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A Demographical Analysis of Diversity/Multicultural Training Among High School Agricultural Education Teachers Across Six States 

Introduction

As the U.S. population continues to shift towards a diverse society, agricultural educators are continuing to see that change in the makeup of their students. From 1989 to 2009, the percentage of White students in public schools decreased from 68% to 55% and is predicted to decrease to 50% by 2019 (United States Department of Education, 2011a; United States Department of Education, 2011b). With a growing representation of Latino youth and stable representation of African American, Asian American, and multiethnic youth, agricultural educators must be prepared in terms of philosophy, pedagogy and curriculum to deal with the challenges of an increasingly diverse population while actively preparing this population to navigate the waters of agricultural education successfully (LaVergne, Jones, Larke, & Elbert, 2012). In order for agricultural education teachers to be prepared, one suggestion is an increase in diversity/multicultural training (LaVergne, Jones, Larke, & Elbert, 2012). This study sought to describe the selected demographical characteristics regarding diversity/multicultural training of secondary agricultural education teachers across six states.

Conceptual Framework

The conceptual framework that guided this research was based upon LaVergne’s (2008) Diversity Inclusive program model. LaVergne postulates that diversity inclusion is an educational philosophy that welcomes all learners by engaging them in educational programs regardless of their race, ethnicity, or exceptionality.  A diversity inclusive program is where the critical infusion of multicultural education, inclusion, and culturally responsive teaching takes place. Teachers and programs that are diversity inclusive have positive perceptions about (a) the benefits of diversity inclusion; (b) understanding that, because of past perceptions, pre-existing barriers may be reasons why students of color and students with disabilities are underrepresented, and (c) having an awareness of possible solutions to increase underrepresented group participation. The model is based upon the philosophical foundations of Salend's (2008) principles of inclusion, Bank's (2008) dimensions of multicultural education, and Gay's (2000) culturally responsive teaching theory.

Methodology

This study utilized descriptive explanatory research. Survey research methods were implemented to gather information to describe high school agricultural education teachers’ perceptions regarding classroom diversity and inclusion. The population examined in this study was high school agricultural education teachers in [States] during the 2011-2012 school year (N = 1441). The sampling frames used were the 2011-2012 agricultural teacher directories as provided by each state’s agricultural education supervisor. This list is updated annually and serves as the most exhaustive list of agricultural educators for each state. 

The questionnaire was developed by the researchers with some questions being modeled after the LaVergne (2008) study on Texas agricultural education teachers regarding diversity inclusion in high school agricultural education programs. Survey implementation and data collection methods followed Dillman’s (2009) Tailored Designed Method. A panel of experts with expertise in diversity and inclusion established content and face validity. Non-response error was addresses by comparing early respondents to late respondents on key demographic variables. No statistically significant differences were found between the two groups. Four hundred and thirty three agricultural teachers responded for a 30% response rate. 

Findings

Approximately 59% of the respondents were male while 41% were female. Over 96% of the respondents indicated that they were White/European-American. Fifty-eight percent of the respondents had a Master’s degree while 37% of the respondents had a Bachelor’s degree. The highest percentage of participants (33%) was between 26-35 years of age. Thirty percent of the respondents had more than 20 years of teaching experience. 

Only 39% of the participants had a diversity/multicultural education course during their undergraduate matriculation. In regards to diversity/multicultural education training (i.e., workshop, guest speaker, cultural immersion experience, etc.), only 33% of respondents indicated participating in such an event. In respect to diversity/multicultural training at the professional level, only 38% of respondents indicated receiving some form of training. The mean for diversity/multicultural education courses taken was 2.25 (SD = 2.42) while the mean for the number of diversity/multicultural trainings was 2.30 (SD = 3.34). Finally, a mean of 3.61 (SD = 4.88) was reported for the number of diversity/multicultural education trainings attended as part of participant’s in-service professional development.

Conclusions/Implications

In general, diverse demographical characteristics exist between high school agricultural education teachers among the six states. The male to female ratio of participants (3:2) was greater than previous studies concerning gender makeup of agricultural education teachers across the country (Kantrovich, 2010). Sixty percent of the participants did not have any diversity/multicultural education training in their undergraduate matriculation. Based on the finding in this study, the researchers suggest a continuous increase in the exposure of undergraduate students to diversity/multicultural experiences. Increased training at the pre-service level would “ensure that agricultural educators are prepared to deal with the challenges of a diverse student population” (LaVergne, Larke, Jones, & Elbert, 2009, p.70). As previously mentioned, data of demographic trends denote that this type of training is warranted. If agricultural educators are to stay abreast of the demographic shift occurring in public schools, diversity/ multicultural education courses must be a vital part of the undergraduate curriculum. 

Respondents in this survey were likely to have received more diversity/multicultural training in their professional occupations. One implication from this finding is that secondary schools have a vested interested in preparing agricultural educators for a changing population. Based on the implication, teacher preparation programs should collaborate with school administrators to examine possible partnerships regarding greater opportunities for pre-service diversity/multicultural education training. 
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