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Academic Advising Expectations: The Students’ Perspective

Introduction and Background
The American higher education system is in the midst of transforming itself from an industrial and agrarian focus to one centered on information and service (Teitelbaum, 2000).  The impetus for this transformation includes 1) increasing costs of higher education and impact of enrollment growth, 2) demand for constituent-based education and rapid changes in the labor market, 3) focus on student learning and outcomes, and 4) technology advancements (Teitelbaum, 2000).  

While the faculty roles and responsibilities have changed; specifically, the amount of time faculty members spend advising students has decreased (Milem, Berger, & Dey, 2000), the student body has become more diverse (Pascarella & Terenzini, 1998; Renn & Reason, 2013). Today’s students are not only more ethnically diverse, but also have changed in attitudes and behaviors (Astin, Oseguera, Sax, & Korn, 1997). These factors have been identified as putting students at risk for not persisting toward degree completion (Horn & Premo, 1995).

[bookmark: _GoBack]Academic advising is an important element in student persistence and retention. The reshaping of higher education has impacted the structure and strategies of academic advising. The academic adviser and the student each have a role and responsibility in the advising experience (Larsen & Brown, 1983). In studying the various functions of advising, Smith & Allen (2006) discovered that students valued different functions that theorists would consider essence. The changing landscape of higher education institutes, the increased diversity of the student body and the differing expectations and demands of students give credence to the continued study of academic advising, especially from the student perspective.

Problem Statement and Purpose of the Study
The purpose of this study is to explore undergraduate student expectations of academic advisers. The following objectives were developed to meet this purpose.
1) Determine what expectations undergraduate students have of their academic advisers.
2) Determine what expectations undergraduate students believe academic advisers can expect of them.
3) Explore various demographic variables to determine if there are any differences based upon classification, gender, entry type, and pre-collegiate academic performance. 

Methods
This study is a part of a larger study designed to explore student expectations of faculty and staff.  Traditional-age undergraduate college students who were classified as freshman and seniors in the College of Agriculture and Life Sciences at [Midwestern State University] were surveyed (N=1885), using a researcher-designed instrument administered via Qualtrics (Qualtrics Labs, Inc, Provo, UT).  Likert-style questions accessed students’ perceptions regarding their expectations of advisers and what students felt advisers could expect of them (i.e., “1” = “never”, “2” = “rarely”, “3” = “sometimes”, “4” = “most of the time”, and “5” = “always”).  Descriptive statistics were used analyze these questions.  Variables were computed to represent student expectations of advisers and what students believed advisers could expect of them.  Inferential statistics were used to examine mean differences of the computed variables based on gender, classification, entry type, and ACT.

Results
Eight-hundred and twenty-eight students (43.93% response rate) responded to the survey. Of those that responded, 480 (58%) were female and 348 (42%) were male.  Students who entered directly from high school represented 664 (80.2%) and transfer students represented 164 (19.8%).  Two-hundred and sixty-nine (32.5%) were freshman and five-hundred and fifty-nine (67.5%) were seniors.  

Students were given twelve statements and asked, “To what extent do you expect your academic adviser to…” Students rated each of the expectations above a 4.0, with the highest two responses being, “be knowledgeable about degree programs and requirements” (M = 4.68) and “be knowledgeable about university deadlines” (M = 4.62).  “Assist you in clarifying career and life goals” (M = 4.15) was rated the lowest by students.

When given a list of nine statements and asked, “To what extent do you feel your academic adviser can expect you to…,” students rated, “take an active role in your own educational progress” (M = 4.70) the highest, followed by “be prepared for advising meetings” (M = 4.68) and “make and keep advising appointments” (M = 4.68).  One item received a rating less than 4.0; “communicate on a regular basis” had a mean of 3.95.

Expectations varied based on several independent variables.  Females (M = 54.24, SD = 5.75) had higher expectations of advisers than males (M = 51.63, SD = 7.37, t (522.03) = -4.97, p = .000).  Females (M = 40.51, SD = 4.13) also felt that advisers could expect more of students than did their male counterparts (M = 38.89, SD = 4.83, t (550.81) = -4.56, p = .000). The same trend was true based on classification, where freshmen (M = 53.87, SD = 5.88) had higher expectations of advisers than seniors (M = 52.79, SD = 6.89, t (462.57) = 2.07, p = .039).  Freshman (M = 40.38, SD = 4.27) also believed advisers could expect more of students than did seniors (M = 39.57, SD = 4.59, t (673) = 2.19, p = .029).  However, significant differences were not found based whether students entered the university direct from high school or as a transfer student or based on their ACT score.

Conclusions/Recommendations
Smith & Allen (2006) would argue the dichotomous approach to academic advising (i.e., developmental vs. prescriptive) is problematic because both approaches have elements that are important. The results of this study would indicate that student expect both approaches. Today’s students expect to control their advising experience and want advisers to know degree requirements and understand university policy.  Students’ access to technology for information and communication as well as their upbringing, where they have been the focus of the family nucleus and controlled the family agenda, may be influencing factors and need further study. 
Gender and classification affects students’ expectations of academic advising.  Females have higher expectations of themselves when it comes to academic advising which is supported by the work of Lowe and Cook (2003).  Freshmen not only have higher expectations of themselves, but they also have higher expectations of their advisers. While the expectations are different between freshmen and seniors, their needs are also different (Khali & Williamson, 2014) which may demand differing advising approaches.  
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