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Introduction and Theoretical Framework
	Transfer students have a unique college experience.  Their experience is different from the typical new student to campus because they have multiple college adjustment periods (Laanan, 2001; Townsend, 2008).  The new college environment requires transfer students to acclimate to new academic groups in addition to their own social groups.  Tinto’s (1987, 1993) model of student departure provided the framework in which he posited that students undergo integrative experiences in both the academic and social settings when entering into college.  These experiences interact to establish the degree to which a student integrates into both their academic and social systems.  The community college population and transfers to public institutions have each increased over 21% in [STATE] since 2007 (MDHE, 2012).  The cost of getting a college degree continually increases and drives students and their families to seek the more affordable options during the first year or two after high school.  
Research involving transfer students within teaching and learning in colleges of agriculture and agricultural education is limited.  A few studies have analyzed transfer student GPA’s, degree persistence, standardized test scores, and college information sources (Branson & Green, 2007; Johnson, 1992; Johnson, Taylor, & Owens, 1994; Vitale, Wanger, & Adams, 2010).  While the results of these studies are certainly important toward understanding our students, a richer description of the transfer student experience is worth exploring.  The perspective of the transfer student and reflection upon their college experience could provide advising faculty and staff with tools to further help transfer students succeed and persist. The following research questions guided the data collection and analysis for the present study: What challenges do transfer students encounter through the transfer experience? How do College of Ag transfer students integrate into their academic and social environments?
Methods
The researchers chose a case study design to describe the integrative experiences of college transfer students in a college of agriculture.  According to Yin (2009), the case study approach is appropriate when the researcher is attempting to provide context to the how or why of a specific phenomenon.  The primary researcher drew upon personal experiences as an undergraduate transfer student when formulating the interviews and thoughts regarding transfer students’ experiences.  Two researchers completed open coding of verbatim interview transcriptions and field notes through the lens of Tinto’s (1987, 1993) theoretical model.  Codes were grouped and categorized into emergent themes.  Prefigured categories (Crabtree & Miller, 1992 in Creswell, 2013) according to the model were not implemented.  
Results
	Four men and four women (N = 8) were interviewed during the spring semester of 2013 and were asked to reflect upon their experiences transferring from their originating post-secondary institutions which included four-year colleges and community colleges from across [STATE].  Students represented four academic departments; agricultural economics, agricultural education, animal sciences, and plant sciences.  The four themes which emerged indicated that within this particular university, transfer students have global needs which were not met but generally found satisfaction with advising and the classroom environment.  The themes are as follows:

Open and direct advising and developing relationships with faculty are important to student’s sense of academic integration.
In order to establish a sense of security within the new college environment, transfer students cited relationships with advisors and faculty as invaluable developments.  Jack stated: “It’s really nice when the teacher takes an interest in you, and knows your name.”  Further, the time faculty members take to advise new or potential transfer students can prove essential toward the transfer decision-making process.  Dan reflected: “[When I visited campus] the most beneficial and useful information was what I got from [my advisor].  It was very straight forward and honest.” 
Many sources of interference complicate a student’s process of transfer to a new institution.
Transfer students discussed shared experiences where information was not focused to help them acclimate to the new institution, particularly through other programming including orientation days.  Kelly described: “I felt like after hearing from my friends about their summer welcome I was so ready to have such a great experience that I feel like we almost got swept under the rug a little bit.”  Additionally, credit acceptance at their final institution varied and presented frustration for transfer students.  Paul noted: “my agriculture courses I had taken at [junior college] didn’t really transfer. The only thing that did transfer was like a freshman level intro class and that transferred in as one credit.” 
Transfer students reflected an immediate felt need to get up to speed at the new institution.
	Whether social or academic, transfer students described a fear of entering the new college behind their peers and a fear of staying behind.  Shorter timetables at the final institution presented concern.  Jack stated: “I have less time to get everything going so I had to have my goals to meet people and I have half the time to meet people. If I would’ve started like I were a freshman I’d already be halfway behind.” Paul supported: “I started to become more aware of some of the clubs and organizations other people had already been in two years and they were working their way up and offices and I thought I was running behind on some things too.” 
Transfer students engage in adjustment to the multiple cultures within the new institution.  
	Adjusting to new people and university environment created challenges, but the adjustment to a new academic culture presented the most struggles toward adjustment in the new institution.  Sadie described: “you just have to think harder, like I do not do well in writing but somehow I got two A’s in all of my writing classes at [junior college] and in high school I got A’s in all of my writing but here I feel like I’m just a terrible writer. So I’m like I’m going to need help because whatever I’ve been learning is wrong or not up to par to what is acceptable.” 
Discussion
Based on the finding of this study there are some areas that can be addressed where there appears to be potential gaps. Students shared that within orientation and initial interaction at the new institution there is an assumed knowledge held by the student about the college experience. That may not be the case and the new institution should explicitly make sure that that the student understands the workings of the campus. Along with this is providing the opportunity for the student to work with a knowledgeable advisor. This interaction needs to be relational and strategic. Strategic in the manner of putting together the best plan of study based on a shorter timeline. The shortened timeline also increases a sense of immediacy in the student. Thus, it is essential the student becomes involved with activities and career building opportunities such as internships as soon as possible. By assisting the student in these areas it will aid the transfer student in the transition and potentially lead to success at the new institution. 
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