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Introduction
Recommendations have been made for universities to do a better job of integrating employability and soft skills into curriculum, with communication skills a top ranked quality (Nunn, 2013; Purcell, 2014; Sewell & Pool, 2010). These skills are highly desirable to employers hiring recent college graduates (Norwood & Henneberry, 2006). Service-learning projects in the collegiate classroom can provide educators a vehicle for integrating soft skills training, especially communications skills and project management, into the curriculum (Barkley, 1999). 

Service-learning is a vehicle for implementing such engagement and can be used to enhance students' transferability of skills from the learning activity to the workplace. (Robinson & Torres, 2007). Abes, Jackson, and Jones (2002) found the five factors that most strongly motivated service-learning use by university professors were “increased student understanding of course material, increased student personal development, increased student understanding of social problems as systemic, provided useful service in the community, and created university-community partnerships” (p. 4). Application of specific concepts and theories can best be learned through service-learning activities (Robison & Torres, 2007). Self-confidence, competence, and empathy are some of the personal benefits students realize through service-learning. Additionally, by engaging in problem solving and by working cooperatively and collaboratively with others, students are able to build skills needed for employment in today's workplace (Brown, 1998). 

[bookmark: 41]Maiga and Westrom (2006) found service learning activities increased students’ interest in a course and helped them grasp course concepts and theories more easily while providing an opportunity to contribute to the community. Further, students improved communication, leadership, and problem solving skills, enhanced their ability to work as a team, and increased their sense of civic responsibility (Maiga & Westrom, 2006). Students enrolled in an agricultural communications campaigns /service-learning course said the experience taught them practical skills, was rewarding, enjoyable, and they appreciated being able to work with a client (Hefley, 2012). 

How It Works

Agricultural communications students at [University] are required to take Professional Development in Agricultural Communications. The course focuses on career and internship preparation as well as event planning and execution. These subject areas were recommended to the department by its alumni to be the focus areas of this course. In the event planning portion of the course, students plan and execute an event within one semester for an organization with a need for a professionally planned event. Events have included professional development workshops for alumni and communications industry members, an end-of-the year student showcase, agricultural issues forums, a departmental alumni reunion, and several banquets. The students take the knowledge they have learned in the classroom and apply it to real-life situations. Students work as a team to draft a budget, manage registration, book a venue, create advertising and promotional materials, and work with multiple vendors to ensure the success of the events. Once the event is over, students write a reflective summary, stating what they learned and thought was most beneficial for them. 

Results to Date

[bookmark: _GoBack]The student-led events have occurred for three semesters, with the exception of the student showcase, which was introduced for the first time in Spring 2015. In 2014, 150 people attended the Agricultural Issues Forum; approximately 75 alumni attended the reunion; and 25 professionals have attended workshops.  Some student reflection comments indicated they believe the activity is beneficial to their education. “Our committee’s greatest success was the participants’ satisfaction with the workshop.” “This event will prove extremely beneficial on our future careers. We had to apply time management skills and thorough planning. I think we also learned that attention to detail is very important.” “Planning and executing this event will be very beneficial to all of our futures because of the obstacles we encountered. It is a tough challenge to plan an event, but it taught us how to handle challenges and problem solve. Overall, this event was a great learning experience because we dealt with many vendors and real-world problems.”

Future Plans

[University] plans to continue teaching the professional development course. Students will continue to be involved in all aspects of planning and hosting events.  There will likely be some fluctuation of events based upon department, college, university and community needs. Increased attendance and participation at all events is a goal for future semesters. In particular, students and faculty would like to improve attendance for the professional development workshops for members of the agricultural communications industry. 

Costs/Resources

The cost depends entirely on the event and the number of people expected to attend. Events have been funded through donations, registration fees, student organizations, federal grants, and various departmental resources. Resources required include venues, catering, promotional and advertising materials, decorations, and educational material.

An additional cost has been time.  Although students do the vast majority of the event planning, extra time outside of typical course planning is required for supervision.  The instructor for the course attends and supervises all events, many of which are on weekends or after hours. 
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