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Investigating Beginning Agricultural Teacher Burnout

Introduction
Teacher attrition in education has been a concern for many years. Unlike many other non-specialized, general education teaching areas, the attrition of agriculture teachers has resulted in a nationwide shortage of qualified and licensed agriculture teachers (Kantrovich, 2010). Teachers of agriculture generally indicate they are satisfied with their career (Chenevey, Ewing, & Whittington, 2008; Kitchel, et al., 2012; Walker, Garton, & Kitchel, 2004). However, research indicates individuals leave teaching or consider leaving the profession for a variety of personal or professional reasons. Knobloch and Whittington (2002) found teachers indicated stress, working conditions (including lack of autonomy), poor student motivation, student discipline problems, and lack of support or recognition from administration as factors for leaving the profession. Thus, the more we know about these factors that may play a role in teacher burnout the more assistance we might be able to provide in an attempt to lessen the attrition rate.

Literature Review
The condition of burnout has frequently been used by educators as a reason for leaving the profession. The Maslach Burnout Inventory (MBI) is widely recognized as the standard measurement for the psychological condition of burnout (Maslach, Jackson, & Leiter, Maslach Burnout Inventory Manual, 1996).  Maslach, Jackson, and Leiter (1996) use a three-dimensional approach to evaluate an individual’s level of burnout. The three areas of burnout are emotional exhaustion, depersonalization, and personal accomplishment (Maslach, 2006). 
Emotional exhaustion occurs when, individuals who primarily work with other people, have depleted their emotional resources and exhausted their own psychological level of emotional availability (Fives et al., 2007; Maslach & Jackson, 1981; Maslach, et al., 2001). Depersonalization involves impersonal, cynical attitudes and feelings, and sometimes negative feelings or reactions towards others. The third dimension of burnout, a lack of personal accomplishment, otherwise known as inefficacy, is characterized by a dissatisfied, negative self-reflection towards one’s ability to fulfill the requirements of the job.
Secondary teachers of agriculture who experience burnout fall into one or more of the three categories of burnout (emotional exhaustion, depersonalization, and personal accomplishment) as identified by the Maslach Burnout Inventory (Maslach & Jackson, 1981; Maslach, Jackson, & Leiter, 1996). Research studies conducted with agriculture teachers indicate they experience a range of low to high levels of each dimension of burnout at varying stages of their career. (Chenevey, Ewing, & Whittington, 2008; Croom, 2003; Kitchel, et al., 2012; Newcomb, Betts, & Cano, 1987; Walker, Garton, & Kitchel, 2004).

Methods
	      This descriptive quantitative inquiry employed descriptive research methods to address questions about the stress levels of beginning secondary agriculture teachers.  The target population for this study was beginning secondary agriculture teachers participating in the [State] Agriculture Teacher Induction and Mentoring Program. The accessible population consisted of all [State] beginning agriculture teachers completing their first year of teaching in 2013-2014 (n =47) or 2014-2015 (n = 41). Participant data were collected face-to-face using a paper and pencil instrument. The authors collected 75 usable responses from first-year and second-year agriculture teachers who attended a required statewide meeting for an overall response rate of 85.2%. This response rate exceeded the 85% response rate suggested by Linder, Murphy, and Briers (2001) for non-response concern; therefore, the author conducted no additional procedures for control of non-response error. The demographic makeup of the respondents included 38 females and 37 males with 37% teaching in a high school with less than 200 students, 34% with 200-399 students, 12% with 400-599 students, and 17% with more than 600 students. 

Findings
Beginning agriculture teacher burnout was measured by the Maslach Burnout Inventory (MBI-E) and findings are presented in Figure 1. Based on the interpretations purported by Kitchel et al. (2012) beginning teachers in this study were determined to experience “moderate” levels of burnout in all three categories. Emotional Exhaustion items that were reported to constitute stress more frequently were feeling emotionally drained and used up at the end of the work day. Depersonalization items included feeling blame and becoming more callous toward others. Conversely, teachers did acknowledge the ability to understand others and make a positive difference within the Personal Accomplishment construct.
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Conclusions, Discussion and Recommendations for Future Research
Based on this study, it was concluded that beginning agriculture teachers experience “moderate” levels of all three constructs of the Maslach Burnout Inventory. Additionally, the means for beginning agriculture teachers were greater than the published established norms for the MBI-E subscales. Thus, beginning agriculture teachers are experiencing a moderate level of burnout that may be a factor leading to considering leaving the profession. Support and resources to assist in combating the sense of burnout need to be made available for beginning teachers.   

Recommendations for future research are to evaluate the connection between various demographic variables and the three dimensions of burnout, learn more about the specific workload requirements of beginning teachers to identify key stressors related to the job, and determine the frequency in which teachers experience stress relative to their roles as an agriculture teacher. Additional research may also be conducted with teachers in differing years of experience to compare the three dimensions of burnout to those expressed by beginning teachers. A question to consider may be if burnout lessens with years of experience, or do those teachers who experience the most burnout leave the profession.
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Figure 1. Teacher bumout scale measured by the MBLE. Interpretations: 'EE = high (27 or
over), moderate (17-26) and low (0-16). 2DP = high (14 or over), moderate (9-13) and low (0-
8). °PA (interpreted in reverse of EE/DP) = low (37 or over), moderate (31-36) and high 0-30).




