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Preliminary Multicultural Teaching Concerns of Pre-Service Teachers in 
Agricultural Education at [State] University
 
Introduction/Need for research

The racial demographic of pre-service teachers in agricultural education exceeds 90% Caucasian in agriculture teacher education programs nationwide (Kantrovich, 2010). Contrary to the homogeneity of pre-service agricultural education teachers qualifying to enter the profession, trends published by the National Center for Education Statistics predicted a shift in the racial and ethnic distribution of students populating public schools in the United States (Aud, et al., 2012). Anticipated demographic changes may be an admonition to decreasing enrollment in agricultural education. This decrease may be induced by ineffective methods of presenting agriculture as a viable career option to an increasing population of non-Caucasian students, while enrollment of Caucasian students decline over the next decade (Hussar & Bailey, 2013). Addressing the needs of diverse learners is sanctioned as Priority 5 of The American Association of Agricultural Education’s National Research Agenda (Doerfert, 2011). Unless strategies are implemented to prepare teachers to teach students who are culturally different than themselves, participation of diverse populations in agricultural education will continue to remain inactive (LaVergne, Jones, Larke, & Elbert, 2012). An investigation on multicultural teaching concerns of pre-service teachers beginning their program of study in agricultural education at [State] University was essential to inform teacher educators about the concerns of pre-service teachers preparing to teach students in classrooms that will be impacted by the projected demographic trends.

Conceptual Framework

Fuller’s (1969) teaching concern model framed this study conceptually. Fuller sought to identify concerns of beginning teachers motivated by the concept that beginning teachers’ concerns usually revolved around themselves and less around their students (Fuller, Parsons, & Watkins, 1974). The perception that teachers develop concerns about interactions with diverse students due to differences between the culture of schools and the culture many ethnically diverse students bring to schools inspired the creation of the Multicultural Teacher Concern Survey (MTCS; Marshall, 1996a, 1996b). 

Methodology

Guided by one research objective, researchers sought to identify the preliminary levels of concern pre-service agricultural education teachers at [State] University had towards teaching multicultural students. The population of study was 46 pre-service teachers enrolled in the pre-requisite Foundations of Agricultural Education course during the Fall 2014 semester. Researchers administered the MTCS (Marshall, 1996b) to address the topic of meeting the needs of all learners as outlined in the course syllabus. Participants were asked to rate levels of concern on a 5-point Likert-type scale ranging from extremely important (5) to extremely unimportant (1) on the 30-item MTCS (Marshall, 1996b). Marshall (1996a) described the four constructs of the instrument measuring categories of concern as: Cross-Cultural Competence characterized as attitudes and anxieties about cultural interactions between the teacher and students, including the ability to equitably engage learners without judging according to cultural background; Strategies and Techniques characterized as concerns related to selecting appropriate teaching resources and effective strategies to encourage the attainment of learning outcomes among diverse learners; School Bureaucracy characterized as concerns related to broad problems and issues beyond the classroom and the influence of public education systems on the ability to meet the needs of diverse learners; and Familial/Group Knowledge characterized as concerns related to the influence of family, ethnic and/or racial group culture on the educational experience of diverse learners. Reliability for the MTCS (Marshall, 1996b) was assessed post hoc, and a Cronbach’s alpha of 0.86 validated the instrument (Creswell, 2012).

Findings

Pre-service teachers (n = 46) enrolled in the Fall 2014 Foundations of Agricultural Education course at [State] University ranked the multicultural teaching concern constructs of the MTCS (Marshall, 1996b) in the following order according to highest mean score: Strategies and Techniques (M = 3.90; SD = 0.48); Familial/Group Knowledge (M = 3.86; SD = 0.54); School Bureaucracy (M = 3.54; SD = 0.53); and Cross-Cultural Competence (M = 3.34; SD = 0.81). 

Conclusions

Preliminary multicultural teaching concerns of pre-service teachers in agricultural education at [State] University demonstrated multicultural teaching concerns within the range of neutral (3) and important (4) across all four constructs of the MTCS (Marshall, 1996b). Strategies and Techniques, and Familial/Group Knowledge were of greatest concern to beginning pre-service teachers enrolled in the Fall 2014 Foundations of Teaching Agricultural Education course at [State] University. Comparatively, pre-service teachers at the University of Missouri identified Familial/Group Knowledge, and Strategies and Techniques to be of greatest concern and significant predictors of multicultural teaching concerns among pre-service teachers (Vincent, Killingsworth, & Torres, 2012). In another study, Vincent, Kirby, Deeds, and Faulkner (2014) evidenced higher concerns of Cross-Cultural Competence, and Teaching Strategies and Techniques for pre-service agricultural education teachers from southern institutions. The population of this study was enrolled in the pre-requisite Foundations of Teaching Agricultural Education course at [State] University, in contrast to previous studies that assessed pre-service teacher populations prior to student teaching (Vincent et al., 2012, 2014). As novices in the agricultural education program, limited exposure to teaching strategies used to engage learners may have influenced multicultural teaching concerns of the population in this study. 

Implications/Recommendations

This assessment of preliminary multicultural teaching concerns advises that pre-service teachers are attentive to learning strategies to engage multicultural students (Marshall, 1996b; Vincent et al., 2012, 2014). Teacher educators should infuse multicultural teaching strategies and techniques throughout the teacher education program to address pre-service teacher concerns about strategies and techniques effective when teaching in a multicultural classroom. A longitudinal study following pre-service teachers throughout the agricultural education program should be conducted to assess program effect of coursework at [State] University on multicultural teacher concerns of pre-service teachers over the course of the program.
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