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Introduction
Today, there are almost 90,000 4-H clubs that serve over 6.5 million members (United States Department of Education [USDA], 2003). This makes 4-H one of the largest youth organization for children 5 -19 (4-H, 2013). Despite the fact that there are so many children involved in 4-H, there are often few opportunities to involve children with special needs into 4-H programming.  Reasons for this lack of inclusion vary. A research study conducted by Boone, et al (2006) found that although 96% of Extension Professionals agreed that they would be willing to accept youth with special needs as members, only 61.5% believed that agents and assistants have adequate training to work with these children. Stair and Seevers (2012) found that only 44.7% of state leaders reported training opportunities within their state to provide training for 4-H agents and volunteers. This training is a necessity for Extension professionals and volunteers to be successful in assisting youth with special needs in their programs (Goble and Eyre, 2008). In an earlier study of State 4-H leaders, states are providing a variety of programs that involve youth with special needs, the most common approach to accommodating children with special needs reported was to include these children into all general programs (39.4%) though specialized programs for children with special needs were also reported (Stair & Seevers, 2012).
The purpose of this study was to better understand the needs of 4-H agents when working directly with children with special needs. Specifically, this research relates to National Research Agenda Priority 4: To Develop “Meaningful, Engaged, Learning  in all Environments” (Doerfert, D.L. (2011). Additionally, this study sought to identify the perceived competency of 4-H professionals when working with children with special needs as well as identify possible benefits and challenges of working with these learners. This study had 2 main objectives: 1)To identify the percentage of students with disabilities being served in 4-H programs and  2) To identify the perceived competency of 4-H agents when working with children with special needs.
Theoretical Framework
The theoretical framework for this study is based on Bronfenbrenner’s Social Ecological Model (1977), This model describes how ones’ behaviors are connected to their environment. Therefore, analyzing competency, perceptions and policy on a variety of levels may allow for an additional understanding of behaviors across different levels of influence. This model describes behavioral change as beginning with the individual (microsystem) and moving from up through family, school, peer group, community and finally, society as a whole (macrosystem). Because extension programming is impacted through a variety of factors, applying this model suggests that perceptions are influenced not only by the agents’ ideas and values, but by outside factors such as the local program, 4-H policy and national trends. 
Methodology
Descriptive survey research was used to better understand the perceived needs of agents and extension professionals when working with children with special needs. The study used an electronic survey instrument that was designed and distributed through SurveyMonkey.com to collect data. The instrument consisted of one statement that asked agents to identify the percentage of 4-H members with disabilities in their programs and 20 statements that asked participants to rate their perceived level of confidence when working with these children on a five point Likert-type scale.  The statements included Social Ecological Model impacts ranging from individual competencies, as well as those that involve collaboration, program development and state policy. The population for this study consisted of 4-H professionals that were identified and being members of NAEA4-H and were contacted through the national e-mail list-serv (N = 353). 106 agents submitted usable surveys for a 30% response rate. Participants were contacted through seven contacts, a pre-letter, an e-mail with a link to the survey information, and five reminder e-mails.  A comparison of early to late responders yielded no significant differences between groups.
Results and Findings
Upon analysis of objective one, the majority of participants within this study (N = 48)  reported that 2-5% of children in their counties  were identified as children with special needs with  another 14% of respondents indicating that they were not sure how many 4-H members with disabilities they had involved. Part two of the instrument analyzed the perceived competency of agents when working with children with special needs within their programs. Overall, agents felt very competent in areas focused on accepting differences in others and being willing and open to learn about differences and foster inclusion (Develop a positive relationship with families of youth with special needs (53.4%), Accept others' differences (67.3%), willing to learn new skills to help children with special needs (61.8%), preserve the dignity of all people involved in 4-H programming (70.6%), and being  aware and open to youth and volunteers who have special needs (57.3%). They felt least competent in areas such as technology use and integration and developing specific learning strategies for children with special needs. Respondents identified themselves as being slightly incompetent in the category of identifying appropriate technology equipment and devices for assisting children with special needs (40%) and neither competent nor incompetent in their ability to: identify signs of emotional and mental stress (36.9%) determine factors that affect learning in children with special needs (31.1%), modify educational strategies for children with special needs (40.8%), provide educational opportunities for volunteers on working with youth with special needs (35%), apply teaching and learning strategies appropriate for learners with special needs (20.4%) and understand legislation related to special education (31.4%). 
Conclusions
While these 4-H agents seem comfortable with the idea of including children with special needs in their program, they do not feel competent to provide specific resources and strategies for those children. This research is similar to other studies within formal agricultural education where teachers have indicated that they are often willing to include others though they are not sure how to address those needs in their programs. (Roberts and Dyer, 2003;  Stair et al., 2010). These results also follow similar needs addressed in previous studies of  State 4-H leaders (Stair, Seevers, and Moore, 2012)  and 4-H agents in West Virginia (Boone, Boone, Reed, Woloshuk, & Gartin, 2006)
Implications
4-H programs work with a large number of youth. Because the 4-H program provides a wide variety of opportunities, it has the potential to be a very positive environment for children with disabilities. However, in order to provide adequate support for these individuals, there must be a better understanding of the actual number of children that need support, and what is needed to help agents feel competent when working with children with special needs. This is especially true in regards to program development and delivery.  A more standardized approach to tracking, program development and training can potentially allow the organization to be more diverse in its approach as well as more inclusive in its practices.
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