Research Poster
Change in students’ Diversity Awareness Profile: What evidence can journaling and reflections provide?
Jagger, C. B. and Whittington, M. S.
The Ohio State University
250 Agricultural Administration Building 
2120 Fyffe Road
Columbus, Ohio 43210

(419-560-3487)

jagger.16@osu.edu
Change in students’ Diversity Awareness Profile: What evidence can journaling and reflections provide?
Introduction and Theoretical Foundation

The purpose of this study was to describe change in students’ Diversity Awareness Profile (DAP) scores, based on evidence provided in their weekly journaling and opening class reflections.  DAP is designed to highlight individuals’ behaviors as they interact with others different from themselves in their living, learning, and working environments (Stinson, 2007).  When students use DAP to reflect upon their interactions with others, they are self-reported into one of five categories: naïve, perpetuator, avoider, change agent, or fighter.  The DAP scale mirrors the theoretical foundation that encompasses Cross, Bazron, Dennis & Isaacs (1989), Cultural Competency Continuum, which identifies six stages of cultural proficiency including: destructiveness, incapacity, blindness, pre-competence, competence, and proficiency.  The continuum ranges from destructiveness, when one sees a difference in the cultures of others and tries to stomp it out, to proficiency, when one sees the differences between cultures and responds positively and affirmingly.  Students enrolled in a fifteen-week, university general education course, are presented with a curriculum designed to advance students along Cross et al.’s (1989) cultural competency continuum to the level of proficiency.  The curriculum helps to form a 21st century citizen that can demonstrate cultural awareness along with communication and interpersonal skills.  Cultural Proficiency is defined as a way of being that enables both individuals and organizations to respond effectively to people who differ from themselves (Marsh, Marsh, and Whittington, 2012).  Benefits of cultural proficiency include: contributes to self-awareness, builds confidence, breaks down barriers, builds trust, opens horizons, develops listening skills, and finds common ground (Marsh et al., 2012).  
Students journal and participate in opening reflections on a weekly basis as part of the course.  The researchers chose to use these assignments as instruments for this study because of the valuable insights each one provides into the student’s thought processes and unsolicited insights on their cultural perspective.  Not only can journaling help students develop metacognitive skills, it can also encourage students to practice problem solving by analyzing situations (Dunlap, 2006).  Journals can be assigned with several different purposes in mind including examining students’ perceptions and course understanding, multicultural attitudes, professional development, and personal growth (Hubbs & Brand, 2010).  Through both of these weekly activities, journaling and opening reflections, students are able engage in metacognition and examine the role of diversity and multiple perspectives in their living, learning, and working environments. 
Methodology

Forty-two students, enrolled in a cultural profeciency course at a large Midwestern Land Grant University, were the subjects of this fifteen-week study.  Using the DAP, researchers conducted a pre- and post-assessment of each student to identify their position on the cultural competency continuum (naïve-perpetuator-avoider-change agent-fighter).  Students were administered the DAP assessment, so they could identify their position on the continuum on day one of the course.  In addition, students were asked to submit a journal entry each week (n=15) given one parameter, to use the weekly-changing critical thinking stem provided during the first class session.  The critical thinking stems were student-generated during the first class session using Kagan Question Dice©. Students roll two die, one having each part of the stem on it, resulting in the first two words for a question that students create themselves to reflect upon for their journal entry (i.e. Which will?, How would?, Why might?).  Finally, opening reflections were a part of every class session; fifteen students were randomly assigned to complete an opening reflection.  At the beginning of each class session, the student in charge presented material to the class and provided a question(s) to ponder as a five-minute writing prompt.  Opening reflections were one of four presentations that students could have been assigned. The other three were Culture Behind the Music, Book Club, and Moment of Zen, all of which asked students to reflect on some aspect of their own culture or the culture of others.  These three instruments, the DAP, journals, and reflections, were used to describe students’ movement along the cultural competency continuum.  
Results

Over the fifteen-week course, students provided evidence such as “I should show more acceptance to other people of different religions.”  This was a quote from one student who was classified as a perpetuator, someone who reinforces racism and prejudice, on the DAP pre-assessment, indicating positive movement towards change agents, someone who feels compelled to eliminate racism by challenging forms of discrimination when witnessed.  The mean pre-DAP score of students was 74.21 (change agents) after a semester’s worth of cultural literacy curriculum, students mean post-DAP score was 84 (fighters).  During the pre-assessment, scores ranged from 44 to 92 points, encompassing all stages except the naïve perspective, someone who acts with no knowledge or awareness of biases and prejudices and their negative impact.  Upon completion of the course, students were administered the same assessment with scores ranging from 60 to 93 points, the average change in score between the pre- and post-assessments was 9.8 points.  
Journals (n=488) and opening reflections (n=506) were categorized into five different themes including: cultural proficiency, introspection of ones’ self, service learning, societal improvement suggestions, and other.  The researchers summarized and pulled-out direct quotes to highlight the particular theme on which the student was reflecting during the assessment of each entry. One student was quoted as saying, “while our culture and society has made significant leaps and bounds in the aspect of equality, we still have a long way to go to completely rid the notions of superiority amongst cultures and races.”  This particular student was categorized as a fighter, always on the lookout for prejudice and sees it everywhere, in both the pre- and post-assessment.  This student is classified as someone who sees biases and prejudice actions around them.  Another student with a pre-score of 67 (avoider) and a post-score of 85 (change agent) mentioned in a journal during week twelve of the course, “anymore, the shows on TV have so much sex, violence, and homosexuality, that kids are thinking that all of that stuff is okay.”  This is an example of digression along the continuum, individuals can still have certain triggers, in this student’s case, homosexuality, that causes them to move backward on the continuum.  
Conclusions, Implications, and Recommendations 

In conclusion, the results from this study indicate that students were able, overall, to move forward along the cultural competency continuum as a result of this course and cultural awareness training.  Journals and opening reflections provided valuable insight into each student’s progression on the cultural competency continuum.  Through the activities of this course, students were able to develop cultural literacy skills that will allow them to be aware, 21st century citizens.  It is the recommendation of the researchers that more cultural literacy programs be available for students throughout their post-secondary career. 
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