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Introduction:
New environments can cause even the best students to perform subpar. First time freshman and transfers students face challenges that many of them were not prepared to overcome. These changes often times cause drops in student grades, leading to academic probation. These students face feelings of disappointment, confusion, embarrassment and desolation while not knowing how to get back on track. Many times, students failing to meet the academic requirements of their institution find themselves struggling with these emotions without anyone’s help. 

Most institutions place students on academic probation if they have earned a grade point average (GPA) lower than a 2.0 on a 4.0 scale (Cruise, 2002). There are many reasons leading to poor academic performance. In some cases, students fail to grasp course material or have a lack of interest in particular courses (Cruise, 2002). Outside factors such as financial problems and personal/family issues can also affect their academic success (Dunwoody & Frank, 1995; Lemoncelli & Leonard, 1990; Lucas, 1991; Olson, 1990; Trombley, 2000). Large universities also present students with countless options that compete for their time: student organizations and clubs, athletics, and social activities. 

Many probationary students are considered to be at-risk. Traditionally, at-risk students are defined as those who have financial difficulties, job responsibilities, or certain skill deficiencies (Santa Rita & Scranton, 2001). Additionally, students of ethnic minorities and/or low socioeconomic status are also considered at-risk (Heisserer & Parette, 2002). However, it is important to note that not all probationary students are considered to be at-risk at the beginning of their academic careers (Cruise, 2002). Probationary students come from diverse backgrounds and socioeconomic statuses and even the best students can end up on academic probation. It is important to learn what is at the root of their low academic performance. This innovative idea directly aligns with the National Research Agenda Priority 5 (Doerfert, 2011). Understanding how to work with students on academic probation will help to create more efficient and effective agricultural education programs. 

How it works:
	As part of the academic probation program for the College of Agriculture at [the University], students must meet with their academic advisor and the associate dean. In 2012-13, they were also asked to meet with the associate dean’s graduate assistant (GA) before the meeting with the required persons. Students met with the GA on an individual basis to discuss how they ended up on academic probation. They met for 30 minutes to an hour during which the GA asked questions and took detailed notes. Questions were meant to discover challenges faced by the students and identify any interventions that could help the students remove themselves from academic probation. Notes were then given to their academic advisors and the associate dean before the student met with them. After the meeting, the GA sent two follow-up emails to check in on the students throughout the semester. 



Results to Date and Implications:

	At [the University], a number of students who came in as first year and transfer students in 2012-13 fell on to academic probation. Students mentioned being overwhelmed by too many opportunities for engagement, personal issues, long driving commutes, difficult living situations, lack of study skills, and difficulty with time management. Many students mentioned not having had personal contact with their academic advisors other than the initial meeting as incoming students to sign up for courses. In meetings with the associate dean, several students stated their appreciation of the initial meeting with the GA. They also mentioned having used several of the recommended support services. In response to the follow-up emails, they thanked the GA for her individual attention and for checking in on them. 

	Student retention and recruitment is an ever-present issue facing colleges of agriculture. In order to help students maintain high levels of academic success, it is important to know the challenges that can lead to academic probation. As faculty who advise undergraduate students, addressing these issues with students before they find themselves on academic probation is ideal. Likewise, students are more likely to be more satisfied with this academic experience if they receive positive contact with their advisors (Myers & Dyer, 2005). Advisors can use the information gathered here to build positive relationships with their advisees and help them navigate the academic environment.  
 
Advice to others:
	When working with students on probationary status, it is important to get to know the student and the situations that have lead to their academic probation. In order to gather this information from the student, the advisor must exhibit excellent questioning and listening skills. Likewise, it is important for the advisor to be familiar with student support services around campus in order to better serve their students. Staying positive and creating a supportive environment for the student is essential to helping them raise their academic performance. 

Resources needed:
	For this innovative idea, there was a GA involved therefore requiring funding for the GA’s time. However, the same interviews can be conducted by the faculty advisors themselves; therefore requiring no additional funds.
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