boy, & Du, 1998), we can help develop needed professional development for PYD in secondary and post-secondary agricultural education roles (Harris, 2008; Roberts & Dyer, 2004).  

The conceptual framework for this study was based upon three positive youth development tenets for evidence-based coaching (Leach, Green, & Grant, 2011). The three tenets include: (a) well-being, (b) resilience, and (c) hope. Well-being is the ability for coaches to keep students engaged, while promoting self-identity, self-esteem and authenticity. Resilience is the result of mentors identifying strengths, and building confidence, decision-making, and educational achievement. The third tenet, hope, is the ability to help youth envision their future, through a belief in themselves and setting goals. Career Development Event preparation provides context for agriculture teachers/CDE coaches to exhibit behaviors based upon these three PYD tenets. 

This study addressed the National Research Agenda, priority four: Meaningful and Engaged Learning (Doerfert, 2011) based upon the research question, “What patterns, if any, exist in CDE coaching that support positive youth development?”

Methodology

This study employs a collective case study methodology (Stake, 1995) utilizing a constant comparative design for data analysis (Glaser & Strauss, 1967). We observed three SBAE teachers in eight, sixty-minute increments acting as coaches during after school CDE practices. Data were collected using the CDE observation tool documenting behaviors of coaches in the practice environment based upon positive youth development tenets. The SBAE teachers were interviewed using semi-structured questions focusing on their method for CDE preparation. The total data analysis process included two rounds of analysis: transforming data into categories and emergent themes. Dependability and confirmability were upheld through triangulation of data sources, comparison of emerging categories and themes, maintaining a continuous coding audit trail and confirming reports with participants as accurate representations of data.


Findings

Two themes were universal between the three coaching styles: (a) engagement through goal setting and (b) mastery knowledge for educational achievement. The first theme, engagement through goal setting, included students setting goals before and during the practice season. All three coaches began the year with student goals for effort and outcomes at all levels of competition, indicating expectations for engagement during structured and unstructured time. Students agreed to be responsible for reading content from various sources outside of practice as part of the goal-setting process. When students demonstrated meeting individual goals, every coach acknowledged their progress through positive verbal and non-verbal feedback. During practices, coaches provided guidelines and structured activities to maintain engagement and meet goals by answering questions instantaneously and minimizing off-task behaviors. Coaches set practices up for 90–120 minute blocks, addressing the importance of pacing, student attention spans and cognitive exhaustion. Finally, when students began to demonstrate negative emotions regarding their learning and reaching their goals, each coach would interject with humor or positive reinforcement to maintain positive emotions amongst students. 

The second theme, mastery knowledge through educational achievement, was documented through coaches exhibiting an in-depth understanding of CDE concepts and applications beyond the event. Coaches exhibited confidence in their ability to guide students towards mastery level learning while projecting future visions of content knowledge expectations in order to be competitive during CDE competition. Student strengths in various CDE areas were recognized by each coach and resources provided for individual growth.  

Conclusions, Implications and Recommendations

The researchers conclude consistent behavioral patterns existed between the coaches throughout the process of CDE preparation aligning with the PYD tenets (Leach et al., 2011) of well-being, resilience and hope. Coaches strived to engage students during the entire practice while building self-esteem and a sense of belonging to the team. We recommend CDE coaches further develop their capacity for positive youth development mentorship by designing all practices to be highly engaging, with structured outcomes targeting positive social interactions. Resilience was evidenced through coaches recognizing student strengths and finding resources to manage weaknesses. When students struggled with CDE content or applications, coaches used acronyms and various learning strategies to clarify concepts. We recommend coaches further develop resilience through addressing each student’s needs individually and providing positive encouragement when youth feel overwhelmed with reaching a mastery level understanding. The final PYD tenet, hope, was exhibited through the facilitation of goal-setting and recognition of intrinsic motivation. We recommend coaches require students to set and continually evaluate goals on a weekly basis. 

The findings implied coaching CDEs serves as a form of positive youth development based upon adult-youth mentorship literature (Leach et al., 2011; Lerner et al., 1998) in this study. Agricultural educators may utilize the recommendations from this study in other teaching and advising roles to provide opportunities for youth to succeed in other areas of the agriculture program, school and community.
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