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“Movie Night”: Using Collaborative Reflection for Microteachings
Introduction
Reflection is an integral component of any teacher’s qualities because it allows teachers to grow from their previous experiences. The context of such reflection can be in-service or pre-service teaching. In-service, for example, may make current teachers adjust their teaching style if their students are not retaining the necessary information to successfully complete the course. However, pre-service reflection for students in agricultural education can be more difficult. As teacher education continues to incorporate teaching laboratories for pre-service teachers to gain experience, the need for reflection also continues to grow. Epler, Drape, Broyles, & Rudd (2013) recommended that pre-service teachers reflect to better help them learn from those laboratory experiences. However, if the student continuously critiques his/her own teaching practices, the reflection may become misleading, uninformative, or even a hindrance to professional growth. Instructors of pre-service teachers should yearn for their students to cognitively analyze and understand their teachings; therefore, collaboration may be an additional venue for reflection. Collaborative reflection stimulates deeper thinking (Epler, et al., 2013). When students come together and collaborate on each other’s teaching experiences, it brings multiple vantage points to the forefront. Allowing certain aspects of one’s teaching to be discussed with others can be a tremendous advantage because a peer’s comment might bring a new perspective to his/her teaching practice. Overall, collaborative reflection leads to better teaching outcomes (Baird, 1992, p. 33).
How It Works
Undergraduate agricultural education students who are enrolled in AEEE 3201: Methods of Teaching Agricultural Education are required to participate in microteachings. A microteaching consist of preparing a lesson plan and teaching a certain portion of that lesson plan using a specific teaching method (typically one recently learned in lecture). The instructor of the course provided each student with a recorded video of his/her microteaching and made that video available online for self-reflection. The students were asked to review his/her microteaching and select aspects of the microteaching he/she did well as well as areas for improvement. Students would take note of these strong and weak characteristics and take this information with them for their post-conference with the instructor.
As a group, students enrolled in this course decided to dedicate one night per microteaching to watching a critiquing each other’s microteaching videos. During “Movie Night”, the students would all sit down around a television and watch each video, one by one. While watching, critiques would be discussed, and the video might be paused to critique a specific action. At the conclusion of each video, the individual whose microteaching was evaluated would have the chance to hear his/her peers’ feedback— both positive and negative. Everyone, including the person’s whose microteaching just finished playing, would have to give one positive aspect of the teaching as well as one critique. For the remaining microteachings, students would utilize this feedback system to improve their ability to teach an agricultural lesson.

Results to Date
Students who participated in this voluntary feedback workshop demonstrated positive progress toward teaching successful lessons. Both the instructor and peers saw a positive difference in students’ attitudes towards microteaching activities, including more well developed lesson plans and teaching performances. All students who were involved say they enjoyed the experience “Movie Night” gave them. Chelsea Sutherland, currently a junior in Agricultural and Extension Education and Evaluation at LSU, said she “liked that feedback could be given in real time and the group paused to have conversations at any specific point during the videos.” Although students gave overall comments at the end of each video, quality feedback could be given during the video about a particular action. All students who participated in this innovative idea received an “A” letter grade in AEA 3201 and admitted to feeling more confident about teaching in a classroom situation. The majority of the “Movie Night” group was satisfied on how it operated and the results from evaluating their microteachings as a group. 
Future Plans/Advise to Others
Daniel Moreno, a junior enrolled in the program, believes that the “Movie Night” was particularly successful because it focused on an already tight knit group of students. It is crucial that the individuals in the reflection group are willing to accept critical feedback. It is not always what students want to hear about their performance, but it is necessary for their improvement and ability to teach youth. The comments given by peers are typically how they truly feel about a certain aspect of the other students’ performances and should not be misinterpreted as being destructive in any way. For this reason, it may be implemented as an optional assignment because not all students are equipped to handle these types of comments. If implementing this with a class who do not already know each other well, additional activities would need to be conducted to help students learn how to give constructive feedback and to help them be more comfortable with their peers.  
Cost/Resources Need
 “Movie Night” was a very simple activity to implement—it’s cheap or typically free for a group of college students! Students simply bring a computer to a member of the group’s house/apartment, attach a HDMI cable to the television, and watch the microteachings in no particular order. Each participant of the group was responsible for his/her own copies of evaluations as well as writing utensils for note taking. All items needed for this innovative idea are readily available and easily accessible. Depending on the resources available to students, some programs may consider making movie night a department event that could use university resources to allow students to collaborate informally.
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