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Introduction
Supplying quality teachers in the agricultural education profession is a constant struggle.  This research directly aligns with Priority 5 - Efficient and Effective Agricultural Education Programs of the AAAE National Research Agenda (Doerfert, 2011) by providing for the developmental needs of diverse learners in all settings and at all levels. This academic year in [State], the percentage of our teacher candidates (N=52) who are female is at 88 percent and early career (years 1 to 3) teachers [N= 108] are at 75 percent (D. Rosson, personal communication. February 18, 2015). 
Today, we see a shift in the gender equity of the agriculture education profession.  Males have traditionally dominated the agricultural education profession (Whittington & Raven, 1995, p. 12).  In 1995, researchers (Whittington & Raven) documented a marked increase in the number of female teachers entering the profession.  Gender inequity in the classroom is not just a problem for agricultural education.  Johnson (2008) shared that approximately 25 percent of all classroom teachers in the United States were male while [State] was 28 percent male.
Theoretical Framework
The need for more male teachers is important as male students need to have strong male role models, especially at a young age (Johnson, 2008).  Johnson (p. 2) further stated, “...stable academic role models for disaffected boys...counter negative attitudes towards schooling, which lead to higher dropout rates and poor achievement.”  Identifying barriers will help clarify why there is a shortage of males entering the profession. This research is grounded in Social Cognitive Career Theory (Lent, Brown & Hackett, 1994, 2000, 2002) which indicates an individual’s personal input (gender) has bearing on career objectives and perceived aspects of the environment influence beliefs, intentions, and actions. Environmental barriers can erode efficacy and career interests.
Methodology
The theoretical perspective of this qualitative study was rooted in phenomenology, and its methodology in phenomenological research. These selections ensured existing understandings of males entering the agriculture teaching profession were cast off, permitting the creation of new understandings and meanings (Crotty, 2003). Reliability was established through the standards of rigor (Ary, Jacobs, Razavieh, & Sorenson, 2006). The study’s credibility was secured through the use of peer reviews and member checks. In this study, rich descriptions from the participants support potential transferability of findings. Use of the coding and re-coding process further established dependability. Confirmability is evidenced by the lack of researcher bias. The use of subjectivity statements provided the first line of defense, followed by the use of an expert panel, member checks and an audit trail. Qualitative studies rely on purposive or criterion-based sampling for the insight it brings to the study (Ary et al., 2006). We interviewed all twelve [State] male Teacher Candidates following their 2012-2013 student teaching/intern experience. They were asked “what barriers exist for males to enter agricultural teaching?”
[bookmark: _GoBack]Findings
Three themes emerged as to why males chose not to enter the agriculture teaching profession: 
Theme 1: Compensation/Pay
· Amount of money males can make right out of college in industry vs the teaching profession.
· “I just had a student come back to school this past year and told me they just made $170,000 with [utility company] welding.”
· “Look at the pay for a new teacher; you’re looking at, if you’re lucky, $40,000 a year.”  

Theme 2: “Rah-Rah Leadership” Component
· “I feel that teaching has gone a lot more leadership based…I don’t remember it being so rah-rah get spirited…I don’t think the males are typically as open to that as maybe the female teachers are…you either embrace it or you just kind of go along with it.”  
· “I feel what turned me off when I first got into agriculture education was it was more about the rah-rah pom-poms FFA and it was almost like the scope of the direction was away from the roots of agriculture and occupational/industry experience, preparing kids to go to work….. I feel it’s moving towards training little politicians.”  

Theme 3: Credentialing Process-Hoops
· “I know five fellow male agriculture student teachers and they mentioned that they can’t handle any of these classes, they’ve tried the methodology in the classroom and it doesn’t work, so they quit teaching altogether.”
·  “All the classes you have to take that don’t mean jack…like diversity, social economic status, gender, sexual orientation...” 
· “When compared to other males in college, we had to take an extra year or two for education courses, while our counterparts were already out in the workforce.”

Conclusions
Although the participants completed their programs, they clearly identified those barriers preventing their male peers from pursuing the profession. There is a clear gap in compensation luring quality candidates away as they must defer earning an income due to the additional time required to complete the credentialing requirements. The leadership component has driven males away from entering the profession.  The perceived lack of value education courses provide is also a serious issue for males not entering the profession.
Implications/Recommendations/Impact on Profession
To attract males into the agricultural teaching profession, three things need to occur: 
1) Higher salaries need to be addressed at the state level or subsidized via industry support
2) The credential coursework experience needs to be evaluated for substance and time invested
3) FFA activities need to be evaluated to ensure activities are offered in which male teachers and male students feel comfortable participating in
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